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*RYPAC is a working title. The naming of the centre will be undertaken by the community.
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Executive Summary
A social feasibility study assesses the impact of an initiative on the local community and the
lives of people living in that community. This study into the feasibility of a Robinvale Youth
Performing Arts Centre (RYPAC) was initiated by Phunktional, who have delivered placebased, whole-of-community projects in the Mallee region since 2008.

Goal
To ascertain the viability of establishing a long-term, sustainable, community-driven youth
performing arts centre, based in the Mallee region of northwest Victoria.

Methodology
The social feasibility study draws on:
The existing evidence base that increasingly shows that performing arts improve:
-

educational outcomes (school attendance; motivation and engagement)

-

health and wellbeing (including confidence and life satisfaction)

-

community cohesion (reductions in crime and violence)

-

economic growth through employment and tourism

An existing profile of need for young people living in the Mallee region compared with
the rest of Victoria:
-

higher disengagement from school

-

lower levels of school completion and progression to further education

-

greater welfare dependency

-

lower income and employment rates

-

higher proportions of one-parent families

-

families in which mothers have low educational attainment

Whilst the report adopts a focus on the needs of young people in the Mallee, this is a reflection
of deficits in their environment and should not be considered deficits of the young people.
Importantly, taken together with the evidence, it speaks heavily to the power of performing arts
in keeping Mallee youth socially and emotionally well, engaged in education, and connected to
their communities.
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Methodology (continued)
The findings of comprehensive community consultation, including:
•

5 ‘scoping interviews’ with key service providers and community leaders

•

2 in-depth interviews with industry leaders

•

A survey with 718 valid responses from the local communities

•

8 focus groups totalling 76 participants from key stakeholder groups:
-

Performing arts organisations and service providers

-

Aboriginal Elders

-

Past and current Phunktional participants

-

Students from Swan Hill Specialist School

Phunktional’s expertise in the industry and knowledge of the region:
•

8 years of successful Community Arts and Cultural Development (CACD) project
delivery in the region

•

Calling the Shots – award-winning short films created by young people across the
Mallee now airing on Virgin in-flight entertainment

|3

Emerging Themes
Theme 1 - Support for & Acceptance of a RYPAC
Support for a RYPAC was beyond all expectations. The community is looking for accessible and
affordable options to encourage participation in the arts.
•

87% of surveyed locals said a youth performing arts centre of excellence would be good
for the region

•

73% of young people surveyed wanted to participate in the arts for fun or pursuing a
performing arts career

Theme 2 - Current Needs & Services
The community feel their performing arts needs are not being met.
•

72% of parents and guardians felt there were not enough performing arts opportunities
outside of school (66% felt there was not enough on offer at their children’s schools)

•

48% of youth felt there were not enough performing arts activities available in their
community

Theme 3 - Location, Design & Implementation
Robinvale is the preferred location for a youth performing arts centre of excellence according
to local performing arts service providers, businesses and the community.
Dance and music are clear preferences for activities provided by a RYPAC, and young people
would prefer performing arts activities that were after school and on weekends.

Theme 4 - Intended Positive Impacts
Existing evidence supporting the value of performing arts was clearly supported by this study.
•

Parents and guardians rated the importance of performing arts a 4 out of 5 for their
children’s general development and for connecting them with the community

•

13 of 15 education providers said student confidence increased after participating in a
program with Phunktional

Theme 5 - Unintended Impacts
Positive impacts included strengthening the service delivery and content of existing performing
arts, health, education, youth, cultural and community services and an increasingly satisfied
and settled regional workforce due to improved amenity value.
Risks included a RYPAC increasing competition for resources already in short supply in the
Robinvale community, such as housing. It is recommended that the implementation of a RYPAC
addresses resource use and aims to complement and support existing services, rather than
compete with them.
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Theme 6 - Challenges & Barriers
Primary barriers to young people’s participation in performing arts activities in the local region
included:
•

Lack of accessible and affordable opportunities

•

Lack of capacity, such as skilled performing arts professionals, venues, etc

•

Competition for time with other activities such as sport

Theme 7 - Factors for Success
Six community-informed factors for the success of a RYPAC emerged:
1.

School commitment to students experiencing, and participating in, the performing arts

2.

RYPAC being community-owned and built on community partnerships

3.

Parent and guardian support for their child’s involvement in the performing arts

4.

Promotion and understanding of the benefits of the performing arts

5.

Demand drivers such as high quality and diverse experiences and opportunities

6.

Local culture must be core to the performing arts programs on offer.

Recommendations
These findings yielded the following recommendations:
1.

A centre of excellence in the performing arts is designed and developed to serve and
support young people across the Victorian and NSW Mallee regions and beyond: The
Robinvale Youth Performing Arts Centre (RYPAC)

2.

This centre is located in Robinvale, which is physically central to the larger Mallee
region and has a community with a strong cultural foundation in the performing arts

3.

The enduring success the RYPAC is embedded in community ownership. This
ownership is scaffolded by government and philanthropic support, ensuring the
equality of all stakeholders as partners in the RYPAC’s management

4.

Based on the magnitude of complexities experienced by the young people in the
Mallee region (in comparison to their Victorian peers), the RYPAC should uphold a
youth engagement and wellbeing philosophy, with programs focussing equally on the
development of performing arts skills alongside a comprehensive wellbeing program
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Recommendations
& Next Steps
The Mallee communities who participated in the social feasibility study for the Robinvale
Youth Performing Arts Centre shared their time and knowledge without hesitation. They
spoke in support of a Performing Arts Cultural Centre of Excellence and demonstrated a
growing understanding of the importance and value of the performing arts. The potential
which lies in extending this understanding and valuing of the performing arts shows
capacity for even further demand for, and use of, a performing arts facility and supports
the social feasibility of the initiative. In closing, on review of the study findings and evidence
base, the Robinvale Youth Performing Arts Centre Social Feasibility Study makes the
following recommendations:

Recommendation 1
A centre of excellence in the performing arts is designed and developed to serve and
support young people across the Victorian and NSW Mallee regions and beyond: The
Robinvale Youth Performing Arts Centre

Recommendation 2
This Centre is located in Robinvale, recognising Robinvale as physically central to the larger
Mallee region and as a community with a strong cultural foundation in the performing arts

Recommendation 3
The enduring success of the Robinvale Youth Performing Arts Centre is embedded in
community ownership. This ownership is scaffolded by government and philanthropic
support, ensuring the equality of all stakeholders as partners in the Centre’s management

Recommendation 4
Based on the magnitude of complexities experienced by the young people the Mallee
region (in comparison to their Victorian peers) the Centre should uphold a youth
engagement and wellbeing philosophy, with programs focussing equally on the
development of performing arts skills alongside a comprehensive wellbeing program
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Drawing on these recommendations the short to medium term
Next Steps include:
1.

Form the Robinvale Youth Performing Arts Centre Steering Group: the RYPAC Steering
Group should be representative of the study region and cognisant of specific key
stakeholders (including school, service, performing arts, cultural and community
representatives). The first tasks of the RYPAC Steering Group should be to review the
Financial and Social Feasibility Studies and:
•

Determine the governance framework of the Group (including Terms of
Reference; decision making protocols; purpose and terms for formation of
working groups; communication strategies, including protocols for clear and
ongoing engagement with the broader community) and legal and financial
architecture

•

Commence researching and securing the industry, philanthropic and
government partnerships required to realise and sustain the RYPAC

•

Form a working group dedicated to establishing a partnership with the
Department of Education and Training and local schools regarding the RYPAC
program development and delivery, recognising the defining success factors
- curriculum requirements and expectations, student’s interests, school
challenges in delivering high quality performing arts opportunities internally
and practical challenges such as distance, timing and cost

•

Inform the imminent Swan Hill Rural City Council Robinvale Housing Strategy
research to ensure the short stay accommodation and more permanent housing
needs of the RYPAC are considered in both the short and longer term.

2.

Raise awareness: a key early imperative of the RYPAC is for a regionwide campaign
to raise awareness of the scope, importance and value of the performing arts and
to increase the community ‘appetite’ for performing arts (possible means include
through an increasing profile of performing arts shows and events and encouraging
‘champions’ of the RYPAC including local past participants of Phunktional programs
and political advocates).

3.

Encourage an enduring Phunktional presence: work with Phunktional to support the
continued provision of their services and activities to young people in the Mallee
region pending the establishment of the Centre.

4.

Determine the physical location of the Robinvale Youth Performing Arts Centre:
with the Steering Group formed, critical partnerships established and the Mallee
communities engaged, discussions must be facilitated to inform the actual location of
the RYPAC within the Robinvale community.

5.

Develop the Robinvale Youth Performing Arts Centre service delivery model: the draft
Centre service delivery model must be further refined and planned for, based on the
findings of the Social and Financial Feasibility studies and the key partnerships of
the Steering Group. The RYPAC model, whilst focussing on strategies to ensure world
class performing arts opportunities, outcomes and products, must also ensure a
comprehensive physical and mental health and wellbeing strategy is developed and
maintained for all students. Inherent in this is a ‘transitions’ focus, which recognises
Centre clients will potentially experience a number of key transitions whilst accessing
RYPAC services. One such transition will be coaching for both career longevity and
careers beyond the performing arts.

6.

Robinvale Youth Performing Arts Centre Business Plan: develop a 10-year business
plan to guide decision-making and actions in consultation with all stakeholders and
investors (from the community and beyond).
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Methodology
Feasibility Study Focus Area

Whilst it is anticipated that the Robinvale Youth Performing Arts Centre would draw
students from across Victoria, New South Wales and South Australia (with scope for
national and international students) it was considered likely that those communities within
a 130km radius of Robinvale would constitute the most enduring and consistent client
base. As the map (right) depicts this includes the following key communities:
•

Robinvale (SHRCC)

•

Dareton (WSC)

•

Euston (BSC)

•

Buronga (WSC)

•

Mildura (MRCC)

•

Gol Gol (WSC)

•

Irymple (MRCC)

•

Swan Hill (SHRCC)

•

Red Cliffs (MRCC)

•

Manangatang (SHRCC)

•

Merbein (MRCC)

•

Nyah/Nyah West (SHRCC)

•

Ouyen (MRCC)

•

Woorinen (SHRCC)

•

Colignan/Nangiloc (MRCC)

•

Balranald (BSC)

•

Wentworth (WSC)

•

Tooleybuc* (MRC)

These communities are located within five neighbouring Local Government Areas (LGAs):
Within Victoria, the Mildura Rural City Council (MRCC) and Swan Hill Rural City Council
(SHRCC); within NSW and Balranald Shire Council (BSC), Wentworth Shire Council (WSC) and
Murray River Council (MRC).
*Note Tooleybuc falls within the newly formed Murray River Council (the merger of what
was the Murray Shire and the Wakool Shire councils). Because only a small proportion of
this newly formed LGA falls within the RYPAC radius, meaningful demographic data for
Tooleybuc could not be included in this profile. However, the Tooleybuc school was engaged
through the survey process.
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Research Methodology
Phunktional felt strongly that the feasibility of the concept for a Robinvale Youth
Performing Arts Centre must be grounded in and informed by the Mallee communities. To
support and facilitate this highly localised research, Jenny Grigg of M2C (based in Mildura)
was engaged to determine the financial component, and Rachael Williams of Local Logic
Place (based in Balranald) was engaged to undertake the social component of the Robinvale
Youth Performing Arts Centre Feasibility Study. Researcher Ebony Hack was engaged to
design and analyse the online survey component.
The research methodology for the social feasibility component of the feasibility study
was as follows:
•

Initial ‘scoping’ interviews (5) occurred with key service providers and community
members to inform the research design, including research goals and objectives

•

Two Industry interviews were conducted with youth performing arts industry leaders:
Jodie Farrugia (choreographer for Quantum Leap, Artistic Director consultant for Circus
Oz and former Artistic Director of Fruit Fly Circus) and Kim Walker (Artistic Director of
NAISDA and former Artistic Director of Fruit Fly Circus)

•

Eight Focus Groups (totalling 76 participants) were facilitated with key stakeholder
groups. This included four Robinvale focus groups (one with past / current Phunktional
participants; one with Aboriginal Elders; and two with service providers), two Mildura
focus groups (one with past / current Phunktional participants and one with service
providers), and two Swan Hill focus group (one with service providers and one with
students from Swan Hill Specialist School)
•

The four Service Provider Focus Groups included a total of 41 participants
representing a broad array of organisations and services

•

The two current/past Phunktional participants focus groups involved 11 participants

•

The Aboriginal Elders focus group engaged 6 participants, and

•

The Swan Hill Specialist School focus group engaged 15 senior students and 3
teachers

•

An Online Survey was designed for and administered to a range of key stakeholders –
most critically students, parents and carers and school staff along with service providers
and the broader community. The online survey commenced circulation on 28 May 2018
and closed on 17 July 2018. A total of 718 valid responses were received (because of its
significance to the research, the online survey is detailed further below)

•

Research findings and proposed Robinvale Youth Performing Arts Centre ‘model’ were
presented to the Robinvale College School Council.

Below is a summary of the networks used to circulate information regarding the feasibility
study.
Key Stakeholders outside of the school setting were supported in accessing the online
survey through existing e-lists and networks including:
•

Robinvale Early Years Network (REYN)

•

Swan Hill Child, Youth and Family Network (CYFN)

•

Youth Services Providers Network, Mildura

•

School Wellbeing Network, Southern Mallee

•

A diverse range of organisation networks
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Online Survey Design & Distribution
The overall aim of the survey was to establish the level of community support for a Youth
Performing Arts Centre in the Mallee. The survey was written by independent researcher
Ebony Hack and reviewed in a consultation process with Phunktional, Rachael Williams of
Local Logic Place, and a small group of project stakeholders.
Language was simplified as much as possible, and graphics were used to aid
comprehension by a range of literacy levels. For the youngest 9 to 12 age group some
questions were simplified or omitted or had response options simplified from a 5-point
range to yes/no. The order of response options was randomised where appropriate to
reduce bias.
Topics covered through the survey included:
•

Young people’s attitudes, engagement with and aspirations in relation to performing arts

•

Blockers to youth performing arts participation

•

Perceptions about the provision of performing arts activities for young people in schools
and outside of schools

•

Level of interest by schools in utilising the new centre for provision of performing arts for
the school

•

The level of engagement with culture by young Aboriginal and Torres Strait Islander (ATSI)
people as perceived by ATSI respondents

•

Challenges experienced by performing arts service providers

•

Capacity for existing performing arts venues to host the new centre of excellence

•

Capacity for businesses, community organisations and funding partners to provide
financial or in-kind support to the new centre of excellence

•

Attendance levels at performing arts events in the Sunraysia, Robinvale or Swan Hill
regions

•

The potential format of the new centre of excellence, including goals

•

Wellbeing and performing arts engagement of respondents who have or are participating
in a Phunktional performing arts program

•

General demographics and incidence of social disadvantages

Survey Targets included:
•

Young people aged 9 to 20 who go to school in the Sunraysia, Robinvale or Swan Hill
regions

•

Non-students aged 9 to 20 who live or work in the Sunraysia, Robinvale or Swan Hill
regions

•

Adults aged 21 or over who have a connection to the Sunraysia, Robinvale or Swan Hill
regions, including:
•

Parent/guardian of children aged 9-20 years who live, study or work in Sunraysia,
Robinvale or Swan Hill regions

•

Education provider (school/trade/vocational/university)

•

Health/CALD/government stakeholder or service provider
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Survey Targets (continued):
•

Aboriginal/Torres Strait Island/Tongan/Samoan Elder or other cultural
community member

•

Performing arts venue operator

•

Performing arts worker/trainer/instructor

•

Business owner/manager in Sunraysia/Robinvale/Swan Hill

•

Philanthropist/Sponsor/Grant giver

•

Interested general community member

The survey was distributed to Sunraysia, Robinvale and Swan Hill region schools via local
contacts of Phunktional (Sunraysia and Robinvale) and Local Logic Place (Swan Hill and NSW
based schools). Custom URLs were provided to facilitate tracking of completion by schools.
The following schools were engaged in the delivery of the online survey:
SUNRAYSIA EDUCATION
PROVIDERS

La Trobe, Mildura

Sun Centre Christian School,
Swan Hill

Mildura South

Merbein P-10

Swan Hill College

Mildura Primary

The Lake Primary, Merbein

FLO Campus Swan Hill

Ranfurly Primary, Mildura

Our Lady of The Sacred Heart
Primary, Merbein

Mackillop Catholic High School,
Swan Hill

St Paul’s, Mildura

Red Cliffs East

Lake Boga Primary School

Mildura West

St Josephs, Red Cliffs

Woorinen Primary School

Nichols Point, Mildura

Red Cliffs Primary

Nyah District Primary School

Irymple South

Cardross Primary

Ultima Primary School

Irymple Primary

Red Cliffs Secondary College

Beverford Primary School

Trinity Lutheran, Mildura

ROBINVALE EDUCATION
PROVIDERS

Ouyen P-12 College

Irymple Secondary College

Robinvale College

NSW EDUCATION PROVIDERS

Mildura Senior

St Marys, Robinvale

Balranald Central School (K-12)

Chaffey Secondary, Mildura

SWAN HILL EDUCATION
PROVIDERS

St Joseph’s Primary School,
Balranald (K-6)

Henderson College, Mildura

Swan Hill TAFE

Euston Primary School (K-6)

St Joseph’s College, Mildura

Manangatang P-12

Gol Gol Public School (K-6)

Sacred Heart Primary School,
Mildura

Swan Hill North Primary
School

Dareton Public School (K-6)

Mildura Specialist School

Swan Hill Primary School

Coomealla High School (7-12)

Mildura English Language
Centre

Swan Hill Specialist School

Tooleybuc Central School (K-12)

Sunraysia TAFE, Mildura

St Mary Catholic Primary
School, Swan Hill

Wentworth Public School (K-6)

Respondents from eight Mildura and Robinvale schools and sixteen Swan Hill and NSW-based schools elected to
participate in the survey.
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Online Survey Respondent
Demographics
The Swan Hill region formed the largest group of survey respondents at 41.5%, followed by
Sunraysia at 30.1% and then Robinvale at 27.4%. Only 7 of those aged 21 or over selected
‘other’ or multiple locations (1% of total).
The majority of respondents were young people aged 9 to 20 (75.2%), and 178 (24.8%)
were aged 21 or over. Youth broke down to 335 (46.7%) aged 9 to 12 and 205 (28.6%) aged
13 to 20. Overall, more students were from the Swan Hill region (56.2%) than Sunraysia
(30.5%) and Robinvale (29.4%). The vast majority of the 13 to 20 year old respondents were
secondary students (94.6%). There were also four undergraduates (two each in Sunraysia
and Swan Hill), one postgraduate student in Robinvale, and six primary students (five in
Robinvale, one in Swan Hill). No trade/vocational/TAFE students responded to the survey.

Of the top four 21-or-over cohorts:
•

Over half of parents/guardians (57.9%) and education providers (60%) were based in
the Swan Hill region,

•

Almost half of the health/CALD/government respondents (48.8%) were in the
Sunraysia region,

•

Just under half of interested general community members (47.1%) were in the Swan
Hill region.

In total, 55 respondents aged 21 or over worked for education providers in the three
regions. Most education providers were secondary schools (71.4%) followed by primary
schools (42.9%) and a very small amount of trade/vocation/TAFE institutions (4.1%).
Educators were mostly female (79.6%).
Overall, more females than males responded to the survey (433, 60.3% compared to 282,
39.3%), and only three respondents (0.4%) identified as non-binary.
While a large majority of respondents spoke only English (90.2%), the remainder spoke a
mix of 26 different languages, including 1.8% who do not speak English at all.
The youth age groups were more linguistically diverse than the 21-or-over group.
Respondents were even more culturally diverse, identifying with 73 different cultural
backgrounds. The majority (55.6%) identified as Australian (45.7%) or Australian plus other
cultures (9.9%). ATSI and Pacific island backgrounds accounted for 16.2% of respondents.
More of the 9-to-12 age group had multiple cultural backgrounds compared to the other
two age groups (for the full listing of language and cultural groups see Appendix 3).
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In total 104 respondents identified as ATSI (14.5%). Of these:
•

57 (54.8%) were aged 9 to 12, 28 (26.9%) were aged 13 to 20, and 19 (18.3%) were 21 or
over

•

The ATSI group was evenly split between male and female with a very small nonbinary group (1.9%)

•

Almost half (48.6%) were unemployed or not in the workforce compared to only 18.1%
for the non-ATSI group

•

More of the ATSI group experienced social disadvantages (16%) compared to the
‘prefer not to answer’ group (11.4%)

•

The majority were based in the Robinvale region (46.2%), followed by Sunraysia
(31.7%) then the Swan Hill region (22.1%).

Employment analysis revealed:
•

Almost half (49.5%) of 13 to 20 year olds were in part time or casual work, 34.7% were
unemployed, 1% worked full time (non-student), and 13.9% were not in the workforce

•

Nearly two thirds (65.7%) of those 21 or over were in full time employment, 27.5% part
time or casual, only 1.1% were unemployed and 5.6% were not in the workforce.

•

Thirteen respondents aged 13 or over (3.1%) identified as LGBT+. Just over three
quarters of the LGBT+ group were female (76.9%).

Question 24.5 “Which of these have happened to you?” (listing a range of social
disadvantages where respondents could select multiple options) was asked of the 13-to-20
age group and parents/guardians with children aged 9 to 20 in the three regions.
The 9-to-12 age group were not shown the question. Of the 267 respondents eligible
for the question, 123 (46.1%) selected ‘Prefer not to answer’. The 144 respondents that
selected social disadvantage options represent 53.9%. The overall characteristics of those
experiencing social disadvantages were as follows:
•

25.7% were parents/guardians, and 74.3% were aged 13 to 20

•

Bullying (66%) and social isolation (44.4%) are the major social disadvantages
experienced by the subgroup. The other options had similar levels ranging between
12.5% and 18.1%, with the notable exception of pressure to get into crime which was
experienced by only 4.2% of respondents

•

For the 13 to 20 year age group bullying at 72% was the most prevalent followed
by social isolation at 41.1%. For the 21 or over group, however, bullying and social
isolation were fairly even with social isolation slightly more prevalent (54.1% versus
48.6% for bullying). For this group underage drinking/drugs also stood out at 29.7% of
respondents

•

72.2% were female, 27.1% male and 0.7% non-binary

•

16% were ATSI

•

Almost half (46.1%) were part time/casual workers, 29.3% were unemployed or not in
the workforce, and 24.7% work full time.
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Context
Introduction: Phunktional Who we are & our connection to Northern Victoria
Phunktional is a leading Australian not-for-profit arts company that delivers long-term
Community Arts and Cultural Development projects, tours educational theatre and
produces award-winning dance, theatre and film productions. Phunktional’s purpose is
to support the creation of art that is a catalyst for greater connectedness, community
engagement and inter-cultural understanding. Their vision is to create world-class art
that enables a greater diversity of human perspectives and experiences to be heard in
Australian and international conversations.

Mildura

2008

Phunktional
supports Mildura
students with Rock
Eisteddfod entries

20092011

Calling the Shots (Sunraysia)
participatory arts program
commences with workshops
in dance, theatre, scriptwriting
and music-making

2012

On the back of CtS success
the making of the 3 shorts
films commences (‘Ankle
Breakers‘, ’Picking the Musical’
& ‘For Stacey‘)

2014

A red carpet premiere
of the 3 short films
took place on the big
screen in the Deakin
Cinema Mildura

Robinvale
20122013

Phunktional worked with
Robinvale College to produce
a contemporary production of
Romeo & Juliet with local young
people

20142015

In partnership with Robinvale P-12
and Robinvale District Health Services,
Phunktional worked with students in years
8-12 to create the Health Eating music
video, Stand Up and It Ain’t Easy

Mildura & Robinvale
Stories Beneath the Vale is a long-term, whole-of-community project that
builds on the success of earlier projects. Past projects include:

20162018

-Everyday Heroes: Photographic Exhibitions celebrating local women in
Robinvale and Mildura

20192020

Young people and their communities will come
together to bring their stories to life by filming
and launching the 6 part mini-series

- Scripts for Digital Stories: Young people co-wrote scripts for a mini-series
that tells their stories

- filming a broad cast quality 6 part mini series created by local young people

20192024

- ongoing workshops for young people to maintain youth engagement and
creative momentum
- supporting the delivery of a RYPAC pilot project
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“On the brink of throwing in the towel, I was taken into the Phunktional program
and got closer to my peers than I’d ever thought possible. My confidence in my
musical works grew to the point where I could finally show them to others, and I
became a part of many great communities I would have missed out on otherwise!
To say something like art or a program has “saved” you is nearly always a dramatic
over-exaggeration, but in this case I really do feel that my life wouldn’t have turned
anywhere near as good as it has if it weren’t for the fact I was brought into this
program. Thank you.”
– Male, Sunraysia region, aged 21+
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Project Scope
The Research Goal was to: ascertain the viability of establishing a long-term, sustainable,
community-driven youth performing arts centre, based in the Mallee region of northwest
Victoria – Robinvale Youth Performing Arts Centre (RYPAC).

Research Objectives

Research Outcomes

Understand and engage the breadth
of the RYPAC community of interest

Establish a demographic profile of
those engaged through the research.
Identify ‘gaps’ in the engagement
profile enabling these ‘gaps’ to be
rectified if required.

Facilitate a process which ensures the
voices of key stakeholders are heard in
determining the level of community
interest in, and support for, a RYPAC

Researchers understand, with
confidence, the needs and aspirations
of both the distinct cohorts and the
geographically proximate communities
regarding the RYPAC

Understand financial viability and
long-term sustainability factors

Research findings will inform the
financial analysis required to gauge
the short, medium and long-term
sustainability of the RYPAC

Explore and document growth in
skills development and employment
opportunities based on similar
initiatives

Discover existing best practice, pitfalls
and successful models to guide the
development of RYPAC

Gain community input on the
functions, philosophy and practicalities
of the RYPAC

Understand the needs and aspirations
of key stakeholders regarding the
RYPAC – ensure a clear verbal and
visual representation of these to
support design and development
moving forwards

Determine potential market size, the
location of potential end users, and
longer-term market size projections

Document indicators of short, medium
and long term sustainability to support
planning and funding applications

Measure the impact of previous
projects

Provide an evidence base of the
impact of Phunktional’s role and
involvement in the Robinvale and
surrounding communities

Phunktional’s research study aimed to measure community interest in a new
professional youth performing arts centre based in the Mallee for young people aged 9 to
20 from across the Sunraysia and Swan Hill regions and beyond.
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The vision for the Centre is for world class training and workshops
in dance, theatre, music and film, as well as cultural art forms. Led
by expert artists and trainers, activities may include:
•

An annual group-devised ensemble show toured across the region, in capital cities
and overseas

•

Cultural dance and music workshops led by world class Indigenous artists and artists
from other cultures

•

Opportunities for local artists to connect with the company

•

Incursion and excursion workshops for schools linked to curriculum outcomes

•

Pathways into tertiary arts training and arts careers
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Benefits of the Performing Arts
The performing arts are intrinsically valuable, enabling participants at every stage of life to
experience the joy, beauty, and wonder of creating and imagining, of developing attention
to detail, of learning ways to express thoughts, knowledge, and feelings beyond words, in
fostering openness to novelty, encouraging connections to people, places, things, and concepts,
and in promoting the ability to take multiple perspectives (Smithrim and Upitis, 2005 & Menzer,
2015). The arts also present occasions to make the ordinary special, enriching the quality of our
lives (Upitis, n.d.).
However, over and above this intrinsic value – which we should not lose sight of – is the
power of the performing arts to enable other far-reaching and seemingly unrelated outcomes.
The performing arts have been shown to produce positive changes at both individual and
community levels. Individuals experiencing the performing arts report improvements in
educational outcomes, school attendance, motivation and engagement (academic outcomes);
and health and wellbeing, confidence and life satisfaction (non-academic outcomes).
Communities with access to arts infrastructure and performance can experience increases in
community cohesion, reductions in crime and violence, economic growth through employment
and tourism and even positive environmental outcomes. Further to these, the global workforce
requires employees to think critically and creatively, solve problems, communicate well, adapt
to changing circumstances, and continue to learn throughout their careers. An education rich
in the arts nurtures precisely those skills and attitudes. These arenas are discussed in greater
detail in Appendix 1.
However, Martin, et. al. (2013) caution against over-reliance on these ‘incidental’ outcomes
as a sole basis for justifying the presence of arts in the school curriculum, warning that once
the arts relies on a significant connection to academic outcomes to justify its existence, it is
immediately rendered vulnerable as a means to an end and not as a defensible curriculum
inclusion in its own right. As Winner and Cooper note: “as soon as we justify arts by their power
to affect learning in an academic area, we make the arts vulnerable … we should not require more
of the arts than we do of other subjects. Were we to test whether math learning transfers to other
subject areas, we would most likely find that it does not. But no one would use such a finding as a
reason to cut mathematics from the curriculum” (2000, p. 67).
Moral arguments aside, realising the full ‘value’ of the performing arts for children and young
people requires what is further detailed in Appendix 1 as the “critical importance of synergy
between the RYPAC and the curriculum needs and expectations of participating schools” – the
understanding of the performing arts as integral, not extra.
Martin, et. al. (2013) note that whilst historically there has been an uneasy relationship
between the arts and education, with the arts facing numerous challenges - competition with
other curriculum areas for time and space, the perception that it is less central to educational
development, a lack of focus in pre-service teacher education, a lack of confidence on the part
of teachers to teach it, the dominance of traditional school subjects as pathways to university,
the increasing presence of high stakes testing in literacy and numeracy, and the lack of
longitudinal quantitative evidence supporting its association with academic and non-academic
outcomes ”This study provides new and compelling evidence that the arts should be central to schooling and
not left on the fringes….. “. The Australian Curriculum, Assessment and Reporting Authority
(ACARA) and the most recent Gonski review (2018, p. 45) agrees - “Participation in extracurricular activities, including creative arts and sports, leadership and culture, has a significant
impact on a student’s learning growth in the cognitive, affective and physical domains of learning.
Although conventionally called ‘extra-curricular’ because they are not always explicit within the
Australian Curriculum, these activities are a very important part of learning and should not be
regarded as extra, but rather as integral…...”
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RYPAC Target Area Community
Profile
A targeted community profile was compiled to guide formative discussions regarding the
feasibility of a Robinvale Youth Performing Arts Centre and to inform later applications for
both in-kind and financial support. The community profile responds to, and demonstrates,
the need for and value of such a facility to Mallee communities. Note the full RYPAC target
area community profile is presented in Appendix 2; below is an abridged version with
tables and graphs removed.
The profile draws on 2016 ABS Census of Population and Housing data alongside data
collated by the Public Health Information Development Unit (PHIDU) and the Australian
Curriculum, Assessment and Reporting Authority (ACARA) to outline key demographic data
related to the region and local population of children and young people. Data is presented
at the Local Government Area (LGA) level (including the LGAs of Buloke, Mildura, Swan
Hill, Wentworth and Balranald) and the Statistical Area 2 level (a smaller geographical level
used by the ABS for reporting). These SA2s include Irymple, Merbein, Mildura Region, Red
Cliffs, Mildura - North, Mildura - South, Robinvale, Swan Hill, Swan Hill Region, Wentworth Buronga, Wentworth-Balranald Region.

The following indicators were selected as a means to both
create a ‘picture’ of the local communities and enable
researchers to check they were reaching, in a representative
manner, the diversity of the immediate RYPAC communities:
•

Population by five-year age cohorts
from 0-24 years (SA2)

•

Children in low income, welfaredependent families (LGA)

•

Indigenous status by five-year age
cohorts from 0-24 years (SA2)

•

Single parent families with children
aged less than 15 years (LGA)

•

Population projections (to 2031) by
five-year age cohorts from 0-24 years
(LGA)

•

Jobless families with children aged less
than 15 years (LGA)

•

Birthplace and non-English speaking
residents (LGA)

•

Children aged less than 15 years in
jobless families (LGA)

•

Full-time participation in secondary
school education at age 16 (LGA)

•

Children in families where the mother
has low educational attainment (LGA)

•

Learning or Earning at ages 15 to 24
(LGA)

•

•

Young people aged 16 to 24 receiving
an unemployment benefit (LGA)

Index of Community Socio-Educational
Advantage (ICSEA) and Distribution of
Students along the Socio-Educational
Advantage Quarters (Robinvale
schools only)

| 19

The profile shows a current 0-24 year population of more than 26,000 across the study
area, and projections indicate this population will remain stable over the next 15 years.
More fine-grained analysis of this population demonstrates that despite the strengths
of cultural diversity, there are vulnerabilities including disengagement from school,
lower levels of school completion and progression to further education, greater welfare
dependency, lower income and employment rates, higher proportions of one-parent
families and families where mothers have low educational attainment. Taken together,
the picture speaks heavily to the role and power of the performing arts in keeping
young people socially and emotionally well, engaged in education and connected to their
communities.

Population by five-year age cohorts from 0-24 years, by SA2
Based on the 2016 Census of Population and Housing there are a total of 26,182 children and
young people aged 0-24 years across the key SA2s within a 130 radius of the town of Robinvale.
Of these the current target cohort population, young people aged 10-24 years, sits at 15,381.
These figures are further detailed in and displayed in graph form in Appendix 2. Source: ABS
Census of Population and Housing 2016 Table Builder
https://auth.censusdata.abs.gov.au/webapi/jsf/dataCatalogueExplorer.xhtml Accessed
08/01/2018

Age in Five Year Groups and Indigenous Status by SA2
Across the SA2s the proportionally highest Aboriginal populations amongst 0-24 year olds were
in Wentworth-Buronga SA2 (17.3%), Robinvale (12.5%), Wentworth-Balranald Region (10.6%) and
Mildura North (10.5%). The SA2 with the lowest proportion of the SA2 population identifying as
Aboriginal was Irymple (3.2%). Across the entire area analysed of the 23,981 children and young
people aged 0-24 years 91.4% identified as non-Indigenous, 8.2% identified as Aboriginal, and
0.2% each identified as Torres Strait Islander and both Aboriginal and Torres Strait Islander.
In actual terms, the largest Aboriginal population aged 0-24 years was in Mildura North (555),
Mildura South (302) and Wentworth-Buronga (283). Tables to support all data are shown in
Appendix 2. Source: ABS Census of Population and Housing 2016 Table Builder
https://auth.censusdata.abs.gov.au/webapi/jsf/dataCatalogueExplorer.xhtml Accessed
08/01/2018
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Birthplace & Non-English Speaking Residents, by LGA
Across the profiled LGAs, the Buloke LGA has the highest proportion of overall population born
in Australia (83.9%) followed by the Wentworth LGA (83.2%) and the Balranald LGA (81.6%).
The LGA with the lowest proportion of Australian-born population was Swan Hill (74.6%).
Regardless, all Mallee LGAs included in this research had a higher proportion of Australianborn population than their Victorian (64.9%) and NSW (65.5%) counterparts. Similarly the Swan
Hill LGA had the highest proportion of population ‘born overseas who speak English not well
or not at all’ (2.6%); by comparison, the Buloke Shire had the lowest proportion (0.2%). As a
collective the LGAs of interest had 1.8% of the population ‘born overseas who speak English
not well or not at all’ compared to 3.7% of their Victorian counterparts and 3.8% of their NSW
counterparts. The table from which this data is drawn can be found in Appendix 2. Source:
Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017.
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-localgovernment-areas Accessed 20/01/2018

Full-time participation in secondary school education at age 16
In 2016 across Victoria, 86.1% of young people were participating in full-time secondary school
education at age 16; by comparison, 84.1% of 16 year olds in NSW were participating in fulltime secondary school education. Amongst the LGAs included in this research, the Balranald
LGA had the highest ‘full-time secondary school education at age 16’ participation rate (95.8%),
followed by Buloke LGA (95.2%). The lowest rate of participation in full-time secondary school
education at age 16 was in Wentworth LGA (72.9%), Swan Hill LGA (77.9%) and Mildura (81.4%)
– all below their Victorian and NSW peers. Source: Social Health Atlas of Australia, Data by
Local Government Area, Published: December 2017. http://phidu.torrens.edu.au/social-healthatlases/data#social-health-atlases-of-australia-local-government-areas Accessed 20/01/2018.

Learning or Earning at ages 15 to 24 years, by LGA
Amongst the researched LGAs, Buloke LGA had the highest proportion of young people aged
15-24 years ‘Learning or Earning’ (87.4%) and was the only documented LGA to exceed Victorian
proportions (85.0%). The lowest proportion of young people aged 15-24 years ‘Learning or
Earning’ was in Balranald LGA (74.1%), Wentworth LGA (74.8%), Mildura LGA (78.8%) and Swan
Hill LGA (79.0%). This compared to 86.2% across Victoria and 85.0% across NSW. Source: Social
Health Atlas of Australia, Data by Local Government Area, Published: December 2017. http://
phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-localgovernment-areas Accessed 20/01/2018.

Young people aged 16 to 24 receiving an unemployment benefit,
by LGA
Young people across the researched communities were receiving unemployment benefits at
higher proportions than their Victorian peers. Local knowledge around this fact attribute this to
significantly reduced pathways for young people. In 2016 across Victoria, 2.7% of young people
aged 16-24 years were receiving an unemployment benefit; in comparison, 3.0% of 16-24 year
olds in NSW were receiving an unemployment benefit. Amongst the documented LGAs Mildura
LGA had the highest proportion of young people receiving an unemployment benefit (7.3%)
followed by Wentworth LGA (6.0%) and Swan Hill LGA (4.1%). The lowest proportion of young
people receiving an unemployment benefit were in the Balranald (2.1%) and Buloke LGA (3.1%).
Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December
2017. http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australialocal-government-areas Accessed 20/01/2018.
| 21

Children in low income, welfare-dependent families, June 2016, by LGA
Amongst the documented LGAs, Mildura LGA had the highest proportion of children in low
income, welfare-dependent families (33.4%) followed by Wentworth LGA (30.2%) and Swan Hill
LGA (28.0%). The lowest proportion of children in low income, welfare-dependent families was
in the Balranald LGA (20.0%) and Buloke LGA (25.6%). This compared to 21.5% across Victoria
and 22.3% across NSW. Source: Social Health Atlas of Australia, Data by Local Government
Area, Published: December 2017. http://phidu.torrens.edu.au/social-health-atlases/data#socialhealth-atlases-of-australia-local-government-areas Accessed 20/01/2018.

Families with children less than 15 years, by LGA
Drawing on 2016 data, 25.1% of documented LGA families with children under 15 years were
‘single parent families with children aged less than 15 years’, by comparison at the Victorian
level 18.3% and at the NSW level 19.9% of families were ‘single parent families with children
aged less than 15 years’. Amongst the LGAs, this proportion was highest in Mildura (27.0%),
Swan Hill (23.3%), Wentworth (23.1%), Balranald (19.1%) and Buloke (17.0%).
Collectively, 16.5% of families with children under 15 years of age in the LGAs of interest were
‘jobless families with children aged less than 15 years’, compared to their Victorian (11.0%) and
NSW (12.0%) counterparts. Amongst the LGAs this proportion was again highest in Mildura
(17.5%), Wentworth (16.9%), Swan Hill (15.0%), Buloke (13.1%) and Balranald (11.0%). Drawing on
2016 data, 20.8% of documented LGA children under 15 years of age were ‘children in families
where the mother has low educational attainment’; compared to their Victorian (12.7%) and
NSW (19.6%) counterparts. Amongst the LGAs, this proportion was highest in the Wentworth
(23.3%), Mildura (22.3%), Balranald (20.2%), Swan Hill (17.8%) and Buloke (14.7%). The full
data table is presented in Appendix 2. Source: Social Health Atlas of Australia, Data by Local
Government Area, Published: December 2017. http://phidu.torrens.edu.au/social-healthatlases/data#social-health-atlases-of-australia-local-government-areas Accessed 20/01/2018

Index of Community Socio-Educational Advantage (ICSEA) &
distribution of Students along the Socio-Educational Advantage
Quarters (Robinvale schools only)
The index of community socio-educational advantage (ICSEA) was created by the Australian
Curriculum, Assessment and Reporting Authority (ACARA) specifically to enable meaningful
comparisons of National Assessment Program – Literacy and Numeracy (NAPLAN) test
achievement by students in schools across Australia. ICSEA provides a scale that numerically
represents the relative magnitude of this influence and is constructed taking into account both
student-level factors (parents’ occupation, school education and non-school education) and
school-level factors (a school’s geographical location and the proportion of Indigenous students
attending the school). ICSEA is set at an average of 1000. The lower the ICSEA value, the lower
the level of educational advantage of students who go to this. The ‘Distribution’ of ICSEA value
shows the distribution of students in the school across four socio-educational advantage (SEA)
quarters, representing a scale of relative disadvantage (bottom quarter) through to relative
advantage (top quarter). SEA quarters give contextual information about the socio-educational
composition of students in the school https://www.myschool.edu.au/glossary/ accessed
30/04/2018
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In 2017, Robinvale College had a Index of Community Socio-Educational Advantage
(ICSEA) of 876 with 66% of these students in the bottom quarter of advantage (highest
level of disadvantage) compared to only 2% who were in the top quarter (highest level
of advantage). In 2017, 25% of the student population identified as Indigenous and 32%
identified as having a language background other than English (both of these measures
were down slightly from the 2016 data).
In 2017, St Mary’s School had a Index of Community Socio-Educational Advantage (ICSEA)
of 974 (close to the national figure of 1,000) with 38% of students in the bottom quarter of
advantage compared to only 5% who were in the top quarter. In 2017, 2% of the student
population identified as Indigenous and 29% identified as having a language background
other than English. In 2010, 3% of the student population identified as Indigenous and 25%
identified as having a language background other than English.
The figures are drawn directly from the ACARA My Schools website for Robinvale College
(https://www.myschool.edu.au/school/52377/profile/2017) and St Mary’s School in
Robinvale (https://www.myschool.edu.au/school/45934/profile/2017) and are shown in
more detail in Appendix 2.
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Themed Findings
Presentation of Themed Findings
The scope and scale of data collected and analysed for the purposes of the Robinvale
Youth Performing Arts Centre Social and Financial Feasibility Study necessitated a highly
orchestrated method for the presentation of findings. To best support the requirements
of a social feasibility study, the findings of the research are presented according to the
parameters of such studies. These parameters are as outlined below:
A social feasibility study assesses the impact of an initiative on the lives of those people
living and working in the initiative’s area of influence, including their:
1.

support for and acceptance of that initiative

2.

current needs and services (or lack thereof)

3.

location, design and implementation of an initiative

4.

intended positive impacts

5.

unintended positive and negative impacts

6.

challenges or barriers and

7.

key factors for success.
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Theme 1 - Support for &
Acceptance of RYPAC
Summary
Support for a RYPAC was beyond all expectations. 87% of surveyed locals said a youth
performing arts centre of excellence would be good for the region. Focus groups of local
community service providers, leaders, Elders, local artists and young people’s interviews
corroborated this with near unanimous support.
The community felt that a successful RYPAC would enhance existing performing arts
services and organisations, rather than duplicating or competing with them. The
community also acknowledged a need for affordable and low-cost options to encourage
participation in the arts.
73% of young respondents (9-20 years old) were interested in participating in the arts
for fun or pursuing a performing arts career. They were positive about their parents and
guardians supporting their attendance of a RYPAC, with a rating of 4.3 out of 5.
Overall, survey respondents showed a high level of support for establishment of a Youth
Performing Arts Centre of Excellence in the Mallee region. In total 86.6% of respondents,
when asked “Would a youth performing arts centre of excellence be good for the region?”,
thought it would be good for the region (see graph below right), with analysis by cohort
revealing:
•

Respondent location (Sunraysia, Robinvale and Swan Hill regions) did not substantially
affect level of support;

•

The 21-or-over age group was most enthusiastic at 98.9% and the 13-to-20 year olds
the least at 78.5%. 85.1% of the 9-to-12 year olds thought a centre of excellence would
be good for the region;

•

Males were substantially more pessimistic than females but support was still good
(92.8% versus 77%);

•

ATSI and non-ATSI had almost exactly the same level of support (85.6% ATSI versus
86.8% non-ATSI;,

•

All LGBT+ respondents thought it would be good for the region, whereas an average
of 86.4% were supportive in the non-LGBT+ group; and

•

Those who had experienced social disadvantages were much more supportive than
those who preferred not to answer the social disadvantages question (91% versus
73.2%).
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Q21.2 Would a youth performing arts centre of excellence be good for the region?
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The tone of verbatim comments was of excitement for establishing the new centre of
excellence, indicating it was much needed. Recurring themes included:
•

More training opportunities are greatly needed in all three regions

•

There is a need for affordable and low-cost options to encourage participation

•

Offer a wide variety of performing arts

•

The difficulties of distance and transport for all three regions

•

It will help grow the community

•

It will provide an alternative to the focus on sports and academia in the three regions

•

It provide an opportunity to be more diverse and inclusive than existing services

•

It will provide much needed health and wellbeing outcomes

•

The importance of collaborating with existing services to avoid duplication and
maximise resources

“It would be amazing and be a step in the right direction for the whole community
and be better for tourism and making this whole place a more liveable town”
Male Sunraysia region respondent aged 9 to 12
“I think this would be an amazing opportunity. Most schools have a strong focus on
sports excellence which leaves people who aren’t interested in this to suffer. Having
a place that is all to do with performing arts would be amazing and can give theatre
companies a place to rehearse if need be”
Female Sunraysia region undergraduate respondent aged 13 to 20
“It would be a great idea. Perhaps bring the community spirit to a high and all young
people enjoying themselves and perhaps look at life in a different light, as they are
doing something they enjoy and can express themselves through art and music”
Female Sunraysia region ATSI respondent aged 21 or over
“Youth Performing Arts Centre would be magnificent, and I hope that families who
experience financial difficulties, lack of sense of belonging in the community and
transport barriers can still be included somehow”
Female Sunraysia region respondent aged 21 or over
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The 46 respondents aged 13 or over who said no a new centre of excellence would not be
good for the region were asked why not, and could select multiple answers. Those aged 9 to
12 who said no were not asked this follow up question. Only two (of the 46 respondents)
were aged 21 or over, and one said there were already enough performing arts activities in
the area and the other that performing arts is not a sensible career choice. The main reason
for 13 to 20 year olds answering to the negative was that sport or other activities are better
recreation/development outlets (45.5%). Schools already provide this service was selected by a
quarter. Not a sensible career choice (15.9%) and already enough activities in the area (13.6%)
rated low, and only 3 (6.8%) chose the other two options, lack of transport and other types
of cultural training are needed more. While sport or other activities are a better recreation /
development outlet was the key reason for almost three quarters of the negative females,
almost a third of negative males said schools already provide this service, with performing
arts is not a sensible career choice and sport or other activities are a better recreation/
development outlet both selected by 22.2% of respondents.
Survey respondents were later asked “What other comments do you have about the idea
of a new youth performing arts centre of excellence in the Sunraysia/Robinvale/Swan Hill
region?” In total 562 respondents (78.3% of the total) were shown the question (those who
said a new youth performing arts centre would not be good for the region or said they are
not interested in performing arts were not shown the question). Of these 562 respondents
155 made no comment or were unsure, leaving a subgroup of 407 who provided relevant
comments (56.7% of total).
Only 1.7% had negative feedback about the idea of a new youth performing arts centre.
Concerns were that existing options were adequate, money was better spent on other
areas of need, and that it would be difficult to create a centre that could successfully
service the whole region given travel obstacles. In total, 56.5% of respondents had positive
general comments, 22.9% offered suggestions for the centre, 14.5% gave feedback on the
best location for the centre and 4.9% discussed community development benefits of having
the centre. Overall, the tone of comments was of excitement for establishment of the new
centre and that it is much needed. Suggestions focussed on styles, formats, philosophy and
engagement approaches. Areas of importance included:
•

Offer a wide variety of types of performing arts

•

Provide low cost offerings

•

Transport accessibility is an impediment

•

Inclusion and cultural exchange

•

Make use of existing resources wherever possible

•

Engage with existing local services to avoid duplication/cannibalisation and to find
opportunities for synergies

Certainly, the survey found that students of both ages enjoy performing arts activities
outside of school more than they do at school, with a combined rating of 3.9 for ‘at school’
versus 4.4 for ‘outside school’, out of 5. However, the older group enjoy the school activities
less than the younger group. Parents/guardians with children aged 9 to 20 in the three
regions were less happy than students with the performing arts offered at their children’s
schools, with a rating of 3.2 out of 5.
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When survey data was analysed by student interest (in performing arts activities) by
education provider location, the Sunraysia region education providers rated student
interest in performing arts highest at 3.9 out of 5, compared to 3.3 out of 5 for both the
Robinvale and Swan Hill regions. Sunraysia region students were perceived to be most
engaged with performing arts with 82.4% very much or extremely interested compared to
45.5% in Robinvale region schools and 47.6% in Swan Hill region schools.
Support for a Robinvale Youth Performing Arts Centre was also gauged through the
survey by asking the two youth age groups “If anything was possible, would you have
a performing arts career in the future?” A similar percentage of each age group was
interested in having a performing arts career (29.3% and 28.3% respectively). Almost a
quarter of the 9 to 12 year olds and just over a third of the 13 to 20 year olds said no to a
career in performing arts because they do not like performing arts. The majority like to
perform for fun but do not want to do it for a career (47.2% for 9 to 12 year olds, 35.1%
for 13 to 20 year olds). Females were twice as likely to want a performing arts career
than males (39.4% versus 17.1%). Interestingly, those aged 13 to 20 who had experienced
social disadvantages were more likely to want a career in performing arts than those who
preferred not to answer the social disadvantages question (34.6% versus 21.4%). More
youths in the Robinvale region do not like performing arts compared to the other two
regions (36.1% versus 26.1% for Swan Hill and 22.6% for Sunraysia) and fewer would like a
performing arts career (21.5% versus 31.2% for Swan Hill and 32.9% for Sunraysia).
Q6.1 If anything was possible, would you have a performing arts career in the future?
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Those who said they do want or already have a performing arts career were asked “What
excites you about a performing arts career?” verbatim responses included:
•

I like expressing myself through art and acting a different person and character;

•

I like creating and showcasing my ideas and talent. I really like being on stage and
performing in front of people because it’s almost like a different reality;

•

Portraying different personalities, costumes, songs, singing, dance, hair, make-up.
You are completely transformed into a different part of my own personality. My over
dramatic-ness get to shine;

•

I love getting to be up on the stage, something just feels, different, like you’re in an
alternate universe. You get to show a side of yourself that you usually hide away, and
it just makes me exited even thinking about it;

•

I love music, it is a part of my family history and it has helped me through some tough
times, I love music;
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(continued)
•

It gives you the chance to be yourself, have a voice and have fun. It’s incredibly
inclusive, allowing people from anywhere and everywhere to participate. It builds
confidence, encourages individuality and fuels creativity;

•

It’s fun, it can clear your mind after doing normal school work;

•

Just being proud of my culture;

•

You are given the chance to express yourself and show others your hard work. You
can step into other people’s shoes as well as surround yourself with people with the
same passion; and

•

Not all students are good at academics, so it gives all children a chance to be good at
something.

“As a volunteer for several years at the Mildura Eisteddfod I witness so much amazing
talent, knowing that when they reached a certain level most of these children would
either stop going forward or have to move away to pursue their dream. Knowing that
they could pursue this dream close to their family and friends would make such a
difference to these children. Not every family can afford to move to the city or indeed
pay for their child to”
Female Sunraysia region respondent aged 21 or over
“I believe it’s very important, especially in such a multicultural region, that our young
people have the opportunity to practice, learn, showcase and be proud of their
culture, to help to educate people as well as having an opportunity to learn about
other cultures. I believe this will have a roll-on effect of mutual respect for others,
pride in themselves and better harmony within the community”
Female Robinvale region ATSI respondent aged 21 or over

Respondents in the 13 or over age group were asked “Do you attend performing arts
events in the Sunraysia/Robinvale/Swan Hill region?” Overall only 59.8% said they did. By
cohort:
•

A much greater percentage of the older group attend than the youth group (83.1%
versus 39.5%);

•

69.3% of females attend performing arts events compared 36% of males;

•

Employment shows distinct differences in level of performing arts event attendance,
stepping down from 82.4% of full-time workers, to 64.6% of part time/casual workers,
to 54.2% of those not in the workforce, and a large step down to only 27% of the
unemployed;

•

ATSI respondents attend performing arts events much less than non-ATSI
respondents (42.6% versus 62.2%); and

•

Substantially more Sunraysia-based respondents said they attend performing arts
events versus the other two regions (84% versus 63% for Swan Hill and 46.8% for
Robinvale), which would, in part, be a reflection of availability.
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The majority who attend performing arts events do so a few times a year (58.5%) with just
over a quarter rarely (26.6%) and 14.8% once a month or more. Respondents indicated this
was because: Nothing or not much available to go to (39.1%), Not being interested in performing
arts (30.7%), Lack of transport and events being too expensive (9.8%), or Not being close enough
to the region (8.8%). The main reason for Robinvale and Swan Hill region respondents was
disinterest in performing arts (29.5% and 23.4% of respondents, respectively). For Sunraysia
too expensive (21.1%) and disinterest in performing arts (15.8%) were most selected. ‘Other’
reasons offered were primarily related to lack of time.

Q20.2 Frequency of performing arts attendance

Once a month or more

14.8%

A few times a year

58.5%

26.6%
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Parental support of participation in the performing arts was also gauged through the
survey. The two youth age groups were asked “Would your parents/guardian be supportive
of you doing a program at the centre of excellence?” Overall, the result was very positive
with a rating of 4.3 out of 5. Only 5.2% selected the unhappy and very unhappy smiley
options.
•

The younger age group were slightly more optimistic about their level of parental
support (4.4 versus 4.2 out of 5). The older group had more who were neutral (14%
versus 8.4%)

•

Females were slightly more optimistic than males about their level of support (4.4
versus 4.2 out of 5). More males chose the very unhappy smiley (3.4% versus 0.4%),
unhappy smiley (4.8% versus 2.9%) and neutral smiley (13% versus 8.8%)

•

ATSI respondents were slightly more optimistic than non-ATSI respondents (4.4 versus
4.3 out of 5), with more neutral in the non-ATSI group (4.8% versus 11.4%)

•

Respondents based in the Robinvale region were less enthusiastic than the other two
regions, but were still positive (4.1 versus 4.4 each out of 5). The Robinvale region
group had higher proportions of the negative and neutral options.

As a further indication of support for a Robinvale Youth Performing Arts Centre survey
respondents aged 13 or over were asked: “In addition to world class training, what should
be goals of the centre of excellence?” Multiple responses were permitted amongst a preset selection (performing arts career pathways; stimulate tourism, employment and
volunteering; a safe and neutral space for all; increase health and wellbeing of participants;
exposure to different cultures by participants and local community; and increase
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community belonging for participants and their families). There was good overall support
for all the suggested goals of the new centre of excellence. Performing arts pathways
stood out slightly as favoured by 75.6% of respondents. Increase health and wellbeing of
participants, exposure to different cultures, increase community belonging and a safe and
neutral space for all each were selected by between 62.8% and 67% of respondents. Least
supported was stimulate tourism, employment and volunteering for local communities,
being chosen by 51.3% of respondents.
A total of 24 respondents provided ‘other’ comments from which four new goal themes
were emerged as: provide fun and enjoyment, provide leadership opportunities,
incorporate environment and sustainability aims and increase the age range as there are
older people struggling to find opportunities.
A question regarding the Goals of the Robinvale Youth Performing Arts Centre was also
asked within the service providers’ focus groups, with participants ‘voting’ for the five most
important goals from the following list (they were also invited to add any additional goals).
The following goals were most to least ‘voted’:
•

Opportunities for young people regardless of disadvantage (34 participants)

•

Increase health and well-being of participants (25)

•

Increase sense of community belonging for participants (19)

•

Performing arts career pathways for participants (14)

•

World class performing arts training and performance opportunities (12)

•

Increase understanding by local communities of different cultures (10)

•

Employment and volunteering opportunities for local communities (10)

•

Stimulate tourism and the local economy (9)

•

Increase work-ready skills of participants (8)

•

Expose participants to different cultures (7)

•

Increase sense of community belonging for participants’ families (7)

•

A neutral space not affected by politics (4)

“The Christie Centre has people with disabilities that do performance, it would be
good to be more inclusive of the community with arts”
Female Sunraysia region respondent aged 21 or over
“There are no options to have a career in theatre or music locally. The only options
are to travel to the city. Career pathways would be fantastic. A close partnership with
schools would also be essential and to work with other existing performing groups”
Female Sunraysia region respondent aged 21 or over
“[Phunktional was] biggest thing I have ever had the privilege of being a part of, and I
have worked with kids for a long time, you just gotta have faith in him [Gerard Veltre]”
Sunraysia Focus Group participant
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Theme 2 - Current Needs
& Services
Summary
66% of parents and guardians felt their children’s (9-20 years old) school did not offer
enough performing arts. Robinvale parents and guardians were particularly dissatisfied
(48% were ‘very unhappy’) with the performing arts offerings of local schools.
48% of youth aged 13-20 felt there were not enough performing arts activities available in
their community.
Young people (9-20 years old) preferred performing arts activities offered outside of school
over school-based activities. However, 72% of their parents and guardians felt there were
not enough performing arts opportunities available outside of school.
The primary reasons for the overall dissatisfaction of performing arts opportunities
available were:
•

limited access in schools or outside schools (46%)

•

lack of trained experts (20%)

•

lack of affordable programs (20%)

Survey respondents aged 21 or over were asked to identify “….. the gaps in performing
arts training at school and outside of school in Sunraysia/Robinvale/Swan Hill?” The 178
verbatim responses were categorised into general themes. In all, 15.2% of respondents
mentioned specific styles as ‘gaps’. The remaining responses are better considered as a
further discussion of barriers to the performing arts. For example, limited availability was
considered the greatest issue for the region with 46.1% of respondents stating it as an issue
in general, in schools, and outside of schools.
The next two key themes, of equal weight at 20.2% of respondents each, were lack of
trained experts or inability to retain trained experts, and lack of low-cost offerings or
the inability to afford existing programs. Physical access was a problem for 12.9% of
respondents, with transport and distance from programs resulting in a lack of engagement.
Lack of funding was mentioned by 7.3% of respondents, leading to lack of quality service
provision or opportunities. Lack of information (6.7% of respondents) including both lack of
information about programs available both in schools and externally in the region, partly
linked to lack of funding, but also to a lack of understanding within communities about the
benefits of performing arts for personal development, health and wellbeing.
Finally, 3.9% of respondents mentioned performing arts being under-valued in the
community due to an emphasis on sports, or by schools in their curriculum offerings.
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“Many young people are limited for choice in relation to their chosen arts activities in
school, unable to participate outside of school hours due to many and varied factors
including but not limited to transport, geographical location, limited qualified educators in
arts, cost, opportunity etc.”
Female Swan Hill region respondent aged 21 or over
“Robinvale has an amazing performing arts venue which is currently only used
about once per year. There is no training taking place there as it is too expensive to
hire. There are dance classes in Robinvale who will hire the PAC out to perform only
once per year but hold rehearsals in different community spaces for cost reasons.
Robinvale College has a great Drama program and brass band but have recently lost
their VET music teacher so no longer have a music program at the school. Students
from the SRC surveyed showed that the majority of students would be interested in
more music and performing arts opportunities in the community (inside or outside of
school) as long as they were cheap and accessible.”
Female Robinvale region respondent aged 21 or over

Students who participated in the survey were asked: “How much do you enjoy participating
in the performing arts offered at school?” A total of 537 students whose educational
institutions offer performing arts answered this question. Of these, 213 students do
performing arts activities outside of school (39.7% of all students and 29.7% of the survey’s
total respondents). Students enjoy the performing arts activities outside of school more
than they do those offered at school (3.9 at school versus 4.4 outside school, out of 5).
Substantially fewer chose unhappy and neutral options for outside school activities
compared to at school. Every cohort except LGBT+ preferred outside of school performing
arts activities more than those at school. By location, Sunraysia region students were
happiest with the school performing arts activities (4.3 out of 5), followed by Swan Hill (3.9
out of 5) then Robinvale (3.5 out of 5). For outside of school activities Sunraysia and Swan
Hill both scored 4.5 and Robinvale slightly less at 4.2 out of 5.
Students aged 13 to 20 were also asked: “Are there enough performing arts activities
available to you (at school and outside of school)?” Overall, the results were the same for
at school and outside school – just over half (51.7%) said there were enough. Robinvale
region students had almost the same result for enough at school and outside of school
(48.2% and 49.4%). Overall Swan Hill region students were more satisfied with the level
of availability with 53.3% of respondents indicating there were enough performing arts
activities both at school and outside of school.

“The school removing drama as a 9/10 elective is big, as is their removal of VET music.
The school does not support performing arts.”
Robinvale respondent aged 21 or over
By age, the older youth group liked school performing arts activities less (4.1 for young
people aged 9 to 12 years versus 3.5 for young people aged 13 to 20 years) but there was
practically no difference for the outside of school activities. Females prefer both school
and outside of school activities more than males (female 4.1 at school, 4.6 outside of school
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versus male 3.7 at school, 4.2 outside of school, out of 5). ATSI respondents enjoy school
activities very slightly less than non-ATSI respondents (3.8 versus 3.9 out of 5).
However, this difference increased from 0.1 to 0.3 for outside of school activities (4.2
versus 4.5 out of 5). LGBT+ respondents enjoy school activities more than non-LGBT+ (4.6
versus average of 3.6 out of 5). Interestingly, however, this cohort is the only one to enjoy
outside of school activities less than the school activities, and also less than the non-LGBT+
group (4 versus an average of 4.4 out of 5). Respondents who have experienced social
disadvantages enjoy school activities more than those who haven’t (3.8 versus 3.3 out of 5)
but there is no difference for outside of school activities (both 4.4 out of 5).
The survey also gauged the perspectives of parents/guardians with children aged 9 to
20 in the three regions in terms of satisfaction with performing arts activities offered at
school. The 61 parents/guardians with children aged 9 to 20 in the regions were asked:
“How happy are you with the performing arts offered by your children’s school?” Overall,
parents/guardians rated performing arts activities offered at their children’s schools 3.2
out of 5. Most were happy (37.7%) and only 11.5% were very happy. There were reasonably
large neutral (23%) and unhappy/very unhappy cohorts (27.9%). Parents/guardians in the
Robinvale region were far less satisfied with performing arts offered by schools than the
other two regions which were similar (2.5 Robinvale, 3.5 Sunraysia and 3.4 Swan Hill out
of 5). Robinvale had a substantial proportion of respondents who selected very unhappy
(41.7%) whereas the other two regions had none. Although Sunraysia and Swan Hill scored
similarly overall and had a similar percentage who selected happy or very happy, Sunraysia
had a substantially higher percentage who selected very happy (27.3% Sunraysia versus
5.3% Swan Hill).
In all, only 34.4% of surveyed parents/guardians with children aged 9 to 20 in the regions
thought their children’s schools offer enough performing arts and only 27.9% thought
there are enough performing arts activities offered outside of school.
Education sector views - 49 survey respondents teach or work for education providers that
offer performing arts. Of these, 71.4% thought their employer offered enough performing
arts classroom subjects, but only 46.9% thought the school offered enough extra-curricular
performing arts activities. Sunraysia region education providers were the most positive
(82.4% classroom / 58.8% extra-curricular), followed by Swan Hill (66.7% classroom /
47.6% extra-curricular), then Robinvale (63.6% classroom / 27.3% extra-curricular). By
type of education provider, primary schools were slightly more positive than secondary
schools about classroom subjects (81% versus 74.3%), but the opposite was seen for
extra-curricular activities (42.9% versus 51.4%). The two respondents teaching or working
at trade/vocational/TAFE education providers thought there was enough offered in both
classroom subjects and extra-curricular activities.
Respondents aged 21 or over who did not work for education providers or were not
parents/guardians of children aged 9 to 20 in the three regions were asked their views
about the amount of performing arts offered in schools and outside of schools, across the
regions they indicated they have a connection to. In the Sunraysia region, there were 29
respondents (4% of total) with only 10.3% indicating that schools offer enough performing
arts and that there were enough outside of schools. In the Robinvale region there were 20
respondents (2.8% of total). Only one respondent thought there was enough performing
arts in schools (5%), and no respondents thought enough was offered outside of schools.
In the Swan Hill region there were 29 respondents (4% of total); they were the most positive
of the three regions but still negative overall, with 13.8% indicating schools offer enough
performing arts and twice as many (27.6%) indicating there were enough outside of school.
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Through the service provider focus groups in Swan Hill and Mildura, participating service
providers were asked: “How adequate is performing arts training in the local school
system (along a scale from 1 [completely inadequate] to 10 [completely adequate])?”
•

Of the nine Swan Hill-based service providers, none selected measure 1 (completely
inadequate) or measures 6, 7, 8, 9 or 10 (slightly above adequate to completely
adequate). Two participants selected ‘2’ (22.2%), Five participants selected ‘3’ (55.5%),
one participant selected ‘4’ (11.1%) and one participant selected ‘5’ (11.1%)

•

Of the twelve Mildura-based service providers, none selected measures 1 or
2 (completely inadequate) or measures 8, 9 or 10 (completely adequate). Two
participants selected ‘3’ (16.6%), five participants selected ‘4’ (41.6%), three
participants selected ‘5’ (25.0%) and two participants selected ‘7’ (16.6%)

Through the service provider focus groups in Swan Hill and Mildura, participating service
providers were also asked: “How adequate is performing arts training locally (along a
scale from 1 [completely inadequate] to 10 [completely adequate])?
•

Of the nine Swan Hill-based service providers two elected not to vote, indicating they
felt uniformed to comment. Of the seven ‘voting’ Swan Hill-based service providers
none selected measures 1 or 2 (completely inadequate) or measures 7, 8, 9 or 10
(above adequate to completely adequate). One participant selected ‘3’ (14.3%), 3
participants selected ‘4’ (42.9%), 3 participants selected ‘5’ (42.9%) and 1 participant
selected ‘6’ (14.3%)

•

Of the twelve Mildura-based service providers none selected measures 1, 2 or 3
(inadequate to completely inadequate) or measures 8, 9 or 10 (adequate to completely
adequate). Two participants selected ‘4’ (16.6%), six participants selected ‘5’ (50.0%),
two participants selected ‘6’ (16.6%) and two participants selected ‘7’ (16.6%)

In terms of actual gaps in performing arts training inside and outside the school system,
nine themes were identified by survey respondents aged 21 or over in addition to specific
styles, with the top three being limited availability, low cost offerings and access to trained
experts. Limited availability was more of an issue for Robinvale and Sunraysia respondents,
low cost offerings for Sunraysia respondents, and access to trained experts for Robinvale
respondents. Physical access (i.e. transport and distance) also stood out for Robinvale, and
these elements are discussed in greater detail in Theme 6 – Challenges and Barriers.
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Through the focus groups held with service providers the following region-specific ‘gaps’
were identified:

Mildura

Robinvale

Swan Hill

• Non-mainstream
performing arts
opportunities

• Music teachers

• Studio recording facilities

• Circus performance /
acrobatics
• Hip Hop
• Acro-yoga
• Live music / touring music
• Street performing arts
• Graffiti art
• Painting / drawing classes
• Stage craft / backstage
(lighting, scenery, makeup)
• Film / Photography

• No pathway for developing
musical talent (system to
No voice or singing training
support progression from
Discos
backyard, to small venue
to larger venue)
‘Gangshow’ (like Scouts
Mildura)
• Lack of performing arts
professionals limits /
ELT – Electric Light Theatre
inhibits career progression
Rock Eisteddfods
• Drawing and painting
CROC Fest (Shepparton
• No niche genres – comedy,
‘took it’)
circus, jazz, classical
‘nothing or serious’
• There are challenges in
nowhere just to do it for
even getting a busking
fun
permit, so opportunities
Loss of drama from school
to experience incidental
curriculum
performances (street
performance) are limited
Dance (outside of Ballet)

• Loss of REACT
•
•
•
•
•
•
•

•
•

To some extent, these ‘gaps’ are reflected in actual participation in the performing arts.
Through the survey, it was identified that currently only 40% of students participate in
performing arts activities outside of school, with substantially fewer males participating
than females (28% versus 50.4%). The 13-to-20 year-old student group participated in
fewer outside of school activities than the 9-to12 year-old students (35% versus 43.2%).
ATSI students participated in performing arts outside of school at a similar rate to non-ATSI
students (39.8% compared to 40.1%). More Sunraysia students participated in performing
arts activities outside of schools than students in the other two regions. Parents/guardians
stated a much higher percentage than youths did for participation in performing arts
outside of school (70.5% parents/guardians versus 40% students). In all, 55.6% of ATSI
parents/guardians said their children participate in their cultural dance and song, whereas
only 21.3% of ATSI youth said they participate in their cultural dance and song.
Educators were asked the same question about their students. The 49 respondents who
teach or work at an education provider were asked: “Which of these activities do your
students participate in or would like to try?” The top three were music (93.9%), dance
(81.8%) and theatre (79.6%), followed by film at 59.2% and ‘their cultural dance and song’
and healthy eating/cooking workshops at roughly half of respondents each. ‘Other cultural
dance and song’ was only selected by 34.7% of respondents.
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Examples offered by survey respondents of locally provided performing arts programs
included:
•

Fairfax Festival has always been very cheap and accessible to all schools;

•

Gang Show involves a diverse group of young people with strong parent support;

•

Richardson Dance Studio they offer amazing tuition and opportunities to be in
competition and as part of further education;

•

Robinvale Ballet Guild students perform in annual performance watch by whole
community. A great sense of pride and admiration through the performance; and

•

The Swan Hill Theatre Group is a phenomenal and breathtaking place it is the only
place we have experienced in Swan Hill so far because we are new to the area, but
are extremely passionate about bringing and supporting performing arts in our local
communities. Chitty Chitty Bang Bang the musical has been mind-blowing to be a
part of.

This list was both mirrored and extended by service providers participating in the focus
groups when asked: “Are there examples of local performing arts programs you think are
particularly good?” Of note is the significantly reduced number of opportunities in the
Robinvale community.

Mildura service
providers noted:

Robinvale service
providers noted:

Swan Hill service
providers noted:

• Live / riverside / night
shows

• School Hall Variety Night

• Fairfax Youth Initiative

• Church singing

• School based talent
programs i.e. MacKillops
Got Talent

• Taya Philp (Indigenous
Dance instructor)
• Electric Light Theatre
• Gang Show

• P-4 Grandparents concert
• Robinvale College Brass
Band

• Swan Hill Theatre Group
• Live on the Lawn

• The Beat (schools)

• Range of cultural
performances

• Sunraysia Musical Society

• School Roadshow

• ‘S’ Factor

• Mildura Youth Theatre
Production

• Robinvale Ballet Guild

• Youth Arts Festival

• Sunraysia’s Muso’s Group
(Culleraine)

• Loud @ The Library

• NOVO Film Festival

• Eisteford
• Ballet Guild
• Red Cliffs Players
• Mildura Theatre Group
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“Fairfax Festival is wonderful and I would like to see this keep going and get
more funding to be bigger and better. Provides opportunities for kids in isolated
communities who may never get them otherwise.”
Female Swan Hill region respondent aged 21 or over
“Phunktional – a great way for young people to interact with industry professionals.
The kids have enjoyed it and we’ve seen a growth from them when committing.”
Female Robinvale region respondent aged 21 or over
“Swan Hill Theatre Group is a great opportunity for people who want to be involved in
performing arts. This group has a youth element as well as a program for younger children.
There is a stigma that this program is not for beginners so many people feel intimidated or
reluctant to join.”
Female Robinvale region respondent aged 21 or over
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Theme 3 - Location, Design
& Implementation
Summary
Robinvale is the preferred location for a youth performing arts centre of excellence,
according to the focus groups of local service providers. Potential business and funding
partners also indicated that Robinvale showed the greatest potential of financial and inkind support. Survey responses showed a preference for Swan Hill (44%) over other regions
(Sunraysia 34.8% and Robinvale 30.2%). This was likely due to bias for selecting their home
region for reasons of convenience.
Dance and music were clear preferences for activities provided by a RYPAC, particularly
among young people (9-20 years old). However, 55% of young people said they were
prepared to try new performing arts.
69% of young people (9-20 years old) preferred performing arts activities that were after
school and on weekends.

Location
The subgroup of survey respondents who commented on the ‘potential format’ of the
RYPAC was also asked: “Where should the centre of excellence be located?” and could
select more than one option. The Swan Hill region was preferred, being chosen by 44%
of respondents, which was only 0.3% less than the percentage of respondents with links
to the Swan Hill region, so perhaps this was to be expected. The Sunraysia region was
the second highest preference (34.8% of respondents), followed by the Robinvale region
at 30.2%. This suggests not all respondents were simply choosing their own region, as
respondents with links to the Robinvale region were slightly higher in the subgroup than
those with links to the Sunraysia region (28.6% versus 26.8%).
When asked why respondents preferred the locations they chose, the top three reasons –
‘close to my home’, ‘close to my school’ and ‘centrally located’ – were the same for all the
regions, but in slightly varying proportions of respondents. The other two options –‘better
transport links’ and ‘the area has a strong arts identity’ – were not far behind the top three
for Sunraysia and Swan Hill. ‘Better transport links’ was low for Robinvale at only 6.9%.
The main ‘other’ reason noted was regarding the location needing more opportunities. By
region, responses were as follows:
•

Sunraysia region: ‘close to my home’, (21.5%), ‘close to school’ (21.3%) and ‘centrally
located’ (19.8%)

•

Robinvale region: ‘close to school’ (26.7%), ‘close to my home’, (23.7%) and ‘centrally
located’ (22.6%)

•

Swan Hill region: ‘close to my home’, (27.2%), and ‘close to school’ and ‘centrally
located’ equal (19.9%)
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The very small groups based in Robinvale who thought Sunraysia or Swan Hill would be
a good location for the centre of excellence thought Sunraysia or Swan Hill were centrally
located, have a strong arts identity, and better transport links (particularly Swan Hill
compared to Sunraysia). The very small groups based in Sunraysia who thought Robinvale
or Swan Hill would be a good location for the centre of excellence thought Robinvale
was close to school and centrally located, and Swan Hill was centrally located with better
transport links. The very small groups based in Swan Hill who thought Sunraysia or
Robinvale would be a good location for the centre of excellence thought Robinvale was
centrally located, and Sunraysia has a strong arts identity, was centrally located and with
better transport links.
Each service provider focus group was asked: “Where should the Youth Performing Arts
Centre be based - Mildura, Robinvale or Swan Hill?” There was agreement amongst all four
groups that the Youth Performing Arts Centre should be based in Robinvale. Provisos and
suggestions included:
•

If financial feasibility study does not prove Robinvale is a viable location, don’t lose the
opportunity, consider a larger and more central location like Swan Hill (which can then
draw on the more populace areas towards Bendigo)

•

Robinvale with outreach and leadership

•

Robinvale with transport in

•

Extended programs (overnight)

•

Deliver a music camp model

•

Requires Elders engagement

•

If Robinvale is successful a plan for student accommodation would be critical

•

Several group members noted use should be made of the existing Robinvale
Community Arts Centre

[Where would it be?] “if we have it at the school we are sort of wasting a facility that we
already have in place and could make even better. If we develop that then you could have
not only the music performance but you also include the sound technology side of the
performance – lighting, sound check etc. Community Centre is the ideal – build on what is
already established. The current resource is being wasted and is deteriorating….. Current
building is gloomy and feels cold and dark. Need to be able to walk into a place and
already feel the warmth and light and the lights aren’t even turned on. So use of colours.
The less it is used the less it feels like anything ‘lives’ in there. Then it will exist and be alive.”
Robinvale Teacher
[Where would it be?] “We should utilise the Arts Community Centre [Robinvale], it will
work in well with the ‘grander plan’ for the river front, it is an important community
resource, the money spent on a completely new build would be better spent on
refurbishment etc…. It [RYPAC] should not be the hub [Robinvale College]. Better to form
those partnerships with Council. Robinvale College has its own bus now so getting students
to and from the Community Arts Centre is achievable especially if performing arts lessons
are scheduled as ‘double periods’.”
Robinvale Teacher

| 40

“Partnerships with the Department of Education might be an option, particularly if the
space could be made accessible to all schools within the region to use as a rehearsal
and performance space.”
Female Sunraysia region respondent aged 21 years or over
“Please use the existing arts centres and create a group for youth performing arts.
We do not need to duplicate establishments we already have. Let’s fully utilise what is
in existence before we create the need for a new build.”
Female Sunraysia region respondent aged 21 years or over
“Having a site away from the school would be ideal, the kids need to get away from
school sometimes, clear their heads.”
Aboriginal Elder, Robinvale

Transport and journey considerations were important - according to the youth age groups,
when asked: “How would you usually get to the centre of excellence?” almost three quarters
would have to rely on a parent, guardian or friend to drive them (73.6%). A further 12.7%
would get themselves there by walking, cycling, skateboarding, rollerblading, etc., and 8.2%
would drive themselves, carpool with another participant or use public transport. There
were some differences by cohort:
•

More of the older youth group would get themselves there (23.4% versus 14%) and
carpool (5.6% versus 2.4%)

•

More males than females would get themselves there (21.9% versus 14.2%) but fewer
males than females would carpool (1.4% versus 5%)

•

More ATSI than non-ATSI respondents would get themselves there (25.4% versus
15.7%) but fewer would carpool (3.2% versus 3.7%)

•

The small LGBT+ group would have someone drive them (37.5% versus an average of
61.9%) or would get themselves there (40% versus an average of 26.3%). 12.5% would
carpool

•

More of those who experienced social disadvantage than those who chose ‘prefer not
to answer’ would get themselves there (28.9% versus 15.1%) and carpool (72% versus
3.8%)

•

More respondents based in the Robinvale (28.8%) and Swan Hill (22.2%) regions
would not need a parent/guardian/friend to drive them compared to those in the
Sunraysia region (11.7%).

Those aged 13 and over were then asked: “What is the longest the journey to the centre of
excellence could be?” Just over half chose 30 minutes (57.4%), 28.5% chose 70 minutes and
14.1% chose 90 minutes. Two thirds of the 13-to-20 youth group (66.9%) chose 30 minutes,
but only half of those 21- or-over. Higher proportions of the 21-or-over group compared to
the youth group chose 70 minutes (33% versus 22.8%) or 90 minutes (17% versus 10.3%).
Respondents based in the Robinvale region were more disposed to a longer journey with
21.5% selecting 90 minutes compared to 14.3% in Sunraysia and only 10.9% in the Swan Hill
region.
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Design
Survey respondents were asked to share experiences of and observations about what
‘makes’ a good performing arts program, including through giving examples. The 178
verbatim responses were categorised into general themes. Of these 58.4% of respondents
mentioned specific programs, 20.8% were suggestions rather than comments on existing
programs, and 7.1% didn’t know any programs or were unsure. Where responses included
reasons, these were that programs were considered good for skills development and
inclusion (11.8% of responses each), closely followed by connection (9%). Health and
wellbeing, expression, career pathways and program format were also lesser mentioned
reasons.
Youth performing arts activities and participation – through the survey both youth age
groups were asked which activities they participate in or would like to try. Overall dance
and music were the top-rated options (41.4% and 38.1% of respondents respectively),
followed by healthy eating/cooking workshops (30.8%), film (21.3%) and theatre (18.6%). ‘My
cultural dance and song’ and ‘other cultural dance and song’ were of less interest, at 7.9%
and 5.6% respectively. Parents/guardians reported stronger levels of support for all options
and selected theatre more than youth did. Education providers report even stronger
levels of support for all options, but underestimated the interest in healthy eating/cooking
workshops compared to youths. Types of cultural dance and song were of least interest
overall and overestimated by education providers.
There were clear differences between females and males. Dance (66.1%), music (40.7%) and
healthy eating/cooking workshops (32.5%) dominated for females, whereas music (34.5%),
healthy eating/cooking workshops (29.3%) and film (26.4%) were favoured by males. The
two non-binary respondents only selected music.
There were also differences between the two youth age groups. The 9-to-12 year-olds were
most interested in dance (42.2%), music (37.2%) and healthy eating/cooking workshops
(29.1%). The 13-to-20 year-olds expressed interest in five options: dance (40.1%), music
(39.6%), healthy eating/cooking workshops (33.5%), film (26.9%) and theatre (22.3%). Dance
(45%) and music (37.5%) were also strongest for ATSI youths. Their own (21.3%) and other
(11.3%) cultural dance and song were higher than for non-ATSI Youth (5.5% and 4.6%
respectively).
Dance and music were strong for both the Sunraysia and Swan Hill regions but music was
of less interest in the Robinvale region. Healthy eating/cooking workshops was the third
strongest option for all three regions and of a similar percentage. Theatre was stronger
in the Swan Hill region compared to the other two, and ‘my cultural dance and song’ was
stronger in the Robinvale region compared to the other two regions.
Robinvale Youth Performing Arts Centre – potential format – The section of the
survey relating to the potential format of the new centre of excellence was not shown to
respondents who said the centre of excellence would not be good for the region. As such,
a total of 563 respondents provided feedback about the potential format of the new centre
of excellence. Of these, 44.6% were aged 9 to 12, 24.2% were aged 13 to 20 and 31.2%
were aged 21 or over. Respondents with links to the Swan Hill region dominated (44%)
with almost half as many again as the Robinvale (28.6%) and Sunraysia region (26.8%)
respondents.
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Of the subgroup that was shown the potential format section, the youth group were
then asked: “If you participated in a program at the centre of excellence would you try
performing arts that are new to you?” Just over half (54.8%) said yes and 45.2% said they
would only participate in the types they like.
Scheduling – Respondents were asked: “When should classes be held?” with multiple preset selections permitted. After school was the leading preference at 68.7% of respondents.
Weekends (47.2%) and school holidays (45.5%) were similar followed by during school
(38.7%). After school was most important for the two youth groups (55.8% of 9-to-12, 6.2%
of 13-to-20) with the other options roughly half as important. Respondents based in the
Robinvale and Swan Hill regions had a clear preference for after school (65.4% and 73.3%),
whereas Sunraysia-based respondents preferred after school and weekends equally
(65.6%).
Activity fees and capacity to pay – The two youth age groups were asked: “If there was
a program/class fee, who would pay it?” Overall, the majority (83.5%) said their parent/
guardian, 6.2% said they would have to pay themselves, 0.8% said another adult (not a
parent/guardian) and 9.6% chose ‘can’t afford to pay a fee’. By cohort:
•

Slightly more of the younger group chose ‘can’t afford to pay a fee’ (10% versus 8.8%)

•

Slightly more males chose ‘me’ versus females (7.5% versus 5.4%), but slightly fewer
‘can’t afford to pay a fee’ (8.2% versus 10%)

•

A much higher proportion of ATSI respondents can’t afford to pay a fee compared to
non-ATSI (20.6% versus 7.4%)

•

A much higher proportion of those who experienced social disadvantages would
pay the fee themselves (13.3% versus 3.8%) or can’t afford to pay the fee (12% versus
3.8%)

•

More respondents based in the Sunraysia region can’t afford to pay a fee compared
to the other regions (12.6% versus 9.9% Robinvale and 7% Swan Hill).

The 60 parents/guardians of children aged 9 to 20 were asked: “If there was a program/
class fee, who would pay it?” A large majority (93.3%) said ‘me’. Only one (1.7%) said
‘my child’ (Robinvale based) and three (5%) said ‘can’t afford to pay a fee’ (one each from
Sunraysia, Robinvale and Swan Hill).
Those aged 13 and over were then asked: “What is a reasonable fee for a one hour class?”
Just over half (55.9%) chose $10 to $25 and almost a third (30.3%) chose up to $10. By
cohort:
•

Similar proportions of the two age groups thought up to $10 was reasonable
(29% versus 31.2%), but considerably more aged 13 to 20 thought $25 to $50 was
reasonable (16.9% versus 6.4%), with the older group preferring $10 to $25 more
(48.4% versus 61.3%)

•

ATSI respondents preferred up to $10 (42.4%) with $10 to $25 a close second (36.4%),
whereas over half of non-ATSI respondents chose $10 to $25 with just over a quarter
choosing up to $10 (28.8%)

•

The 10 LGBT+ respondents preferred $10 to $25 (58.3%), whereas the non-LGBT+
group preferred up to $10 and $10 to $25 to a similar degree (average of 44.7% and
45% respectively)
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•

Those who have experienced social disadvantages preferred $10 to $25 (63%),
whereas the ‘prefer not to answer’ group preferred up to $10 and $10 to $25 to a
similar degree (38.4% and 43.8%)

•

Respondents based in Sunraysia and the Swan Hill region had a clear preference for
$20 to $25 (72.3%, 58.1% respectively), however respondents based in the Robinvale
region preferred up to $10 and $10 to $25 to a similar degree (36.8% and 43.7%
respectively).

Inclusion of local multi-cultural traditions – Those aged 13 and over were asked: “How
important is it that local multicultural traditions are included in programs at the centre
of excellence?” Overall, inclusion of both ATSI culture and other cultures were rated equally
at 3.8 out of 5; however, slightly more thought very much or extremely that ATSI cultures
be included compared to other cultures. Only small percentages thought cultural traditions
should not be included at all (5.8% for ATSI and 4.8% for other cultures). By cohort:
•

The youth group was less enthusiastic than the 21-or-over group. They slightly
preferred other cultures to ATSI culture, which was the opposite for the older group
(3.5 versus 4 out of 5 for ATSI culture, 3.6 versus 3.9 out of 5 for other cultures). The
youth group had far higher responses that indicated ‘not at all’ for both culture types

•

Males were less enthusiastic than females for both culture types (3.9 versus 3.5 out of
5 for ATSI culture, 3.8 versus 3.7 out of 5 for other cultures)

•

Non-ATSI respondents supported inclusion of both ATSI and other cultures equally
(3.8 out of 5). ATSI respondents, however, were more supportive of inclusion of ATSI
culture (4.1 out of 5) and slightly less for other cultures (3.7 out of 5) compared to the
non-ATSI group

•

Those who experienced social disadvantages supported both culture types equally
(3.7 out of 5). Those who selected ‘prefer not to answer’ however, supported ATSI
culture slightly less (3.3 out of 5 for ATSI culture, 3.4 out of 5 for other cultures). A
higher percentage in the ‘prefer not to answer’ group chose ‘not at all’ for ATSI culture

•

Those based in the Robinvale and Swan Hill regions supported both culture types
equally. The Sunraysia region was more supportive of both culture types, and ATSI
culture in particular (4.2 out of 5 for ATSI culture, 4 out of 5 for other cultures).

Cultural connection and engagement was further refined through asking ATSI
respondents about their level of connection to their cultural traditions including their
level of knowledge of culture, culture practice, importance of culture and access to culture
teaching. The youth group and those aged 21-and-over were asked in relation to their
own connection with their culture. Those 21 and over were also asked in relation to their
thoughts about young ATSI people in the Sunraysia/Robinvale/Swan Hill regions. The
younger 9-to-12 youth group were asked to respond yes/no, and the older two groups on a
5-point scale of not at all to a great deal.
High levels of the 9-to-12 youth group have knowledge of their culture (80.7% or 4 out of 5)
and said culture is important to them (93% or 4.7 out of 5); however, only 50.9% (2.5 out of
5) practice culture and only slightly more 52.6% (2.6 out of 5) felt there were enough people
teaching them culture. In the 13- to-20 youth group, however, knowledge and importance
of culture were substantially lower. Only 57.1% chose very much or a great deal for having
knowledge of their culture (3.5 out of 5), although 78.6% chose very much or a great deal
for culture is important to them (3.9 out of 5). In total 21.5% practice culture very much or
a great deal (2.6 out of 5) and 35.7% (2.8 out of 5) agreed very much or a great deal that
there were enough people teaching them culture. The 21-or-over group had very different

| 44

perceptions of the connection of ATSI young people with their culture. Only a third thought
young people have moderate knowledge of their culture and 55.6% thought they have only
a little (2.2 out of 5). In total 72.2% thought young people only practice culture a little (1.9
out of 5). None thought very much or a great deal that there were enough people teaching
young people culture, with 44.4% choosing each of not at all and a little (1.7 out of 5).
Hearteningly, however, 55.6% thought very much that culture is important to young people
and 16.7% thought so a great deal (3.7 out of 5).
ATSI respondents aged 13 or over were asked “Is it important for your culture to see
culture presented in new ways?” with a smiley face slider. Overall the group was very
positive, scoring 4.2 out of 5. Just over half chose the very happy smiley and 29.8% the
happy smiley (83% combined). The 21 or over group was more positive (4.6 out of 5) with
most selecting very happy (73.7%) and none choosing the two unhappy options.
The focus group held with Aboriginal Elders provided further detail to the design of the
Robinvale Youth Performing Arts Centre:
•

Need to restart the Aboriginal Dance Group

•

The Robinvale Youth Performing Arts Centre must be welcoming – images of Aunts
and Uncles out front to say to our young people ‘you are welcome, you belong here’

•

There needs to be a recognised and ongoing Indigenous Arts Program within the
RYPAC to give Indigenous young people a ‘safe’ place to start performing arts, they
need to start as young children before the shame starts. That gives us pride that our
culture is important, that we are recognised and valued

•

Do a film program featuring our local Aboriginal Elders telling their stories, especially
stories that featured performing arts so that our kids can see that it (performing arts)
has been happening for a long time. Sense of belonging – “that’s my nan”.

“The RYPAC needs a ‘keeping place’ where performing arts history can be kept safely
and viewed.” A
Aboriginal Elder, Robinvale
“This is our dream, our whole community dream.”
Aboriginal Elder, Robinvale
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Implementation
Several questions were asked through the survey to guide the practical implementation of
the Robinvale Youth Performing Arts Centre. Theme 7 - Factors for Success also addresses
strategies to support implementation.
Business and funding partners – Ten respondents aged 21 or over were shown the section
on business and funding partners. All were currently supporting performing arts in the
regions, except for one business/community organisation in the Robinvale region. No
representatives of government departments or corporate foundations responded. Seven
respondents were from businesses or community organisations in the three regions. One
was a philanthropist/individual donor in the Sunraysia region, and one from a community/
charity foundation in the Robinvale region. One was from an ‘other’ business or funding
organisation described only as ‘business owner/partner’ based in the Robinvale region.
This same group were then asked if they or the organisation they work for would support
a new youth performing arts centre of excellence in the region (one-off or ongoing). By
type of organisation, 90% would provide in-kind support and half would provide financial
support. Analysed by area, the following can be indentified:
•

By region, Robinvale had the greatest potential levels of financial support (75%) and
in-kind support (100%). Swan Hill had good potential in-kind support (75%) but only
one (25%) able to give financial support. Of the two Sunraysia entities, both would
provide in-kind support but only one financial support

•

Of the five able to give financial support (all up to $20,000), only one had no
requirements to qualify for support. Those offering only in-kind support did not have
requirements to qualify

•

In-kind support included backstage and fundraising volunteers, expert teachers,
sponsorship, and items for raffles.

Education providers –The 49 education providers were asked: “How likely is it that
the main education provider you teach or work at would outsource performing arts
curriculum to a new youth performing arts centre?” Overall the likelihood was rated 3.1
out of 5, with few choosing extremely likely (14.3%). By cohort:
•

Secondary schools were most likely to outsource to a new centre (3.3 secondary
versus 2.8 primary out of 5)

•

Schools in the Swan Hill region were most likely to outsource to a new centre (3.5
Swan Hill, 3.1 Robinvale, 2.6 Sunraysia out of 5).

Education providers were also asked: “Does the main education provider you teach
or work at view external performing arts as competition to their own performing
arts activities?” Encouragingly, the majority said not at all (69.4%) with the overall rating
a positive 1.6 out of 5. Primary schools were slightly less concerned about external
activities as competition than secondary schools (1.4 versus 1.7 out of 5). One of the trade/
vocational/TAFE schools did not see external activities as competition but the other one
did very much. Schools in the Swan Hill region were more likely to see external activities as
competition (1.8 versus 1.5 out of 5 for Sunraysia and Robinvale regions).

| 46

Types of venue hire - the 147 respondents who said they or their employer would hire
rooms or spaces at the centre of excellence weekly, monthly or rarely were asked: “What
types of rooms or spaces would you or your employer hire?” and could select multiple
options. There is most interest in rehearsal rooms, performance spaces and conference/
meeting rooms. Performance spaces were of most interest for Sunraysia, and conference/
meeting rooms for the Robinvale and Swan Hill regions. Overall, office space was of least
interest and in more demand in the Robinvale region compared to the other two regions.
Venue hire and capacity to pay - those aged 21 or over were asked: “How often would
you or your employer hire rooms or spaces at a new youth performing arts centre
of excellence?” Overall, 47.7% said rarely, a quarter monthly and only 10.8% weekly.
Important understandings lie in venue hire by location. Overall, respondents based in the
Robinvale region would hire the centre most often, followed by Swan Hill then Sunraysia.
•

Weekly: Robinvale region 19% versus 6.8% in Sunraysia and 7.4% in the Swan Hill
region

•

Monthly: Robinvale region 28.6% versus 20.5% in Sunraysia and 28.7% in the Swan Hill
region

•

Rarely: Sunraysia region 54.5% versus 48.9% in the Swan Hill region and 31% in the
Robinvale region

•

Never: Robinvale region 21.4% versus 18.2% in Sunraysia and 14.9% in the Swan Hill
region.

The 147 respondents who said they or their employer would hire rooms or spaces at the
centre of excellence weekly, monthly or rarely were asked “Would a hire fee subsidy or
discount be required?” The majority said yes, a hire fee subsidy or discount would be
required (73.5%). Respondents based in the Robinvale and Swan Hill regions required
assistance substantially more than those in Sunraysia.
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Theme 4 - Intended Positive
Impacts
Summary
The existing evidence base supporting the intrinsic value of the performing arts was clearly
supported by this study. 178 verbatim responses from people aged 21 and over indicated
themes of health and wellbeing (49%), connection (28%), skills development (20%) and
expression (16%). Similar themes were recorded through focus groups involving local arts
and community service providers.
Parents and guardians rated the importance of performing arts a 4 out of 5 for their
children’s general development, and a 4 out of 5 for connecting their children with their
community.

Of 15 education providers who had had a Phunktional program
at their school:
•

13 (87%) said student confidence increased

•

7 (47%) said student courage increased

•

7 (47%) said student interest in school increased

•

6 (40%) said student social life improved

•

2 (13%) also said student home and family life improved

A brief review of the national and international evidence base supporting the intrinsic
and extended impacts of the performing arts is presented earlier in this report (Benefits
of the Performing Arts – the Evidence Base) and in more detail in Appendix 1. Localised data
collected to inform the social feasibility of the Robinvale Youth Performing Arts Centre
further supports this evidence base and is presented below.
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Benefits of youth performing arts participation
Survey respondents aged 21 or over were asked: ‘How has performing arts been a
positive influence for you or someone you know?’ In total, 178 verbatim responses
were categorised. Leading themes were health and wellbeing (49.2%) and connection
(27.7%) followed by skills development (19.8%), positive non-specific responses (17.5%) and
expression (15.8%). Career pathways and inclusion were other themes. Verbatim responses
included:
•

It has saved lives

•

I’ve seen a lot of students take ownership for something they have been so proud of.
Amazing for self-esteem and growth

•

Builds confidence, knowledge and skills, creates social opportunities that build
communication skills, health and wellbeing, a sense of inclusion and being a part of

•

something bigger, creates career opportunities!

•

Drama developed my public speaking confidence and music helped me develop my
sense of self

•

Increasing confidence. Asserting independence and individuality. Physical and mental
health improvements. Making friends. Creating cultural connections

•

Our children have benefited immeasurably from their involvement in dance lessons,
instrumental instruction in school, the Fairfax festivals and productions at school and
the Swan Hill theatre group. They have gained confidence, made lifelong friends and
learned many life skills. As parents we have relished any opportunities to share and
grow our personal development alongside our children

•

It also gives me a sense of connection to the rest of the world which has been
important to me growing up in an isolated rural town

•

I worked with Indigenous young people who had the opportunity to make films with
your company - for many it was the first opportunity to engage in activities which
linked culture with their interests and gave many the first real experience of success
in school

•

Enables anyone to join a community and have shared experiences which creates
friendships and networks.

•

Drop in creative spaces lead to peers bringing peers into them so they get involved
without being told to. Not sure how you will create this for the whole of Mallee. Maybe
need to think about a hub and spoke model to deliver outcomes at different placebased locations. We need more theatre and street theatre to bring people together
- have seen some great outcomes from that

•

I had a choice of sport or music. I chose music. It has been a great release when times
have been tough. A great outlet for me

•

Red Cliffs Players group… been a positive influence upon my whole family knowing
that anyone in the community can take part in performing arts in local communities
and local communities will support them and it will thrive over the long-term period

•

It is a great way to self-express and receive reward for creating something that is
meaningful - even if it’s just for you. I think the arts is crucial to our region and our
children who excel in it are currently underrated.

•

The performing arts has been a wonderful means of exploring the migrant and
refugee journeys of our students - this exploration has had therapeutic benefits
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(Continued)
•

Performing arts interacts with a broad range of essential life skills, like empathy,
walking in another’s shoes via acting different roles, emotion exploration and
changing emotions, controlling emotions, self-expression, new skills in construction,
learning new languages as in music notations which links to maths, confidence, social
skills and building connections, relationships with others, friendships, and community
building

•

I loved being involved in performing arts through my formative years and I’m very
glad my girls have had similar exposure. It widens your world in so many ways (e.g.)
learning lines for a play and having the ability to ad-lib is a great skill to have when
undergoing job interviews. Being involved in performing arts is very good food for
our souls

“For many students from our school it kept them engaged with their schooling,
allowed them to work to their gifts, and was extraordinarily inclusive”
Female Sunraysia region respondent aged 21 or over
“I used to participate in musicals and choirs. These are memories that have stayed
with me my whole life and experiences I am incredibly proud of”
Female Sunraysia region respondent aged 21 or over
“Watching a child build their confidence by way of performing and expressing
whom they really are - and then using this to mould them into the good person they
have become and passing this on to younger students - is a thing I have witnessed.
Activities such as football-basketball just didn’t fit in the same way!” ‘
Parent of a child aged 9 to 20 going to a Robinvale primary school
“Expression of talent and self is always important, if opportunities are limited, stars
may be missed but also more purely, an experience is missed”
Female Sunraysia region respondent aged 21 or over
“Performing arts has been crucial with a lot of young people as a self-narrative and
the ability to be express themselves in ways they wouldn’t normally. The up skilling
that a young person can get from performing arts is endless and we need to be doing
more in this space as a community”
Male Robinvale and Swan Hill region respondent aged 21 or over
“The enticement into doing something together, that is involved in singing the same
song, dancing in sync with others, adhering to a rhythm, all of this disciplines kids
effortlessly into teamwork without competition, using language (singing / acting),
using counting (rhythm / timing)”
Service Provider
“Song making was already my thing, but Phunktional exposed a lot of kids to this who
would never get a chance or would even know about it, then they find that they would
like to do it, because it was opened up to them. It really helped me to learn new skills,
spread my genres”
Current Phunktional participant
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Through the focus groups, service providers were asked to share the positive outcomes
they had seen result from involvement in performing arts for the children and young
people they had worked with. The list created was long, again mirroring and extending
evidence gathered through the survey:
•

Increased self-esteem, to test your ability and be proven

•

Increased confidence and perseverance, overcoming fears and doubts

•

Increased sense of belonging, of feeling accepted

•

An opportunity to realise and nurture talent, creative outlet

•

An outlet away from other structures (like school, sport and home)

•

Sense of accomplishment / achievement

•

Community engagement, connection, pride, well-being and identity

•

Contribution to community

•

Encourages understanding and acceptance of each other and our differences

•

Chance to be celebrated, to showcase talents, a point of pride

•

Self-discovery, self-development and growth

•

Opportunity for self-expression, to feel heard, to be recognised

•

Celebrating the unusual

•

Performing arts gives you the teamwork of sport without the competition

•

A sense of being a part of something bigger than themselves

•

Something other than sport to do, especially in smaller communities

•

Chance to experience positive ‘life-enhancing’ challenges in a safe way / place

•

Makes participants happy

•

Gives young people something else to talk about / to focus on

•

Activates the creative side of the brain

•

Learning new skills, including Cross curricula skills Builds social connections and
decreases social withdrawal

•

Chance to meet and make new friends, performing arts mixes different schools and
different groups, allows a ‘break’ from school if bullying is a concern

•

Connection to safe adults

•

Increases breadth of ‘interests’

•

Exposure to and learning of culture, connection to culture, Storyline

•

Positive impact on home life and provides an opportunity for parents to see their
children in a positive light

•

Pathways for future employment / study / career opportunities

•

Encourages routine, responsibility and discipline development

•

Can be a ‘soft entry’ into support services

•

Develops curiosity / playfulness / new ways of thinking

•

Emotional in a safe place – allows an outlet to ‘perform’ it out, and emotional release
and to explore social and emotional issues
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(Continued)
•

Builds emotional / social intelligence, enhances understanding of body language

•

Reorients participants from the private and personal towards the community

•

Increase connection to / attendance at school and engagement in learning

•

Improved communication skills, public speaking skills

•

Development of phonological skills, speech related

•

Improves skills for relating effectively to a variety of ages and cultures

•

Being a part of something bigger

•

Learning to appreciate the performing arts

•

Introducing young people to performing arts gives them a lifetime opportunity to
showcase their talents and connect with their community and culture

•

Mental health and wellbeing, the chance to heal and grow, build resilience

•

Physical health and wellbeing, energy boosting

•

Hobby, something to do after school, prevent boredom

•

Gives children and young people positive role models and mentors

•

Opportunities to go places, to travel and explore

•

Alternative career paths not otherwise even considered

•

Whole of community well-being and pride

•

Everyone should have something they love to do

•

Inspiration, the experience of being an audience to live performance is very powerful

•

Incentive to engage with education and career progression

“When I was in year 12 there was not enough interest from year 12 students alone
to run a drama class, so they combined years 10, 11 and 12. We were all in the same
room but sort of doing our own thing. The great thing was we were all sort of misfits
but when we came together it was a great group. It was like a breath of fresh air”
Service Provider
“Robinvale does lots of great stuff, we’re just not doing it together – this is my hope
for the Robinvale Youth Performing Arts Centre. To achieve this we need continuous
funding streams and a long-term commitment from key organisations”
Robinvale Elder
“I see children doing much better at school if they are doing performing arts, they feel
included in their performing arts group, where they might have stood out at school
because they were ‘different’ their ‘difference’ is their connection in their performing
arts group.”
ervice Provider
“at FLO Connect there is 1 teacher with a strong performing arts background, this
really shows in the connection his students have to the school (because of their
relationship with him). He provides private performing arts tuition for some of these
students.”
Service Provider
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“My daughter runs an Aboriginal Dance group. Kids come in walking like this
[shoulders slumped] and leave like this [standing tall]. If our kids are occupied, happy
and connected everything is OK.”
Service Provider
“I was part of a youth choir growing up, lots of the girls there were on a negative
pathway until choir, they were the girls that were going to end up pregnant, but the
choir conductor was someone we all looked up to so we worked hard and travelled
the world – there are genuine career pathways from performing arts”
Service Provider
“Performing arts is important for their sense of identity, especially if they are not
the sporty people – if there is no access to performing arts opportunities then these
people can feel like they ‘are no good at anything’, it’s important for growth and sense
of identity”
Teacher
“there are so many skills developed through the performing arts – with the
performing arts you can go anywhere, from anywhere - my son went through choir,
onto the stage and is now an author”
Service Provider
“It [the performing arts] creates an opportunity to be recognised amongst their peers,
families, communities and a greater sense of sense of self and pride”
Teacher
“Performing arts programs have helped re-engage young people ‘people we would
have otherwise lost’ being able to offer VET music subjects is what keeps some young
people at school it allows them self-expression, tension release”
Teacher
“Performing arts offers a completely new industry to the Robinvale landscape,
increased diversity in local employment opportunities”
Teacher
[The positive of performing arts] “That it’s OK to play the fool, kids are so worried
about ‘keeping face’ but there is so much learning in foolery”
Teacher
“With the performing arts you can go anywhere, from anywhere”
Service Provider
“Our youth have very little offered here in Robinvale if they don’t do sports, which is
seasonal anyway. Our Koori youth are often at risk and we had a youth suicide here
in April. Our kids looking for ways for enjoyment and good times in the wrong places,
mainly through substance abuse and partying. This Centre would provide a healthier
option for raising self-esteem and self-worth.”
Female Robinvale region ATSI respondent aged 21 years or over
| 53

“This is an exciting venture that has the potential to have an extremely positive
impact on a large number of students across a significant area of Southern NSW
and Northern Victoria. We would be very interested in engaging the talents of those
associated with the centre to enhance our creative arts program and provide our
students with experiences that may foster a love of performing arts, opening up new
and exciting opportunities and possibilities.”
Female Swan Hill region respondent aged 21 years or over
In addition to the opportunity to take part in the online survey, students at Swan Hill
Specialist School were also invited to a focus group held onsite at the school. This was an
important opportunity to ensure the voice of these students were heard. When asked: Has
performing arts helped you to become better at other things / learn different skills? Students
participating in the focus group noted:
•

Memorising

•

Learning

•

Being in the ‘right spot’ / following directions

•

Team work

•

Supporting each other (through feeling nervous etc)

•

Encouraging each other

•

Confidence

•

Engaging with the community

Researcher: “XX when you are on stage, how do you feel?” Senior Student: “Free”,
Swan Hill Specialist School
Through the survey, 62 parents/guardians with children aged 9 to 20 in the three
regions were asked “How important is performing arts for your children’s general
development?” Overall the group scored importance 4.1 out of 5 (see green graph below).
In summary:
•

Robinvale region parents/guardians scored this highest at 4.4 out of 5, followed by the
Sunraysia region at 4.1 out of 5 and the Swan Hill region close at 4 out of 5

•

Females scored this higher than males (4.1 versus 3.8 out of 5). There were no nonbinary respondents

•

ATSI parents/guardians felt performing arts is less important for general development
than non-ATSI respondents (3.8 versus 4.2 out of 5)

•

There was no overall difference between those whose children experienced social
disadvantages compared to those who chose ‘prefer not to answer’, both rating 4.1
out of 5.
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Q10.1 About performing arts and your children
How important is performing arts for your children’s

How much do performing arts activities connect your

general development?

children with their community?

4.1

3.9

The 62 parents with children aged 9 to 20 in the three regions were then asked: “How much
do performing arts activities connect your children with their community?” Overall,
parents scored this a 3.9 out of 5 (blue graph above). In summary:
•

Again, Robinvale region parents/guardians scored this highest at 4.1 out of 5,
compared to 3.8 out of 5 for both the Sunraysia and Swan Hill regions

•

Females scored this slightly lower than males (3.9 versus 4 out of 5 respectively).
There were no non-binary or LGBT+ respondents

•

ATSI parents/guardians scored this slightly less than non-ATSI respondents (3.7 versus
3.9 out of 5 respectively)

•

Those whose children experienced social disadvantages scored this slightly higher
compared to those who chose ‘prefer not to answer’ (3.9 versus 3.8 out of 5
respectively).

A section of the survey focussed on past and current participants of Phunktional
programs. In total, 88 respondents were ex-participants (6%) or current participants (6.3%)
in Phunktional programs, and eight education providers in the Sunraysia region and 13 in
the Robinvale region have or have had a Phunktional program at their school.
Of the ex-participants:
•

44.2% aged 9 to 12, 16.3% aged 13 to 20 and 39.5% aged 21 or over

•

67.4% female, 32.6% male

•

A quarter (25.6%) are ATSI

•

None are LGBT+

•

Of the nine aged 13 or over who answered the social disadvantages question, all but
one (‘prefer not to answer’ 11.1%) had experienced social disadvantages (88.9%)

•

Just over half are based in the Robinvale region (55.8%), 27.9% in Sunraysia and 16.3%
in the Swan Hill region.

Of the current participants:
•

66.7% aged 9 to 12, 24.4% aged 13 to 20 and 8.9% aged 21 or over
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•

53.3% female, 44.4% female, one (2.2%) non-binary

•

Just over a quarter are ATSI (26.7%)

•

Two (13.3%) are LGBT+

•

Of the 12 aged 13 or over who answered the social disadvantages question, two thirds
had experienced social disadvantages (66.7%).

•

Just under half are based in the Robinvale region (44.4%), a third in Sunraysia and
22.2% in the Swan Hill region.

“Can’t even find the right words, but the value [of Phunktional programs] is priceless.
Improved my life and outlook on the world so much”
Male Sunraysia region respondent aged 21 or over
“Phunktional gives an opportunity to students who would not normally go into that
‘space’ – it opens up to these young people their own interests and talents”
Teacher
“On the brink of throwing in the towel I was taken into the Phunktional program
and got closer to my peers than I’d ever thought possible. My confidence in my
musical works grew to the point where I could finally show them to others, and I
became a part of many great communities I would have missed out on otherwise!
To say something like art or a program has “saved” you is nearly always a dramatic
over-exaggeration, but in this case I really do feel that my life wouldn’t have turned
anywhere near as good as it has if it weren’t for the fact I was brought into this
program. Thank you.”
Male Sunraysia region respondent aged 21 or over
“I wasn’t serious at the start, but then they told me I would play with the Melbourne
Orchestra [signals like his head is exploding]”
Current Phunktional participant
“Phunktional opens doors, it gives an insight to what your future holds – it feels good”
Current Phunktional participant
“So all the kids finished school and some of them otherwise wouldn’t have – they
weren’t going to finish…. For some of the Phunktional participants there were huge
wellbeing issues, bullying etc Gerard didn’t look for the kids that wanted to be stars,
the social inclusion was significant.”
Teacher
“Phunktional’s programs have been great for the social and emotional health of
students. There is a higher incidence of youth suicide in the Robinvale College –
creative outlets have been important for young people facing grief and loss or their
own mental health.”
Teacher
“I want a career in footy but I love dancing. Before Phunktional I had only ever danced
for myself, but then I did it for others and it felt good” current Phunktional participant
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Impact on health and wellbeing
Past and current Phunktional participants were asked if the program improved aspects of
their health and wellbeing and their interest in performing arts. Respondents could select
multiple options and the following statistics are percentages of respondents. Overall,
over half (54.5%) said the program improved their confidence and almost a third said it
improved their courage (33%). Roughly a quarter experienced improvements in their social
life (28.4%), family life (23.9%) and interest in school (23.9%). Just under half (45.5%) said it
improved their interest in performing arts. Increased confidence by cohort was as follows:
•

Increased confidence was the option selected by most respondents across all three
age groups, with small increases as age increases (53.1% 9 to 12, 55.6% 13 to 20, 57.1%
21 or over)

•

A third of the 13-to-20 group chose improved social life and 38.1% of those 21 or
over chose improved courage. The youngest group did not have a second option that
particularly stood out compared to the other options

•

Males reported improved confidence slightly more than females (55.9% versus 52.8%)

•

Improved confidence was similar for both ATSI and non-ATSI respondents

•

Confidence was the key improvement for Robinvale region (59.1%) and Swan Hill
region (47.1%) respondents. For Sunraysia region respondents improved courage was
highest at 55.6% followed closely by confidence at 51.9%. Improved social life also
stood out for Swan Hill region respondents at 35.3%.

The fifteen education providers who have or had a Phunktional program at their school
were asked their perceptions of whether their students’ participation in the program
increased the same health and wellbeing aspects and interest in performing arts as
was asked of ex and current participants. Overall, 86.7% said confidence was increased,
followed by courage and interest in school both at 46.7%, social life 40% and improved
family life only 13.3%. All except for family life were higher than what former and current
participants reported. In all 86.7% said students had increased interest in performing arts
as a result of the program.
The value former and current students perceive in Phunktional programs are health
and wellbeing outcomes, opportunities and skills development and connection and
inclusiveness. One respondent said it provided career pathways. Seventeen respondents
offered suggestions for improvement, with the key theme being to expand content
or activities in the programs. Eighteen respondents provided comments about why
Phunktional programs are different to other performing arts training. The main theme was
that they are more inclusive, and the secondary theme was they are more collaborative.

“I have a huge amount of respect for the way Phunktional works, and particularly
for how they worked in Robinvale. Gerard has been very visionary, completely
aspirational about what is possible for the young people there. He has truly helped
kids to dream. These kids, all kids, only know their own reality, only know their own
experiences so having Gerard come really opened all that up for them, opened up all
the possibilities in the world.”
School Principal
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“A lot of the kids here are exposed to music, but normally only within in the church
confines, they practice and perform in front of the church. Phunktional has allowed for
kids in that environment to take their music further if they want to. XX is an example of
this, she has really grown in confidence thanks to Phunktional involvement, she has taken
on more of a leadership role, Phunktional has been integral.”
Teacher
Former and current participants and educators rated their enjoyment of the Phunktional
program 4.1 out of 5 overall, with over half (53.4%) selecting the very happy smiley.
•

Those 21 or over enjoyed the program the most (4.5 versus 4 out of 5 for both youth
groups)

•

Males enjoyed the program less than females (3.8 versus 4.4 out of 5). Nearly two
thirds of females enjoyed the program very much (64.2%), however only roughly half
as many males did (35.3%). The one non-binary respondent enjoyed it very much

•

ATSI respondents enjoyed the program slightly less than the non-ATSI group (4.1
versus 4.2 out of 5)

•

The two LGBT+ respondents enjoyed the program very much

•

The subset who experienced social disadvantages (does not include 9 to 12 age group)
enjoyed the program more than those who selected ‘prefer not to answer’ (4.2 versus
4 out of 5)

•

Those based in Robinvale enjoyed the program most (4.2 out of 5), followed closely by
Sunraysia (4.1 out of 5), then Swan Hill at 3.9 out of 5.

“They [Phunktional] were one of those humanitarian organisations whose mission is
to transform lives – through the arts - which is a very effective and powerful way to
do it because it reaches hearts, it reaches emotions and it reaches minds.”
School Principal
“From group work (like the Healthy Kids Rap) came the identification of individuals
– like AA. So the difference it has made for individuals? Wow that’s hard you could
sound cliché…. Phunktional gave them (young people) an authentic pathway for
their dreams……. When I first arrived at Robinvale College I remember AA’s dream
to be in the performing arts – but Phunktional created the pathway, spring-boarding
from her experiences and the difficulties of growing up in Robinvale, plus all the
wonderful things (about growing up in Robinvale), allowing her to find her voice and
self-expression. Those opportunities do not come easily. Phunktional provided the
critical connections and networks for individual kids – BB – taking his brass from the
Robinvale Brass Band to the Melbourne Orchestra!!”
School Principal
“Phunktional played an important part in changing thinking around the importance
of practice, that it should happen all the time, not just with urgency….. Well-being has
been a big factor as well. Gerard was always having those sorts of conversations as
well, about well-being etc.”
Teacher
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“a lot of the students that Phunktional work with grow, develop character wise, step up,
when they previously would not have even tried. Any of them who have stayed on have
really reaped the benefits”
Teacher

Further to the survey, two focus groups were held with current and past participants
of Phunktional programs. Participants noted the following positive outcomes of their
involvement:
•

Friendships, especially with different groups of people

•

Being your ‘whole-hearted’ self or an extended version of yourself

•

Permission to be ridiculous, to sing more, to laugh more

•

Opportunity, some kids would have never otherwise had the opportunity

•

Seeing that some people actually make a full-time career out of the arts

•

Showed the full gamut of life (drought, hardships, marriages ending, death etc)

•

Brought different cultures together

•

Family situations improved, home life improved

•

They achieved something they would have never otherwise
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Theme 5 Unintended Impacts
Summary
The study indicates that Robinvale is a favourable location for a youth performing arts
centre, and that the development of the Robinvale Youth Performing Arts Centre could
have some unintended impacts that could be positive or negative.
Positive impacts include strengthening the service delivery and content of existing service
providers and an increasingly satisfied and settled regional workforce due to improved
amenity value.
There is the potential that a RYPAC could increase strain on and competition for resources
already in short supply in the Robinvale community, such as housing. It is recommended
that the implementation of a RYPAC addresses resource use and aims to complement and
support existing services, rather than compete with them.

Through the interviews and focus groups, several unintended impacts of a Robinvale Youth
Performing Arts Centre were identified. Unintended impacts are those that might occur
as a result of the RYPAC which would not be expected based on the impacts experienced
in similar communities with the advent of a performing arts facility. Unintended impacts
can be both positive and negative. Based on the study findings indicating Robinvale
as a favourably positioned location for the Youth Performing Arts Centre the following
unintended impacts were identified:

1. Negative Impact - Strain on existing services, notably housing
The Robinvale Mapping Project was undertaken by Success Works in 2005 to estimate a
more accurate population of the Robinvale and Euston communities in order to better
inform service provision. Success Works (2005) found that whilst the 2001 Census
estimated a population of 4,003 for the Robinvale SLA their research revealed RobinvaleEuston had an estimated all-year base population of 6,000 to 8,000 and a harvest season
influx population of 8,000 to 10,000.
This data indicates a Robinvale-Euston population which is both unknown and potentially
unplanned for. It is assumed that the challenge of this has not changed with Swan Hill
Rural City Council advertising current tenders for research into both the development of a
Robinvale Housing Strategy (to provide solutions to the housing shortage in the Robinvale
region) and Robinvale Population Determination (to accurately estimate Robinvale’s
population numbers and develop a suite of documents that provides a collective approach
to resolving the question around accurate population statistics and housing shortfall).
The documented housing shortage is of particular concern with this study identifying
that a Robinvale Youth Performing Arts Centre located in Robinvale would need to allow
for dedicated accommodation for visiting professionals and Centre Management and
staff. However also of concern is ensuring that adequacy of mental health and well-being
services with the propensity for the performing arts to both release (and resolve) wellbeing
issues and concerns.
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2. Negative Impact – ‘Squeezing out’ of private providers
With some established private and not-for-profit performing arts service providers already
operating within the Robinvale community (including visiting services), care must be taken
to ensure the Robinvale Youth Performing Arts Centre compliments and upholds these
services. Current services for the three regions (Sunraysia, Robinvale and Swan Hill) are
listed in Theme 2 – Current Needs and Services. Note this list is not exhaustive.

3. Positive Impact - Strengthening of private providers
The Robinvale Youth Performing Arts Centre also has the capacity to further support and
strengthen these existing providers through offering dedicated performing arts venues
and an increasingly collegial performing arts ‘landscape’ for services that are currently solo
operators and potentially experiencing isolation.

4. Increasingly satisfied and settled workforce
The Victorian Skills Commission, in its 2017 Regional Skills Demand Profile - The Mallee,
observed that the huge workforce demand and current (and growing) shortfall is, in part, a
reflection of “regional centres.….. [being] attractive places to live, learn and work.” Certainly
current sector leaders indicate that an increased arts and cultural presence and profile
within the Robinvale community would help attract and retain the required workforce.
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Theme 6 - Challenges
and Barriers
Summary
178 adults aged 21 or over identified three primary barriers to young people’s participation
in performing arts activities in the local region:
•

7% said lack of opportunities
- Lack of opportunities was particularly prevalent for Robinvale

•

60% said community preference for sport or other accessible activities

•

57% said they cost too much

Focus groups of local service providers noted several barriers to young people accessing
performing arts in the region:
•

Finances

•

Time and commitment

•

Lack of ongoing funding for programs

•

Lack of skilled professionals

•

Lack of venue

•

Lack of promotion and recognition

Blockers or challenges to youth performing arts participation - 178 respondents aged
21 or over were asked: “What are blockers or challenges to participation in performing
arts by young people aged 9 to 20 in Sunraysia/Robinvale/Swan Hill?” and could
select multiple options. As shown in the graph (right) the top two issues were lack of
opportunities (70.8%) and community preference for sport or other activities (60.1%).
Lack of opportunities was the key issue for ATSI respondents compared to non-ATSI
respondents, for whom cost and community preference for sport or other activities were
also key issues.
Other themes identified in comments were narrow minded attitudes which put people off
participation, being too busy, lack of information about what is available and benefits, and
low self-esteem or confidence.
The five survey respondents who worked or were ex-workers of youth or other types of
performing arts centres or services found challenges for centres/services to be: ongoing
financial support in all three regions, finding suitable venues for rehearsal or performances
in the Sunraysia and Swan Hill regions, and attracting expert teachers in Robinvale.
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4.1 What are blockers or challenges to participation in performing arts by young people aged 9
to 20 in Sunraysia/Robinvale/Swan Hill? (% of responses)
100.0%
90.0%
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57.3%
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42.7%
40.0%
30.0%
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0.0%
Unsupportive
parent/guardian/family/
friends

Costs too much

Lack of opportunities

Lack of transport

Community preference
for sport or other
activities

Clash with cultural
values

Other (please
explain)

Patterns were similar between the three regions; however, lack of opportunities stood out
for Robinvale region respondents, and lack of transport was less of an issue for Swan Hill
region respondents compared to the other regions. ‘Other’ comments included themes of
narrow-mindedness (40%), cost (28%), distance (24%), being too busy (16%), lack of
information and lack of opportunity each at 12% of respondents, and low self-esteem /
confidence (8%). Verbatim responses included:
•

Use of social media for bullying and put-downs results in a lack of confidence of many
young people to participate in any limelight

•

Tendency of parochialism between isolated communities across the Mallee

•

Lack of whole staff opinion about benefits of the arts in schools

•

There is a large “shame” mentality amongst the youth in relation to performing arts.
Many student view it as “childish” and avoid participating

•

Low aspiration caused by limited opportunity that results in limited imagination for
what could be possible

“Need to be very careful to consult all current companies and teachers as they will
be more interested in being their students to one off workshops so they don’t lose
business to a new company.”
Female Sunraysia region respondent aged 21 years or over
“Performing arts not valued: Within school there seems to be more of a focus simply
on “getting the job done” with teachers rather than a genuine passion to get the best
out of performing arts students and helping them develop themselves to become the
best version of themselves. Personal development goes hand-in-hand with becoming
a great performing artist and both parents and teachers seem to be huge road
blocks to such development for many students and people with general interests
in the area alike. Outside of schools I feel there’s a much greater emphasis on the
arts themselves being an integral part of the one(s) performing, and a focus on how
one can bring those arts out from within to express them to the world in a fulfilling
manner.”
Male Sunraysia region respondent aged 21 or over
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“The barriers in schools around these sort of things (performing arts opportunities /
programs) are always around timetabling – getting through the curriculum. There can
be a mindset that activities that come in from the ‘outside’ are an interruption to core
business. That is where you have to have a clear leadership vision about where this
‘fits’ for your school. What the opportunity for performing arts is giving your student
community. So timetabling - that is a huge barrier – you have to ask what is important
for your students and their community.”
School Principal
“The ‘valuing’ of performing arts in the school environment is a challenge, despite
having the ‘numbers’ to have a senior level drama class the class folded this year as
the drama teacher was required to deliver humanities classes to the middle years.”
Teacher
“Without a consistent commitment to the school we lose the children and young
people committed to the performing arts – whose families can AFFORD to pursue it –
because they seek schooling elsewhere, for example in Mildura at St Joseph’s because
there is a performing arts program. When you lose some of your really passionate
students you take some leadership / inspiration away from the remaining students.”
Teacher
Also through the survey respondents aged 21 or over were asked to identify “….. the gaps in
performing arts training at school and outside of school in Sunraysia/Robinvale/Swan Hill?” The
178 verbatim responses were categorised into general themes. In all, 15.2% of respondents
mentioned specific styles with the remaining responses better considered as barriers. For
example, limited availability was considered the greatest issue for the region, with 46.1%
of respondents stating it as an issue in general, in schools, or outside of schools. The
next two key themes, of equal weight at 20.2% of respondents each, were lack of trained
experts or inability to retain trained experts, and lack of low-cost offerings or the inability
to afford existing programs. Physical access was a problem for 12.9% of respondents, with
transport and distance from programs resulting in lack of engagement. Lack of funding
was mentioned by 7.3% of respondents, leading to lack of quality service provision or
opportunities. Lack of information (6.7% of respondents), including lack of information
about programs available both in schools and externally in the region, were partly linked
to lack of funding, but also to a lack of understanding within communities about the
benefits of performing arts for personal development, health and wellbeing. Finally 3.9%
of respondents mentioned performing arts as not valued in the community due to an
emphasis on sports, or by schools in their curriculum offerings.
The key themes for Robinvale region respondents was access to trained experts, limited
availability in general and in schools and physical access. For Sunraysia region respondent’s
key themes were low-cost offerings, limited availability in general and in schools, and
access to trained experts. Levels were more even for Swan Hill region respondents;
however, the top three themes were access to trained experts, low-cost offerings and
limited availability. Verbatim responses included:
•

Performing arts are viewed as “fluff subjects”. They are not allocated sufficient
funding or resources

•

I think that many youth in the this areas think that you only do these things if you
started young or if you are good at them - many do not understand the benefits of
engagement and exploration
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(Continued)
•

Hard to comment on what occurs in school, but outside of school the costs associated
in accessing classes, and the facilities/teachers can be difficult to access. Depends on
what people want - inclusive classes of all skill levels, focussed classes on developing
skilled dancers, theatre and performance for the audience, or something that
focusses on fostering the cultural traditions in diverse communities

•

Staffing is difficult to source, the time restraints of the timetable, no acting pathways,
no music classes at school due to costs, radio and film not accessible

•

The community needs to be more aware of how amazing performing arts is for child/
young adult development and how it slaps a smile and infectious feeling to everyone
it touches. The community is too sport focused and needs to open their eyes and
hearts to the magic of performing arts

•

There is a difficulty getting into lessons for music and it is very expensive. I was
sending 3 children to piano lessons 5 years ago and it was $60 for 30 mins. That is not
affordable. My daughters did dance and loved it but it cost in excess of $1500 a year
as they chose 2 disciplines plus there was also a costume and video fee at the end. We
struggled to afford it, when football and netball are $70 a year

•

Our students don’t have the access to a range of performing arts like city schools
do due to the cost of accommodation and transport to bring performers here. Also
the cost of transport even to local events. Our school have excellent drama, dance
and music teachers who have an arts camp to Melbourne every year but cost is
prohibitive for many. They also have a variety night and camp but again cost can
mean some can’t do. 20% of the school are involved which is excellent. I believe local
performing groups do their best to include young people but they are basic.

To further extend the knowledge gleaned from the surveys, focus groups asked service
providers: “To share the challenges or barriers the children / young people your
organisation / service reaches have in accessing / participating in performing arts
programs?” Comments included:
•

Family financial barriers (especially for lower socio-economic families) where the cost
of programs, equipment, costumes, etc., is prohibitive

•

Resources more broadly (time, commitment etc.), needs family support to invest time
/ commitment in performing arts, can be difficult to get parents involved / to see the
value, family problems may be a barrier to regular attendance. Transport, location
and distance. Skill level of parents (might make parents discourage students from
trying out) e.g., ability to sew costumes

•

Ongoing funding for programs and services, – there needs to be a systemic
commitment to the arts

•

Financial feasibility / sustainability, critical mass of numbers locally / regionally, ‘we
just don’t have the numbers’ especially across age cohorts and genres

•

Lack of skilled, experienced professionals on the ground, specialised skills means
services need to bring in facilitators in to enable young people to experience some
performing arts

•

Lack of venues and resources, for example there is a lack of permanent performance
spaces for bands, studios, existing infrastructure is very depleted for example the
Robinvale Community Arts Centre needs so much work and maintenance (including
the lack of housing to accommodate skilled professionals)
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(Continued)
•

Lack of promotion and recognition of the value of performing arts from – families,
community, school. The transformative power of the performing arts is not
understood / broadly realised locally, there needs to be a community commitment
to support and value the performing arts. Performing arts needs to be awarded and
applauded locally in the same way football is

•

Self-doubt / Low Self Confidence - ‘I’m not good enough’ is a barrier for young people,
peer pressure

•

Negative stigma of participating in performing arts, especially in heavily sports
focussed communities, challenge of ‘doing something different’

•

Mental Health / ability of young person to actually ‘join in’ – personal issues may be a
barrier, courage to be vulnerable

•

Lack of opportunity and range, need a range of performing arts opportunities to suit
different interests, skill sets, needs and age groups. There is a lack of classes specific
to the needs of disengaged children and youth – structures must support them to
get involved, understand their ability to commit may be tenuous, need for flexible
program delivery

•

Lack of awareness of what is actually available

•

Lack of role models, experiences, examples

•

Lack of information about a career / future in the arts, lack of employment
opportunities in the performing arts locally discourages people from considering it as
a career choice, or even seeing models / mentors as they grow up

•

A lot of young people don’t see the light / future / point

•

Young people need the organisational capacity to ‘make it happen’

•

Organisations / agencies must create and support roles which will facilitate and
enable the use of the performing arts as a tool / support mechanism

•

Distance of other ‘arts’ experiences (e.g. Melbourne / Adelaide) no incidental
performing arts opportunities locally (e.g. busking etc)

•

Perception of venue as a safe place to be, welcoming of all cultures and diversity

•

School exposure to performing arts, how they value it and their commitment to
participating in performing arts events

•

Schools promoting academic over performing arts – not cemented in the curriculum,
first thing to go when curriculum is tight, sends the message that arts is not a ‘real job’

•

Need adequate numbers to run school-based curriculum, sometimes viewed as the
‘bludge’ class so this detracts from the truly interested / talented students

•

Robinvale College gets lots of graduate teachers who stay for a very limited time, so
there can feel like a lack of investment and consistency for students

•

Maths, English and Science is core, everything else is an ‘add on’, and if there is not
enough interest from students of not the staff with the right qualifications then these
electives don’t happen

•

Our schools are the biggest silos we have. Hopefully we can get better at engaging
them in the future. They struggle to see past their school fence at the bigger
community picture.

•

Migrant families put a lot of pressure on the children for academic pursuits only
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(Continued)
•

Cultural misunderstandings

•

Lack of respect for young people and the contribution they do and can make

•

Perceived lack of like-minded people

•

Lack of influential leaders in the performing arts arena

•

Gaining community leadership in and ownership of performance choice (so
community will commit to attending performances)

•

Who sees it as ‘core business’

•

Too much to ask people to commit to 12 months of programs, need to offer 6 week
‘testers’

•

The community needs a consistent exposure to culture and dance, we’re not building
the community ‘appetite’ for performance, they cannot expect regular exposure to
the performing arts, there are no local arts courses available, so ‘appetite’ is limited

•

Opportunities for performing arts are spasmodic so we don’t get the opportunity to
continually improve – NAIDOC week for example, feels tokenistic

•

‘Shame’ is a huge barrier for about age 10 years onwards for both boys and girls,
personal growth is needed before you can get through shame. Workers (MVAC /
MDAS) need to lead, “we need to get up and dance, show them it is OK, then they can
feel safe to follow”

•

For any performing arts initiative to take off we need young people to engage with
and drive it

•

Regulations and bureaucracy are barriers as well, Working With Children Checks for
example, difficult to get Elders involved in teaching children dance

•

Language barriers, we need to promote performing arts more broadly and in
different languages

•

There is no set space to find out local information, no website for Robinvale
advertising performing arts opportunities, groups, shows

•

There is a lot of religious based performance but nothing for the general population

The biggest barriers are the put downs”
Current Phunktional participant
“Challenges were because when teachers come to school they are very protective
of their time with their students because they have to teach a certain amount of
material in a certain amount of time. When Phunktional would come teachers would
become protective of their ‘time’ they didn’t want the disruption in the kids learning.”
Teacher
“Working with Phunktional (or any performing arts organisation) to bring these
opportunities to school requires a dedicated coordinator and a dedicated space – it is
too difficult to manage on top of already busy roles.”
Teacher
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“Because I was teaching XX at Robinvale College sometimes it was just about getting
them through the ‘material’ – so doing Phunktional projects was a great thing.”
Teacher
“The challenge in offering VET music subjects is in finding qualified staff and a suitable
space – it is essential to have the right person.”
Teacher
“Even though culturally performance can be incredibly important and valued most
families do not have the resources to enable additional opportunities for their
children. Some [Robinvale] families have enrolled their children in St Joseph’s, Mildura
so they can access a more comprehensive drama program.”
Teacher
“What capacity to pay for training does the school community have? “None, simple,
there is no money, but some leverage could be achieved through VET funding for
example and this could be relatively consistent….. Working with Phunktional (or
any performing arts organisation) to bring these opportunities to school requires a
dedicated coordinator and a dedicated space – it is too difficult to manage on top of
already busy roles.”
Teacher
“Despite trying to really open up the performing arts experiences to all students the
programs have tended to be very Polynesian-centric, this is partly because of their
natural talent, and partly because of the level of community and family support
for performance (for example through church) – so it is culturally valued. This has
resulted in an under-representation from the Indigenous, Italian, Greek, Asian and
other cultural communities. This may have ultimately served as a barrier to students
feeling – ‘it’s not for us’.”
Teacher
“We have trouble getting Indigenous girls engaged in theatre….. Getting the
Indigenous community involved continues to be a challenge, working with Clontarf
and older community members helps.”
Teacher
Given the significance of the proposed Robinvale Youth Performing Arts Centre in
honouring culture, and particularly local Indigenous culture hearing from the local
Aboriginal community was considered critical. A focus group with Elders revealed the
following potential barriers:
•

Age range of the Centre (8-25 years) – need to manage all those different ages and
different groups in one setting. Older kids could be role models and mentors to the
younger kids

•

Culturally kids cannot perform with / participate in adult dance
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(Continued)
•

What do our kids actually want? We need to hear from them

•

A lot of kids will stand back until they learn the basics of dance, they need the chance
to learn in a safe setting first

•

Short term funding cycles (CROC Fest) means things can’t build in strength and
consistency, growing in following and reputation

•

Stop / start programs

•

Performing arts is not on the agenda for lots of organisations, it’s always been
through the schools or through the efforts and investment of families themselves in
their own families

•

Need the next generation of parents to take over the reins and lead, we might need to
mentor them in doing this, you know organising the costumes etc

•

Need to network with all of the stakeholders – MDAS, MVAC, SHRCC to lead

•

Need to ensure ALL groups feel welcome and included, our kids are shy and can be
easily left out

“There are no Aboriginal kids in classical ballet, and only a couple of the younger
kids do jazz ballet, only whilst they are really young and don’t feel / pick up on the
judgement.”
Elder
“Now because there is so much DV these mums are just dropping their kids to school
and going home, they don’t want to be out in the community, be involved.”
Elder
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Theme 7 - Factors for Success
Summary
Six community-informed factors for the success of a RYPAC emerged:
1.

School commitment to students experiencing, and participating in, the performing
arts

2.

Robinvale Youth Performing Arts Centre being community owned and built on
community partnerships

3.

Parent and guardian support for their child’s involvement in the performing arts

4.

Promotion and understanding of the benefits of the performing arts

5.

Demand drivers such as high quality and diverse experiences and opportunities

6.

Local culture must be core to the performing arts programs on offer

Through the research process and including both the focus groups and interviews several
themes which spoke to factors for success of a Robinvale Youth Performing Arts Centre
were identified. It is important to recognise these as early suggestions only, and it is
recommended these ‘factors for success’ are further tested and refined through the
steering group purpose-formed for the Robinvale Youth Performing Arts Centre, and more
broadly, by the Robinvale and Mallee communities.
The six main early areas for success were identified as:
•

The importance of school commitment to students experiencing the performing arts,
particularly through managing curriculum demands and prioritising the arts. Through
the research literature, this was found to be the most prominently mentioned factor
in the success of a RYPAC. It speaks to the inherent valuing of the performing arts –
of committing to making time for the arts within curriculum and working, not only
to find the right dedicated performing arts teachers, but also in ensuring all teacher
value the performing arts and are skilled in teaching for transfer of performing arts
knowledge and skills. Implicit in this is the provision of accredited performing arts
educational pathways through the RYPAC.

“A key challenge was the clash with curriculum, eventually teachers started to
complain about their student’s time out of the classroom and away from specific
subjects and expectations. Having a facility and program based in Robinvale would
eliminate this issue and performing arts would be offered in the curriculum and
would be scheduled in accordingly. Another way overcome this has been through
offering performing arts programs during the school holiday period.”
Teacher
“A staff survey is conducted every year, in it is a section called ‘shielding and buffering’
which asks staff about how they are ‘protected’ from interruptions so they can ‘get
on’ with the job of teaching. The Principal must provide structures and processes so
extra curricula activities can be incorporated harmoniously. You must prioritise the
performing arts – or it will not happen.”
School Principal
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“There is far more demand in the school environment for performing arts then the
school delivers through the curriculum. There was meant to be a music teacher this
year – but there is not. The demand is definitely there, and the school cannot keep
up.”
Teacher

•

The centrality of the Robinvale Youth Performing Arts Centre being communityowned and built on community partnerships in ensuring local investment in, and
commitment to, the Centre. This was supported through industry-based advice, the
advice of local performing arts professionals and the expectations of community
members themselves.

“Robinvale Youth Performing Arts Centre needs to be closely linked to each school,
and they are key stakeholders.”
Service Provider
“The Centre needs to influence ‘both ways’ to be sustainable, feasible, owned by the
whole community.”
Service Provider
“Involve local artists in encouraging local talent.”
Service Provider
“What happened at Robinvale College was a ‘co-created’ process, Gerard had an idea
then I would add our nuances, our needs, how and where it might work in with an
initiative we were already running. Together we were always looking at how our work
could be enhanced through the arts – Healthy Kids Rap is a perfect example of this.”
School Principal
“To ensure we get that critical mass attendance we need to be clever about
partnerships. i.e. if we partner with the football/netball club for some program
delivery then we get leverage on their incredible community engagement and
commitment. Engaging football/netball will ‘legitimise’ performing arts until people’s
courage and confidence builds.”
Service Provider
•

The importance of galvanising parent/guardian support for their child’s involvement
in the performing arts spoke to a number of strategies for overcoming barriers
to participation – including raising the profile of the performing arts as a career
choice and increasing the local ‘appetite’ for the performing arts alongside practical
challenges such as transport to, and costs of, participating in the arts. Whilst the
research demonstrated that parent/guardian support of and for the performing arts
was relatively high, there needs to be a committed focus to enabling the involvement
of all children and young people in the performing arts.

“If Robinvale can get a performing arts centre with quality trainers people will want to
be a part of that. They really would. And parents want to see their child’s progress.”
Teacher
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“Parents are key – the biggest thing in helping to encourage parents is being able to
communicate with them, so it started as the events coming through the school – that
was easier, but once events started outside of school time – then I needed to actually
go and talk with parents in person. Communication became much more important.
I would visit, leave the information and then go back after they had some time to
discuss. That was what I needed to do, and the connection with the parents was
really important. If left to the kids to impart this message then all the details were
not provided to the parents, then they would have less commitment in getting their
children / young people to the program. My kids [students] are not good at explaining
– I would say ‘what did you tell your parents?’ – and they would say ‘oh yeah I’m just
doing this Phunktional thing’…… Ongoing communication, with students and with
their parents, visiting them at their homes was critical.”
Teacher
“Family expectations are important…… I am a 4th generation performer, my
grandfather composed for the Queen in Tonga, my family want me to follow in his
footsteps.”
Phunktional participant
•

There needs to be greater promotion and understanding of the benefits of the
performing arts through a long-term investment in this promotion and an ongoing
awareness-raising campaign committed to increasing the profile of the arts, its
intrinsic value and related positive outcomes. This will be critical in creating a
sustained and broadening interest in the performing arts across the Mallee region.

“Consider easy to enact current performing arts opportunities – pop up choirs,
theatre sports – events to get people thinking and attending performing arts.”
Service Provider
“We need to increase understanding of the full range of performing arts roles –
sound, lighting, costume, make-up, film.”
Service Provider
•

The importance of efforts focusing on demand drivers such as high quality and
diverse experiences and opportunities. The local research was clear: the performing
arts produced through the Robinvale Youth Performing Arts Centre must be of the
highest quality in order for people to invest, actively participate and attend.

“Any programs that come need to be mindful of ‘cycling’ through the genres so
everyone gets a chance to shine and experience different performing arts.”
Teacher
“RYPAC needs paid professionals, it cannot just rely on volunteers, if we do this
then we are not valuing the arts and the volunteers will just burnout. But it is also
important to have volunteering opportunities.”
Service Provider
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•

The Elders advised that culture must be core to the performing arts program, not a
convenient addition. The Robinvale Youth Performing Arts Centre must hold culture
as central to its conduct and operations. This requires true partnerships with the
region’s Aboriginal communities and broader cultural communities. Infrastructure
must reflect local culture including the creation of a dedicated ‘Keeping Place’ within
the Centre, where performing arts history can be kept safely and viewed, and the
façade of the Centre being embellished with images of respected local Elders.

“Robinvale Youth Performing Arts Centre needs to be a place for everyone.”
Aboriginal Elder
“Aboriginal performance is always limited to NAIDOC week, it means we don’t feel
truly honoured or respected.”
Aboriginal Elder
“The Youth Performing Arts Centre must be welcoming – images of Aunts and Uncles
out front to say to our young people ‘you are welcome, you belong here’”
Aboriginal Elder
“There needs to be a recognised and ongoing Indigenous Arts Program within the
RYPAC to give Indigenous young people a ‘safe’ place to start performing arts, they
need to start as young children before the shame starts. That gives us pride that our
culture is important, that we are recognised and valued”
Aboriginal Elder
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Conclusion
The social feasibility study for the Robinvale Youth Performing Arts Centre occurred over
the entire 12 months of 2018. It involved extensive project planning and goal setting; a
research and literature review; comprehensive community and other key stakeholder
consultations, including an online survey, focus groups and interviews; and following the
selection of Robinvale as the preferred site, a review of financial feasibility.
The national and international research and literature review demonstrated a solid
evidence base for both the intrinsic and extended value of the performing arts. Community
profiling of the Swan Hill, Robinvale and Sunraysia regions identified a profile of underresourced young people living across the Mallee and unfortunately, for some, high levels
of risk and vulnerability. Significantly, the community consultation both confirmed this
under-resourcing and risk and endorsed the value of the performing arts in scaffolding and
supporting young people who are under-resourced.
In total, more than 800 children, young people, families, service providers and community
members informed the social feasibility study revealing:
•

Strong support for and acceptance of a RYPAC with 86.6% of survey respondents
agreeing a RYPAC would be good for the region, and

•

A current situation of insufficient performing arts services with only 51.7% of students
aged 13 to 20 indicating there [were] enough performing arts activities available [at
school and outside of school] and only 34.4% of surveyed parents/guardians believing
their children’s school offered enough performing arts and only 27.9% believing there
was enough performing arts activities offered outside of school.
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With this in mind the following recommendations were made:
1.

A centre of excellence in the performing arts is designed and development to serve
and support young people across the Victorian and NSW Mallee regions and beyond.
The Robinvale Youth Performing Arts Centre

2.

This Centre is located in Robinvale, recognising Robinvale as physically central to the
larger Mallee region and as a community with a strong cultural foundation in the
performing arts

3.

The enduring success the Robinvale Youth Performing Arts Centre is embedded in
community ownership. This ownership is scaffolded by government and philanthropic
support, ensuring the equality of all stakeholders as partners in the Centre’s
management

4.

Based on the magnitude of complexities experienced by the young people the Mallee
region (in comparison to their Victorian peers) the Centre should uphold a youth
engagement and wellbeing philosophy, with programs focussing equally on the
development of performing arts skills alongside a comprehensive well-being program

Supported by these short to medium term Next Steps:
1.

Form the Robinvale Youth Performing Arts Centre Steering Group

2.

Raise awareness

3.

Encourage an enduring Phunktional presence

4.

Determine the physical location of the Robinvale Youth Performing Arts Centre

5.

Develop the Robinvale Youth Performing Arts Centre service delivery model

6.

Robinvale Youth Performing Arts Centre Business Plan.
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RYPAC Financial Report
Robinvale Youth Performing Arts Centre (RYPAC)
Financial Report Summary, November 2018
A Robinvale Youth Performing Arts Centre has been the focus of a study on behalf of the
broader Mallee region. A recent in-depth Survey was conducted informing a Feasibility
Study providing preliminary information on the assessment of the practicality of the
proposed Centre.
This document is the Financial component of the study outlining a staged approach to the
provision of performing arts in the Robinvale region.
Clarification of the broad assumptions included in this report and as detailed in attached
spreadsheets (see Appendix A) will be workshopped with key stakeholders for verification.
The financial report is based on the following assumptions:
1.

RYPAC to meet short-term financial obligations

2.

A community governance model is the preferred option via a designated not-for-profit
organisation

3.

Long term financial sustainability will enable the ongoing provision of a range of
performing arts for Robinvale and the broader Mallee region building on the initial
Year 1 Pilot Performing Arts program

4.

RYPAC is heavily reliant on government, philanthropic and commercial funds,
essential to both the financial establishment and its successful ongoing operations

5.

RYPAC financial success is reliant on a number of established community partnerships
including Robinvale College, local businesses and community organisations

6.

Asset development staged as follows:
Year 1: RYPAC operates at the Hub (retrofitted) and Staff housing is built
Year 2: RYPAC continues operating at the Hub
Year 3: Works are completed at the Robinvale Community Arts Centre for
commencement of operations mid-year

7.

Housing is a significant issue for a new venture such as RYPAC in Robinvale. Three
new 3-bedroom houses will be situated near the hub for staff and guest artists/
teachers/Phunktional staff to support the success of RYPAC.

8.

Any new building/renovation footprint established by RYPAC will demonstrate zero
environmental impact

9.

No in-kind dollar value has been estimated but in-kind contribution is assumed

10.

Operational expenses are minimised through local input e.g. most costumes etc.
made by locals with materials supplied

11.

RYPAC will provide world class performances through the artistic direction of
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Phunktional
12.

Clients (students) age range is from five to eighteen

13.

A cultural focus is a strong component of the success of RYPAC. This includes the
Indigenous culture as the primary focus and multiculturalism as a secondary feature

14.

RYPAC provides accredited educational pathways for students

15.

Technical Support training will be provided for locals/students

16.

Year 1 Pilot Performing Arts program is conducted as follows:
•

A performing arts program is conducted as a pilot at Robinvale College in the
HUB that has been purposely retro-fitted;

•

Phunktional has office space at Robinvale College

•

Robinvale College provide in-kind support and commence curriculum
development

•

One ten (10) week program is delivered, where twenty-four (24) youth undertake
regular classes for local and touring performance opportunities

•

The program has a well-being overlay i.e. supporting kids to engage, be active
and healthy through performance

•

Accommodation at Euston Club - 6 Artists - 12 weeks (10-week program)

Recommendation:
This financial report, in particular, key assumptions be considered at a stakeholder
workshop for progression to a Business Plan stage in the development of RYPAC.
Jennifer Grigg
Principal
M2c Consulting Services
21 Leicester Street
Mildura Vic. 3500
Ph.: 0429 922 392
Email: jengrigg58@outlook.com
www.m2cconsulting.com.au
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Phased Model Development
Drawing on both the broad consultation of key stakeholders and the knowledge of the project
executive it was agreed that there were some ‘must haves’ underpinning the Model for the
Robinvale Youth Performing Arts Centre. These ‘must have’ principles and features included:

• World Class performance

• A zero-impact environmental policy

• A focus on culture with a core
Aboriginal Cultural performance
component and featured multicultural
performance components

• Client base aged 5-18 years

• A prioritising of local knowledge,
skill sets and staff

• Pathways for past participants
(including Certificate III, Traineeships
and trainer roles)

• A safe space

• An adapted ‘Alpine’ Model for Year
9 students

• Partnerships with World Class
performance companies and Tertiary
education providers

Phase 1

0 - 24 Months

Timeframe

Location & Physical
Infrastructure

July 2018 - June 2020 • Robinvale College Music
Room
• Robinvale College
Multipurpose Centre
(for workshops and
presentations)
• Robinvale Community
Arts Centre (repairs to
roof)
• Murray Valley Aboriginal
Co-Op Hall (for some
cultural classes)
• Bush Camp (existing
sites)

Program Delivery/
Performances
• Aboriginal Cultural
Performance (Aboriginal
children and youth only)
• Aboriginal Cultural
Performance (all students)
• Year 9 model (3 week trial
program or 1 Term for
locals only [accommodation
restrictions]) Maximum
group size is 25 students
(ratio of 1 high needs
student : 1 ‘talented’
student)

Partnerships

Staffing

• Australian Ballet

4 EFT
1 x Manager
1 x Performing Arts
Curriculum Expert
2 x World Class live-in
trainers

• National Aboriginal
Islander Skills
Development
Association (NAISDA)
Dance College

• Physical Theatre (dance
/ theatre / film) style
classes to all Year levels (all
curriculum linked)
• Year Level performances
• Partnership based
performances (dance/
theatre/film)

Governance Model: Auspiced and led by Phunktional with cultural, local and professional advisors.
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Phase 2

2 - 4 years

Timeframe

Location & Physical
Infrastructure

Program Delivery/
Performances

• Robinvale College Music
Room

• Aboriginal Cultural
Performance (Aboriginal
children and youth only)

July 2020 – June 2022

• Robinvale College
Multipurpose Centre
(retro-fitted with pull out
theatre seating)
• Robinvale Community
Arts Centre (repairs as
required)
• Murray Valley Aboriginal
Co-Op Hall
• Bush Camp (existing
sites)
• Purpose built
accommodation (Stage 1,
to accommodate 25 Year
9 students and 10 staff)
• Plans and funding for
purpose-built PAC
finalised

• Aboriginal Cultural
Performance (all students)
• Year 9 model (running 2
terms / year), 1 group /
term
• Physical Theatre classes
to all Year levels (all
curriculum linked)
• School excursion program
• Corporate Performance
program
• Year Level performances
• Partnership based
performances (dance/
theatre/film)

Partnerships

Staffing

• Australian Ballet

10 EFT
AS ABOVE plus
1 x Asset / Accomm
Manager
1 x Year 9 Program
Manager
1 x Cultural Advisor
1 x front-of-house
2 x casual trainer
positions (Culturally
significant
International trainers)

• National Aboriginal
Islander Skills
Development
Association (NAISDA)
Dance College
• Circus Oz
• ABC / Channel 31
• Melbourne Theatre
Company
• Sydney Dance
Company
• Chunky Move
• Deakin University
• Sunraysia TAFE?

Governance Model: transitioning to a community led governance model.

Phase 3

5 - 6 years

Timeframe

Location & Physical
Infrastructure

• Mallee Cultural Centre
of Excellence on
July 2022 – June 2024
Performing Arts ‘living
building’ built around an
Blue Sky vision
upcycle of the Robinvale
CAC (to include a gallery
/ ‘keeping place’) and
‘growing’ towards the
river
• Accommodation Stage 2
• Exploring plans for
a bush camp ‘site’
(possibilities include the
Mallee Research Station,
Walpeup)

Program Delivery/
Performances
• Aboriginal Cultural
Performance (Aboriginal
children and youth only)

Partnerships

Staffing

AS ABOVE plus…..

AS ABOVE plus…..

• Aboriginal Cultural
Performance (all students)
• Year 9 model (running 4
terms / year), 1 ‘group’ per
term. 1 week / month at
Bush Camp
• Physical Theatre classes
to all Year levels (all
curriculum linked)
• School excursion program
• Corporate Performance
program

Governance Model: Community led with specialist advisors as required.
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RYPAC Master
ESTABLISHMENT
PHASE 1

PHASE 2

Activity

Year 1

Year 2

Year 3

Government - STATE

400,000

275,000

50,000

Government - FEDERAL

100,000

275,000

Government - LOCAL

50,000

50,000

25,000

Philanthropic e.g. Buckley/
Colman/Williamson
Foundation

350,000

150,000

72,250

Partner/investors

100,000

100,000

35,000

1,000,000

850,000

182,250

150,000

PHASE 3
Year 4

Year 5

Year 6

0

0

0

0

0

0

0

0

0

INCOME
Sources of funding

TOTAL ESTABLISHMENT
REVENUE (CASH)

EXPENSES
Capital/Asset - CAC

Repairs to Robinale CAC
roof/other plus gallery with
zero environmental impact
“Growing towards the river”

40,000

650,000

Capital/Assetc- HUB

Retrofit HUB including pull
out theatre seating + $55k
(lighting/sound) + $32k
sprung floor + railing and
black curtains (20k) + mirrors
($8k) + mats

5,000

115,000

Capital/Assetc- STAFF
ACCOMMODATION

BUILD Staff Accommodation
(3*3BED HOUSES)

803,520

Equipment (incl installation)

25,000

Materials & Supplies

20,000

Technical support

3,000

Consultancy - Planning

2,500

Consultancy - funding
applications

8,000

10,000

3,000

8,000

Consultancy - Establish new
governance entity

2,500

TOTAL ESTABLISHMENT
Expenses

907,020

773,000

165,500

Contingency 10%

90,702

77,300

16,550

TOTAL ESTABLISHMENT
(NET)

2,278

-300

200
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OPERATIONS
PHASE 1
Activity
Operations

PHASE 2

PHASE 3

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

HUB

HUB

PAC

PAC

PAC

PAC

200,000

250,000

250,000

275,000

300,000

400,000

INCOME
Govt GRANTS/PHILANTHROPY
Performances - Sales

Cultural - all

4,000

10,000

10,000

10,000

10,000

10,000

Curriculum Integrated
Program - Robinvale School

Perf Arts - All Year Levels curriculum linked/Jnr/Mid/Snr
groups or each Year Level (to
be determined by Robinvale
College)

12,000

24,000

29,700

33,000

36,000

36,000

Partner performance - dance

4,500

4,500

5,250

5,250

6,000

6,000

Partner performance - theatre

4,500

4,500

5,250

5,250

6,000

6,000

Partner performance - film

4,500

4,500

5,250

5,250

6,000

6,000

10,000

10,000

20,000

20,000

30,000

10000

10250

10506

10769

11038

11314

Patronage e.g. workshops and Class fees per Term
training local contribution

14,400

28,800

32,400

48,000

48,000

48,000

Other

5,000

26,000

27,000

28,000

29,000

30,000

258,900

372,550

385,356

440,519

472,038

583,314

2,500

5,000

5,000

5,000

Corporate Performance
program
Touring Performance
program including travel and
accommodation - one week
per year (24 students)

Local Fundraising (Friends of
RYPAC)

TOTAL Operations INCOME

EXPENSES
General Operational expenses Utilities - power, water
Council rates
General Administration

5,000

5,500

6,000

6,500

7,000

7,500

Consultancy e.g. submissions

2,500

2,500

2,500

2,500

2,500

2,500

Professional services

2,000

2,000

2,100

2,205

2,500

2,625

600

600

600

600

600

600

742

761

780

799

819

840

220

226

231

237

243

249

3,000

3,000

3,000

3,000

3,000

3,000

2,000

2,000

2,000

Insurance:
Public Liability ($20M)
General (property/
equipment)
Volunteers
Cleaning & Maintenance
Marketing & Fundraising
Security

Employment

Comms - wifi/telecon

2,000

2,000

2,500

2,500

2,750

2,750

Technical Support - lighting/
stage etc

5,000

5,000

5,000

5,000

5,000

5,000

Employment - Gross Wages

101,498

253,650

253,650

282,302

305,475

379,758

Employment oncosts -

9,642

24,097

24,097

26,819

29,020

36,077

WAGES CPI INCREASE

6,944

10,396
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OPERATIONS
PHASE 1

PHASE 2

PHASE 3

Activity

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Staff travel & accommodation

5,000

5,000

5,000

5,000

5,000

5,000

Tour & Performance
program including travel and
accommodation - one week
per year (25 students + 2
staff)

10,000

10,000

10,250

10,500

10,750

11,000

Artistic Support/Visiting Artists Phunktional

25,000

25,000

27,250

27,250

30,000

30,000

Local Performances

Direct costs - materials/sets/
travel

5,000

15,000

15,000

25,000

25,000

35,000

Partner Performances

80% revenue

10,800

10,800

12,600

12,600

14,400

14,400

177,202

354,333

367,401

407,212

436,657

539,294

8,860

17,717

18,370

20,361

21,833

26,965

72,838

501

-415

12,947

13,548

17,055

TOTAL Operations EXPENSES
Contingencies
TOTAL OPERATIONS (NET)

5% total operational costs
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Assumptions
ESTABLISHMENT
PHASE 1
Activity

PHASE 2

PHASE 3

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

CAC is
launched
& operational
TERMS
1.3,4

CAC - TERMS
1,3,4

CAC
TERMS
1,3,4

Video &
Data (25k)

Video & Data
(25k)

Video
& Data
(25k)

Planning

Establishment

10%

10%

INCOME
Sources of funding

Government - State
Government - Federal
Local Government
Philanthropic
Partner/investors

TOTAL ESTABLISHMENT
REVENUE (CASH)

COSTS
Capital/Asset - CAC

Robinale CAC reno
- “Growing towards the
river”

Engage an
Architect and
design CAC
renovation
incl gallery
space

Consultation &
funding
committment

CAC is fully
renovated

Capital/Assetc- HUB

Retrofit HUB including
pull out theatre seating
+ $55k (lighting/sound)
+ $32k sprung floor +
railing and black curtains
(20k) + mirrors ($8k) +
mats

Year
1 - HUB
pilot dance
program

HUB is
operational - Term
1&3
Programs

HUB is operating Terms
1,3 and 4

Capital/Assetc- STAFF
ACCOMMODATION

Accommodation Stage 1
( staff )

Build 3 x
(3-bed)
houses

3 x Houses operational

Equipment (incl installation) Video & Data;

Video &
Data (25k)

Video &
Data (25k)

Materials & Supplies

estimate

Technical support

30hrs*100

Consultancy - Planning

25
hrs*$100

Consultancy - Funding
Applications

40
hrs*$100

Video & Data
(25k)

Consultancy - Establish new
governance entity

TOTAL ESTABLISHMENT
Expenses
Contingency

10%

10%

10%

10%

TOTAL ESTABLISHMENT
(NET)
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Assumptions (continued)
OPERATIONS
PHASE 1
Activity

PHASE 2

PHASE 3

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

PILOT
DANCE
PROGRAM
(1xterm)

2X
1-TERM
PROGRAMS

3 X 1 TERM
PROGRAMS

4 X TERM
PROGRAMS

4 X TERM
PROGRAMS

4 X TERM
PROGRAMS

ROBINVALE
PERFORMANCE

ROBINVALE
PERFORMANCE
x2

ROBINVALE
PERFORMANCE x 2

ROBINVALE
PERFORMANCE
x2

ROBINVALE
PERFORMANCE

ROBINVALE
PERFORMANCE

ONE TOUR

ONE TOUR

ONE TOUR

ONE
TOUR

ONE TOUR

ONE
TOUR

24 youth/1
performances/$20
entry/200
attendees
per perf

48youth/2
performances/$25
entry
fee/200
attendees

48 youth/2
performances/$25 entry
fee/200
attendees

60
youth/2
performances/$25
entry
fee/200
attendees

60 youth/2
performances/$25
entry fee/200
attendees

60
youth/2
performances/$25
entry
fee/200
attendees

24 x1 group
Youth Pilot
Program x
$500

2x
Groups x
24 youth x
$500

3 x Groups
x 18 youth x
$550

4x
Groups x
15 youth x
$550

4 x Groups
x 15 youth x
$600

4x
Groups x
15 youth
x $600

Partner performance dance

150 people
@$30

150 people @$30

150 people
@$35

150 people @$35

150 people
@$40

150 people @$40

Partner performance theatre

150 people
@$30

150 people @$30

150 people
@$35

150 people @$35

150 people
@$40

150 people @$40

Partner performance film

150 people
@$30

150 people @$30

150 people
@$35

150 people @$35

150 people
@$40

150 people @$40

1 performance Melb incl 2
staff

1 performance Melb/ incl 2
staff

1 perf
Melb/1
perf Adelaide (4
staff)

1 perf Melb/1
perf Adelaide
(4 * staff)

1 perf
Melb/1
perf
Sydney/1
perf Adelaide (6 x
staff)

OPERATIONS

INCOME
Grants/philanthropy
Performances - Sales

Cultural - all

Curriculum Integrated
Perf Arts - All Year Levels
Program - Robinvale School - curriculum linked/Jnr/
Mid/Snr groups or each
Year Level ?

Corporate Performance
program

Patronage e.g. workshops
and training local
contribution as per survey
outcomes

Touring Performance
program including travel
and accommodation one week per year (24
students)

24 students/3
staff/2xparents

24 students/3
staff/2xparents

24students/3
staff/2xparents

24 students/3
staff/2xparents

24 students/3
staff/2xparents

25 students/3
staff/2xparents

Class fees - #4 patronage

4 classes
per week x
10 weeks x
24 students
X $15 per
class

4 classes
per week x
10 weeks
x 48
students
X $15 per
class

4 classes per
week x 10
weeks x 54
students X
$15 per class

4 classes
per week
x 10
weeks x
60students X
$20per
class

4 classes per
week x 10
weeks x 60
students X
$20 per class

4 classes
per week
x 10
weeks
x 60
students
X $20per
class
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Assumptions (continued)
OPERATIONS
PHASE 1

Other

PHASE 2

PHASE 3

Activity

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Local Fundraising ( RYPAC
Committee)

Estimate

Estimate

Estimate

Estimate

Estimate

Estimate

Utilities - power, water

Robinvale
School

Robinvale
School

Robinvale
School

SHRCC

SHRCC

SHRCC

SHRCC

SHRCC

EXPENSES
General Operational
expenses

Council rates
General Administration
Consulting e.g.
submissions
Professional Services
Insurance:
Public Liability -

RYPAC
Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

General

RYPAC
Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

Volunteers

RYPAC
Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

Cleaning & Maintenance

Robinvale
School

Robinvale
School

Robinvale
School/
SHRCC

SHRCC

SHRCC

SHRCC

Marketing

Robinvale
School

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

Security

Robinvale
School

Robinvale
School

Robinvale
School

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

Comms - wifi

Robinvale
School

Robinvale
School

Robinvale
School

RYPAC
Committee

RYPAC Committee

RYPAC
Committee

Employment - Gross
Wages

2.4 x EFT
incl , Admin/Event
Mgr, 1x
Instructors;
Artistic
Director (21
weeks)

4.4 x EFT
incl EO,
Admin/
Event
Mgr, 2x Instructors;
Artistic
Director
(21 weeks)

4.4x EFT incl
EO, Admin/
Event Mgr,
3x Instructors; Artistic
Director (21
weeks)

5x EFT incl
EO, Admin/Event
Mgr, 3x Instructors;
Artistic
Director
(21 weeks)

5x EFT incl
EO, Admin/
Event Mgr, 3x
Instructors;
Artistic Director (21 weeks)

5x EFT
incl EO,
Admin/
Evetn
Mgr, 3x
Instructors;
Artistic
Director (21
weeks)

$20m

Employment
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Assumptions (continued)
OPERATIONS
PHASE 1

PHASE 2

PHASE 3

Activity

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Employment oncosts -

Superannuation only

Superannuation
only

Superannuation only

Superannuation
Only

Superannuation only

Superannuation
onlyu

Employment CPI

Increase
2.5/%

Increase
2.5%

Staff travel &
accommodation

Tour

Tour +
1xPerformances

Tour + 1 x
performance

Tour + 2 x
Performances

Tour + 2 x Performances

Tour + 3
x Performances

Touring Performance
program including travel
and accommodation one week per year (24
students)

24 students/3
staff/2xparents

24 students/3
staff/2xparents

24 students/3
staff/2xparents

24 students/3
staff/2xparents

24 students/3
staff/2xparents

24 students/3
staff/2xparents

Local Performances

direct costs

Materials
only

Materials
plus travel
etc for
corporate
gigs

Materials
plus travel
etc for corporate gigs

Materials
plus travel
etc for
corporate
gigs

Materials plus
travel etc for
corporate gigs

Materials
plus travel etc for
corporate
gigs

Partner Performances

Net Profit

20%

20%

20%

20%

20%

20%

5% of total
expenses

5% of
total expenses

5% of total
expenses

5% of
total expenses

5% of total
expenses

5% of
total expenses

TOTAL OPERATIONAL
Expenses
Contingenies

TOTAL in-kind COSTS
(NON-CASH)
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In-Kind
Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Governance

Phunktional

Phunktional

Phunktional
transition to
new communioty entity

RYPAC

RYPAC

RYPAC

Office space

Robinvale
School

Robinvale
School

Robinvale
School

Rates

SHRCC

SHRCC

SHRCC

SHRCC

SHRCC

SHRCC

Utilities

Robinvale
School

Robinvale
School

Robinvale
School

SHRCC

SHRCC

SHRCC

Security

Robinvale
School

Robinvale
School

Robinvale
School

SHRCC

SHRCC

SHRCC

Submission Writing

Community

Community

Community

Community

Community

Community

Governance

Phunktional

Phunktional

Phunktional

RYPAC

SHRCC

SHRCC

Local Advisory Committee

Community

Community

Community

IN-KIND (non-cash)
revenue

TOTAL in-kind REVENUE
(NON-CASH)

TOTAL in-kind COSTS
(NON-CASH)

Patronage
Assumption

Attendees

Flat fee per class

Contribution per
workshop/training

%Sunraysia

%Swan
Hill

%Robinvale

$0

12.6

7

9.9

$<10

36.8

$10-25
$20-25

43.7
72.3

58.1

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

A flat fee rate of $15-$20 per class has been assumed
Staff
Hourly
(Ave)

Weekly

Annual

MARKETING/Event Mgr/ 29
Admin

1,106

23,216

57,487

57,487

57,487

57,487

58,924

DANCE INSTRUCTOR #1 34

1292

67,184

67,184

67,184

67,184

67,184

67,184

ADMINISTRATION/RECEPTION

29

1102

0

0

28,652

28,652

67,184

EXECUTIVE OFFICER

43

1634

84,968

84,968

84,968

84,968

84,968

DANCE INSTRUCTOR #2 34

1292

67,184

67,184

67,184

67,184

67,184

ARTISTIC DIRECTOR (21
weeks)

43

1634

34,314

34,314

34,314

34,314

34,314

DANCE INSTRUCTOR #3 34

1292

67,184

67,184

67,184

67,184

PROJECT MANAGER

1292

27,132

TOTAL

101,498

253,650

253,650

282,302

305,475

379,758

10%

9,642

24,097

24,097

26,819

29,020

36,077

111,140

277,747

277,747

309,121

334,495

415,835

ONCOSTS
TOTAL INCL ONCOSTS
TOTAL INCL ONCOSTS
incl CPI 2.5% inc

34

34,314

6,944

10,396

| 88

Appendix 1
Detailed Benefits of the Performing Arts
The performing arts are intrinsically valuable, enabling participants at every stage of
life to experience the joy, beauty, and wonder of creating and imagining, of developing
attention to detail, of learning ways to express thoughts, knowledge, and feelings beyond
words, in fostering openness to novelty, encouraging connections to people, places,
things, and concepts, and in promoting the ability to take multiple perspectives (Smithrim
and Upitis, 2005 & Menzer, 2015). The arts also present occasions to make the ordinary
special, enriching the quality of our lives (Upitis, n.d.). McCarthy (2004) agrees suggesting
that people are not drawn to the arts for their instrumental effects – that it may increase
literacy or maths test scores - but because of the meaning, pleasure, and emotional
stimulation that it provides as these intrinsic effects are satisfying in themselves.
Over and above this intrinsic value however – which we should not lose sight of - is the
power of the performing arts to enable other, far reaching and seemingly unrelated,
outcomes. Dance, for example, as well as allowing children to explore and express their
feelings and emotions, promotes flexibility, improves circulation and fosters learning in
spatial concepts (Menzer, 2015).
Over the past century, the arts have enjoyed their ‘intrinsic’ prominence during times of
progressive reforms, but have also been regarded as an ‘extra’ during ‘back-to-basics’
movements. From the mid-1970s onwards calls for the evaluation of arts programs resulted
in a body of evidence suggesting that arts education positively affects aspects of living and
learning beyond the intrinsic values of the arts themselves (Smithrim and Upitis, 2005).
Over time, the performing arts have been shown to produce positive changes at both
individual and community levels. Individuals experiencing the performing arts report
improvements in educational outcomes, school attendance, motivation and engagement
(academic outcomes), and health and wellbeing, confidence and life satisfaction (nonacademic outcomes). Communities with access to arts infrastructure and performance can
experience increases in community cohesion, reductions in crime and violence, economic
growth through employment and tourism and even positive environmental outcomes.
Further to these, the global workforce requires employees to think critically and creatively,
solve problems, communicate well, adapt to changing circumstances, and continue to learn
throughout their careers. An education rich in the arts nurtures precisely those skills and
attitudes. These arenas are discussed in more detail below.
However, Martin, et. al. (2013) cautions against over-reliance on these ‘incidental’ outcomes
as a sole basis for justifying the presence of arts in the school curriculum, warning
that once the arts relies on a significant connection to academic outcomes to justify
its existence it is immediately rendered vulnerable as a means to an end and not as a
defensible curriculum inclusion in its own right. As Winner and Cooper (2000, p. 67) note
“As soon as we justify arts by their power to affect learning in an academic area, we make the
arts vulnerable … we should not require more of the arts than we do of other subjects. Were
we to test whether math learning transfers to other subject areas, we would most likely find
that it does not. But no one would use such a finding as a reason to cut mathematics from the
curriculum.” Dunphy (2009), applying an economic lens, agrees “the economy should support
arts and creativity rather than the other way around.”
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The positive impact of performing arts – for individuals
Students who more frequently participated in the arts also tended to be more academically
engaged and motivated, and also had higher self-esteem, self-satisfaction and have a higher
sense of meaning in life.” Professor Andrew Martin, The University of Sydney

“It teaches students to think themselves, to undertake their own research, to help them
understand why they do things, how they do things, and how they communicate that to a wide
audience.” Dr David Sudmalis, Australia Council for the Arts

Academic Outcomes
A significant research focus has centred on the impact of performing arts participation on
educational gains. Burton noted that “competencies and dispositions” developed through
arts-based teaching emerge in other subject areas, such as science, math, and language.
The following section discusses these impacts and the research more broadly before
focussing on three studies undertaken in Australia (Martin, 2013), Canada (Smithrim &
Upitis, 2005) and the U.S. (Catterall, et. al., 2012).
Academic outcomes include motivation (via adaptive factors such as mastery orientation
and maladaptive factors such as self-handicapping – e.g., procrastination), engagement
(via cognitive, affective, and behavioural factors such as academic intentions, enjoyment
of school, and class participation respectively), and educational resilience (via academic
buoyancy – i.e., dealing with academic setback and adversity and educational aspirations)
(Martin, et. al. 2013)
The research demonstrates the academic domains positively affected by arts participation
include:
•

Academic engagement, including school participation and attendance (Rooney, 2004
& Martin, et. al., 2013)

•

Improvement in test scores (in part due to better attendance) (Rooney, 2004 &
https://www.childtrends.org/child-trends-5/5-ways-arts-good-kids). Although it
should be noted that the success of such activities can vary according to the regular
classroom teacher’s level of interest and participation (Rooney, 2004)

•

Higher grades (https://www.childtrends.org/child-trends-5/5-ways-arts-good-kids)

•

Higher academic aspirations, university enrolment and academic achievement
including the attainment of a bachelor’s degree (Elpus, n.d., Martin, et. al., 2013 &
https://www.childtrends.org/child-trends-5/5-ways-arts-good-kids)

•

As adults, former arts students were 55.38% more likely to have attended any
post-secondary schooling by adulthood than were former non-arts students. Each
additional year of arts study was associated with an 18% increase in the likelihood
of having attended any post-secondary schooling (Elpus, n.d., www.arts.gov/sites/
default/files/Research-Art-Works-Maryland.pdf)

•

Former students of the arts were 29% more likely than former non-arts students
to have earned a four-year college degree by age 24-32. Each additional year of arts
coursework was associated with a 12% increase in the likelihood that adolescents
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(Continued)
would eventually earn a four-year college degree (Elpus, n.d., www.arts.gov/sites/
default/files/Research-Art-Works-Maryland.pdf)
•

Each additional year of arts study was significantly associated with a 20% reduction in
the likelihood that an adolescent would ever be suspended out-of-school (Elpus, n.d.,
www.arts.gov/sites/default/files/Research-Art-Works-Maryland.pdf)

•

Higher-order language, literacy and writing skills (Rooney, 2004 & www.weareive.org/
bridge/10-Reasons)

•

Math and science skills and enhanced spatial reasoning (Rooney, 2004 & www.
weareive.org/bridge/10-Reasons)

•

Improved general communication strategies (Mualem & Klein, 2013)

•

Higher cognitive skills across disciplines (https://www.childtrends.org/child-trends5/5-ways-arts-good-kids)

•

Enhanced neurobiological systems that support cognitive, emotional, attention, and
immune systems (Rooney, 2004)

•

Drama improves confidence, attendance and literacy, particularly for students with
English as an Additional Language (www.weareive.org/bridge/10-Reasons)

•

Arts-based teaching broadens and increases access to education by providing
multiple ways, along with representation from multiple cultures, to derive meaning
from academic and social curricula. Equitable access to education motivates learners,
especially those at risk for disenfranchisement (Rooney, 2004)

•

Arts provide routes to success for young people with special educational needs
through creating opportunities to show hidden talents, creativity and practical skills;
supporting the development of ideas and lateral thinking; enabling retention of skills
and building confidence and communication skills (www.weareive.org/bridge/10Reasons)

•

Disadvantaged young people taking part in arts activities show positive social and
academic outcomes, reduced attainment gaps higher levels of achievement (www.
weareive.org/bridge/10-Reasons)

“The arts challenge all students—including the hard-to-reach, the gifted, delayed learners, and
others who may be, for a variety of reasons, at risk for academic failure. Arts-based teaching and
learning work as a school reform strategy because the arts give everyone a chance to learn and
succeed. Instruction in the arts involves different kinds of learning activities that are meaningful
for different kinds of learners” (Rooney, 2004)

Australian Research
The comprehensive study undertaken by Martin et. al (2013), titled The Role of Arts
Participation in Students’ Academic and Non-Academic Outcomes: A Longitudinal Study of
School, Home and Community Factors examined 643 primary and high school students from
15 Australian schools, tracking their academic and personal wellbeing outcomes over two
years (two measurement waves, one full academic year apart with students in Grade 5
to Grade 11 in 2010 and then to the same students in Grade 6 to Grade 12 in 2011). The
investigation sought to address two research questions: (a) What is the link between arts
participation and academic and non-academic outcomes, beyond socio-demographics and
prior achievement? (b) What is the relative salience of specific forms of arts participation
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– school (arts tuition, engagement), home (parent-child arts interaction, arts resources),
and community (external arts tuition, participation and attendance in arts events) – in
predicting academic and non-academic outcomes? (Martin, et. al. 2013).
Structural equation modelling showed that beyond socio-demographics, prior achievement
and prior variance in outcome measures: school predictors of academic and non-academic
outcomes were arts engagement and in-school arts participation; home predictors
were parent-child arts interaction and home-based arts resources; and community arts
predictors were participation in and attendance at arts events (Martin, et. al. 2013).
In summary Martin, et. al. (2013, p. 27) found:

Arts engagement most significantly predicted adaptive motivation, academic buoyancy, and
class participation. Interestingly, these three outcomes traverse cognitive (motivation), affective
(buoyancy), and behavioural (participation) terrain. In terms of non-academic outcomes, arts
engagement most significantly predicted sense of meaning and purpose. Perhaps it is the deeper
(cognitive, affective, behavioural) immersion in the arts that has the capacity to impact deeper
values and beliefs about oneself and one’s place in the world.”

In short, students who participate in dance, drama, music, and visual arts showed more
positive academic and personal wellbeing outcomes than students who were not as
involved in the arts, with school-based extracurricular activity more strongly associated
with academic achievement than out-of-school activities. Also, over and above actual
‘attendance’ in the arts is the importance of assessing engagement in the arts. This
lies in the understanding that individuals can be ‘present’ at an activity but may not be
qualitatively ‘connected’ to that activity. This last finding is recognition that engagement
comprises cognitive, affective and behavioural dimensions with affective engagement
assessed via valuing, interest and enjoyment; cognitive engagement via self-efficacy; and
behavioural engagement via persistence (with these youth activity engagement dimensions
linked to academic outcomes) (Martin, et. al., 2013). Rooney (2004) agrees “as a learner
develops cognition he develops abilities and expertise that support academic and social learning.
Affective development, on the other hand, increases a learner’s interest in learning and feeling
of self-worth which, in turn, increase his willingness to learn and apply new skills. Thus, affective
and cognitive effects of arts-based teaching and learning are closely related.”

US Research
Research undertaken by Catterall, Dumais and Hampden-Thompson in 2012 titled The
arts and achievement in at-risk youth: findings from four longitudinal studies reviewed four
National datasets collected by the U.S. Department of Education (the National Education
Longitudinal Study of 1988, the Early Childhood Longitudinal Study, Kindergarten Class
of 1998-1999, and the Education Longitudinal Study of 2002) and the U.S. Department
of Labor (the National Longitudinal Survey of Youth of 1997). These large, longitudinal
datasets enabled the researchers to track a nationally representative sample of children
and/or teenagers over time with each survey featuring multiple waves that spanned
different years and age groups (Catterall, et. al., 2012). The investigation sought to
address two research questions: (a) What would be the potential effects of intensive
arts involvement on each study population, and how would outcomes differ among
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students who had engaged in little or no art in childhood or adolescence, and (b) Focussed
analysis on teenagers and young adults who came from lower socioeconomic status (SES)
backgrounds.

The rationale was that higher-income, higher-educated families will, on average, provide
their youth with more opportunities to experience the arts through extra classes, lessons,
or opportunities for attendance, perhaps through more affluent schools with extensive
arts programs. Thus, if the research failed to control for the effects of SES on the general
population studied, then a comparison of high- and low-arts groups would reveal far
greater levels of academic and civic achievement in the high-arts group than might be
linked to arts involvement alone.

Catterall, Dumais and Hampden-Thompson (2012) found:
•

Socially and economically disadvantaged children and teenagers who have high levels
of arts engagement or arts learning show more positive outcomes in a variety of
areas than their low-arts-engaged peers. In middle school, high school, and beyond,
they tend to do better on a host of academic and civic behavioural measures than
do at-risk youth who lack deep arts backgrounds. These outcomes extend to school
grades, test scores, honours society membership, high school graduation, college
enrolment and achievement, volunteering, and engagement in school or local politics
(Catterall, et. al., 2012)

•

At-risk teenagers or young adults with a history of intensive arts experiences show
achievement levels closer to, and in some cases exceeding, the levels shown by the
general population studied. These findings suggest that in-school or extracurricular
programs offering deep arts involvement may help to narrow the gap in achievement
levels among youth of high-versus low-SES (Catterall, et. al., 2012).

Specifically the research demonstrated:
•

Eighth graders who had high levels of arts engagement from kindergarten through
elementary school showed higher test scores in science and writing than did students
who had lower levels of arts engagement over the same period,

•

Students who took arts courses in high school achieved a slightly higher grade-point
average (GPA) in math than did other students,

•

Students who had arts-rich experiences in high school showed higher overall gradepoint averages (GPAs) than did students who lacked those experiences,

•

High school students who earned few or no arts credits were five times more likely
not to have graduated than students who earned many arts credits,

•

8th-grade and high school students who had high levels of arts engagement were
more likely to aspire to college than were students with less arts engagement,

•

Arts-engaged high school students enrolled in competitive colleges — and in fouryear colleges in general — at higher rates than did low arts-engaged students,

•

Even among high-SES individuals, college-going rates were higher if students had
engaged in arts-rich experiences in high school, according to a separate database.
Ninety-four percent of the high-arts group went on to a four-year college, versus 76
percent of the low-arts, high-SES group,

•

Students who had intensive arts experiences in high school were three times more
likely than students who lacked those experiences to earn a bachelor’s degree,

•

Even among students of high socioeconomic status, those with a history of arts
involvement earned “mostly A’s” at a higher rate than did students without an artsrich background (55% versus 37%) (Catterall, et. al., 2012).
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Other leaders in the field have reported similar findings. Child Trends (America’s leading
research institution) note the favourable outcomes associated with high levels of arts
participation are particularly strong for students from families with lower socioeconomic
status citing evidence that arts participation lowers cortisol levels for low-income preschoolers (https://www.childtrends.org/child-trends-5/5-ways-arts-good-kids). Further
to this the 2018 Gonski review found that “disadvantaged students experience the greatest
benefits from participating in extra-curricular activities but are the least likely to have access to
them….. School-community partnerships can assist in creating more accessible opportunities
and provide additional resources for participation” (Gonski, et. al. 2018, p. 45).

Canadian Research
Research undertaken by Smithrim and Upitis in 2005 titled Learning Through the Arts:
Lessons of Engagement described the effects on student achievement and attitudes of
a Canadian school-wide, arts education approach, Learning Through the Arts (LTTA). The
research sample included over 6000 students and their parents, teachers, and principals.
Data was gathered both at the outset and after three years of involvement in LTTA on
student achievement, student attitudes towards arts and schooling, and out-of-school
activities. They controlled for baseline differences in achievement and socioeconomic
status in the LTTA and control schools. The research objectives were: (a) Determine if
students in LTTA schools benefited from the program as evidenced by positive changes in
attitudes towards the arts and learning and by achievement in mathematics and language,
and (b) Link students’ school achievement with views and experiences of school subjects
and out-of-school activities.
Smithrim and Upitis (2005) note that whilst several models have been developed to
increase the level of arts literacy in public schools across Canada their research focused
on only one: Learning Through the Arts (LTTA). In the LTTA elementary education model,
professional artists work directly with students after developing curricula with teachers.
Smithrim and Upitis (2005) were particularly interested in the possibility of increased
student engagement in school as a result of the LTTA curriculum; where engagement was
understood to mean the involvement of the sensorimotor or physical, emotional, cognitive,
and social dimensions; because they anticipated that any contributions made by the arts
to achievement in other subjects were likely to be based on a variety of complex reasons,
such as those offered by the notion of engagement. The research found strong indication
that involvement in the arts went hand-in-hand with engagement in learning at school. In
interviews and surveys, LTTA students, teachers, parents, and administrators talked about
how the arts engaged children in learning, referring to the cognitive, physical, emotional,
and social benefits of learning in and through the arts.

“Arts are important to meet new people, make friends, stay out of trouble, and be with a ‘good
group’.” (grade-6 student)

In addition to the qualitative evidence, quantitative findings also supported the speculation
that LTTA children were engaged at school (and may therefore have performed better
on tests of computation and estimation – which was a key finding of the research). For
instance, by the end of the three-year study, grade-6 girls in LTTA schools were happier to
come to school than their peers in the other kinds of schools (Smithrim and Upitis, 2005).
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Importantly the benefits of the LTTA program occurred for children of all socioeconomic
classes.

Smithrim and Upitis (2005) concluded that one of the most important findings was that
students’ involvement in the arts in the LTTA schools did not come at the expense of
achievement in mathematics and language. Further, the results indicated that the LTTA
program had a modest but statistically significant positive effect on student achievement
on the math test dealing with computation and estimation. Equally important was the
fact that this difference did not occur until three years of programming had taken place
indicating that these kinds of effects are not sudden, but gradual.

The positive impact of performing arts – for individuals
Non-academic Outcomes
In their Australian study The Role of Arts Participation in Students’ Academic and NonAcademic Outcomes: A Longitudinal Study of School, Home and Community Factors Martin, et.
al. (2013) defined non-academic outcomes as including self-esteem, life satisfaction, and a
sense of meaning and purpose. Their research found activities such as the arts may offer
opportunities for youth to explore and build skills and abilities associated with identityrelated developmental competence that may be helpful for these non-academic outcomes.
Arts may also be associated with greater self-determination and personal initiative and
with developing relationships of trust, and feelings of belonging and empathy (Martin, et.
al., 2013).
Child Trends (America’s leading research institution) and IVE (a UK based social enterprise)
agree, noting arts participation is associated with numerous personal outcomes including
the promotion of children’s social-emotional development by fostering:
•

Positive social skills

•

Regulation of emotions

•

Openness to innovation

•

Connections with new people and ideas

•

Greater student self-esteem, confidence and motivation

•

Improved achievement, engagement, collaboration and motivation

•

Teamwork, communication and social competency

•

Improved social inclusion and opportunities to develop new supportive friendships

•

Development of personality, expression, critical thinking, creativity and imagination

•

Distraction from ongoing anxieties

•

Greater freedom to make decisions and

•

A higher chance of sustaining employment into later life (www.childtrends.org/childtrends-5/5-ways-arts-good-kids & www.weareive.org/bridge/10-Reasons)

Research by Elpus (n.d.) into the impacts of arts involvement in secondary schooling on
adolescents and adults found:

| 95

•

As adolescents, students of the arts are significantly more optimistic about their
chances to attend college than non-arts students

•

Adolescents enrolled in music were 26% less likely than non-music students to
consume alcohol “more than two or three times” during adolescence. Each additional
year of music study was significantly associated with an 11% reduction in the
likelihood that an adolescent would ever consume alcohol. No other area of arts study
was significantly associated with alcohol use during adolescence

•

As adolescents, music students were 24% less likely than non-music students to use
marijuana. Dance students were 47% less likely than non-dance students to have
used marijuana during adolescence

•

Former arts students were significantly less likely to be involved with the criminal
justice system than were former non-arts students: Adults who had taken arts
coursework were 26% less likely than those without high school arts coursework to
have ever been arrested. Each additional year of arts coursework was associated with
a 9% reduction in the risk of being arrested (Elpus, n.d. www.arts.gov/sites/default/
files/Research-Art-Works-Maryland.pdf)

A review of the literature by Menzer (2015) synthesising contemporary research (published
from 2000 through 2015) on the links between arts participation and early childhood socialemotional development found 18 empirical articles (from various peer review research
journals in the fields of psychology and education) that tested for statistically significant
relationships between the arts and social-emotional development. For the purposes of this
research social-emotional development was defined as involving:
•

Social skills - pro-social behaviours such as helping, sharing, caring, and empathising
with others and other positive social bonds

•

Emotion regulation - the ability to control emotional affect and expression. As
children age, they become better able to regulate and control their own emotions.
This ability is in turn associated with improved functioning as well as adjustment over
time (Menzer, 2015).

Menzer’s (2015) review found several studies demonstrating positive associations between
engagement in music-based activities and social skills and also in terms of emotional
regulation:
•

Toddlers participating in a four-to-eight month, classroom-based music education
program to promote school readiness were more likely to increase their level of
teacher-reported social cooperation, interaction, and independence over the school
year, compared with a control group who did not receive a music education program
(Ritblatt, Longstreth, Hokoda, Cannon, & Weston, 2013)

•

Children assigned to a dance group that met twice a week at school for eight
weeks had stronger improvements from pre- to post assessment in parent- and
teacher reported social skills, such as prosocial behaviours and cooperation. These
children also showed strong reductions in internalizing (shy, anxious behaviour)
and externalizing (aggressive behaviour) problems. Such effects were significantly
stronger when compared with those for a control group (Lobo & Winsler, 2006).

•

Compared with a matched-control group, toddlers in an arts integration program
comprised of daily music, creative movement (dance), and visual arts displayed
improvements in teacher rated positive and negative emotion regulation over the
course of the school year (Brown & Sax, 2013)
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•

Music-based activities were associated with greater use of expressive emotions
by children— regardless of the tone of the music— than was free play. This effect
was similar for the mothers’ use of expressive emotions (in the study, mothers and
children were observed engaging in ten minutes of a music activity followed by ten
minutes of a free-play activity) (Mualem & Klein, 2013)

The positive impact of performing arts – for communities
Community Cohesion Outcomes
In research by Martin, et. al., (2013) students participating in the arts increasingly
saw themselves as part of a larger local community, felt they had contributed to that
community, and had a greater sense of meaning, purpose and civic engagement.

Similarly Catterall, Dumais and Hampden-Thompson’s (2012) research demonstrated:
•

Young adults who had intensive arts experiences in high school are more likely
to show civic-minded behaviour than young adults who did not, as evidenced by
comparatively high levels of volunteering, voting, and engagement with local or school
politics. This difference appeared in both low- and high-SES groups,

•

In both low- and high-SES groups, 8th graders with a history of arts engagement were
more likely than other students to read a newspaper at least weekly,

•

High school students from low SES backgrounds with arts-rich
experiencesparticipated in student government and school service clubs at four times
the rate of low-SES students who lacked those experiences, and

•

In both high- and low-SES groups, young adults who had arts-rich experiences in high
school were more likely than other young adults to have volunteered.

Similarly UK based research by IVE and the Arts Council England found students who
engage in the arts at school are twice as likely to volunteer and are 20% more likely to
vote as young adults. Further, drama in schools significantly increases young people’s
communication skills and makes them more empathic, tolerant and likely to participate
in public issues. This research also found evidence that participation in arts and cultural
activity contributes to community cohesion, reduces social exclusion and isolation and
makes communities feel safer and stronger, revitalising community pride (www.weareive.
org/bridge/10-Reasons). Rooney (2004) found community arts partnerships build
relationships among organisations, with such relationships resulting in better cooperation
and more creative problem solving.

Child Trends (America’s leading research institution) found evidence supporting that the
presence of arts organisations (including performance facilities, galleries, and artists’
workspaces) helps reduce a neighbourhood’s concentrated poverty and attract other
creative and high-tech enterprises. Research in New York City shows neighbourhoods with
more arts activity have lower felony rates and more effective local schools (https://www.
childtrends.org/child-trends-5/5-ways-arts-good-kids).

Specific to Australia Dunphy (2009) believes arts participation makes a significant
contribution to the strength of rural communities. McHenry’s (2009) literature review
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provides evidence of enhanced participation and creativity in public decision-making,
strengthening community capacity, identity, and sense of place.

The positive impact of performing arts – for communities
Economic Outcomes
Dunphy’s (2009) report indicates that the arts can contribute significantly to local
economies, noting that active investment and strategic support of the arts in regional areas
can result in the return of the investment three times over. Job creation is a major aspect
of this, with arts generating between 6% of the total region employment and up to 22% of
total non-farm employment. Other benefits include greater productivity of businesses and
increased tourism.
Internationally research by UK based IVE and the Arts Council England found arts and
culture promote economic growth and develop skills for the jobs of the future indicating
the arts: strengthens infrastructures and boosts local economies, plays a central role in
attracting overseas visitors and investment, teaches entrepreneurial abilities that are key
to the future of engineering and the economy, and nurtures these skills and prepares
young people for new creative professions of the future. They conclude that the increase in
automation means that jobs of the future are likely to require the skills that only humans
can bring (empathy, creativity and enterprise), and citing as current evidence for this
evidence that firms that deploy STEM (science, technology, engineering and mathematics)
in conjunction with art skills (STEAM) experience faster sales growth than firms deploying
STEM skills alone (www.weareive.org/bridge/10-Reasons).
Through Dunphy’s (2009) research those factors that appear pivotal in building long-term
sustainability for arts and creativity in rural communities include:
•

Government commitment (at all levels) to the value of the cultural dimension in
planning and public policy,

•

Better funding programs, including long-term investment and less onerous
application processes,

•

Appreciation of local cultural products and practices, history and heritage, local
people, assets and characteristics,

•

Enthusiastic local leadership, positive attitudes, local entrepreneurship and
investment,

•

Networks of regional arts development officers and assistance for volunteers
(including training),

•

Reduction of bureaucratic obstacles,

•

A focus on retaining young people through employment, recreational, and
educational initiatives, and

•

Data collection about arts activities and outcomes at a local level (Dunphy, 2009).
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Observations on Success – Integral, not Extra
Whilst there is potential for Mallee Youth Performing Arts Cultural Centre of Excellence
to achieve positive impact across all the arenas mentioned above at both the individual
and community levels, the local research conducted for this feasibility study emphasised
the critical importance of synergy between the Centre and the curriculum needs and
expectations of participating schools. As such the final section of the evidence base is
committed to research which highlights the role of curriculum immersion in realising the
positive impacts of the performing arts.
The arts are recognised as an important component of education. An international review
of arts curricula in 37 countries found arts participation was represented in all educational
systems, regardless of level of economic development (Martin, et. al. 2013), industrialised
nations are giving greater policy and funding recognition to the arts in education and
UNESCO emphasises the importance of the arts in child development and education
(UNESCO, 2006). However (as noted in the introduction) over the past century the arts has
operated on a pendulum, at times enjoying an ‘intrinsic’ prominence during progressive
reforms, and at times regarded as an ‘extra’ during ‘back-to-basics’ movements (Smithrim
and Upitis, 2005).
Martin, et. al. (2013) agree, noting that historically there has been an uneasy relationship
between the arts and education, with the arts facing numerous challenges: competition
with other curriculum areas for time and space, the perception that it is less central
to educational development, a lack of focus in pre-service teacher education, a lack of
confidence on the part of teachers to teach it, the dominance of traditional school subjects
as pathways to university, the increasing presence of high stakes testing in literacy and
numeracy, and the lack of longitudinal quantitative evidence supporting its association with
academic and non-academic outcomes.
At a time when different subject areas must compete for space in the school curriculum,
the research presented above undeniably emphasises the importance of the arts in the
school curriculum, as noted in the research of Martin, et. al. (2013) “This study provides
new and compelling evidence that the arts should be central to schooling and not left on the
fringes….. Not only does this study demonstrate that the arts help deliver positive outcomes in
engagement and motivation for students outside of the arts domain, it also shows that high
quality, participatory arts education has the greatest impact…… These important findings show
the significance of partnerships between the arts and education sectors, where artists and
teachers work together to develop students’ expertise in and through the arts”.
So where does the Australian National Curriculum currently place the arts? The Australian
Curriculum, Assessment and Reporting Authority (ACARA) identifies The Arts as one of eight
Learning Areas alongside English, mathematics, science, humanities and social sciences,
health and physical education, languages and technologies (design technologies and
digital technologies). Within this model (shown right) ACARA also identifies seven General
Capabilities (Literacy, Numeracy, ICT Capability, Critical and Creative Thinking, Personal and
Social Capability, Intercultural Understanding and Ethical Understanding).
These general capabilities are an integrated and interconnected set of knowledge, skills,
behaviours and dispositions that apply across learning areas. Literacy and numeracy
serve as foundational skills considered essential for further learning, yet the other general
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capabilities enable individuals to collaborate and to translate knowledge into meaningful
analysis and action and are increasingly sought after by employers. There is increasing
argument for the curriculum to place greater emphasis on the general capabilities relative
to the learning areas and for further development of the pedagogical approaches required
to achieve this (Gonski, et. al. 2018, p. 45). The preceding literature review revealed how
participation in The Arts can contribute to all general capabilities.

The Gonski review (2018, p. 45) agrees - “Participation in extra-curricular activities, including
creative arts and sports, leadership and culture, has a significant impact on a student’s learning
growth in the cognitive, affective and physical domains of learning. Although conventionally
called ‘extra-curricular’ because they are not always explicit within the Australian Curriculum,
these activities are a very important part of learning and should not be regarded as extra,
but rather as integral….. These activities help build social, emotional and physical skills; they
teach independence, resilience and teamwork; they build initiative and creativity; they teach
persistence, problem-solving, communication and collaboration. Longitudinal research from
Australia suggests that students who participate in a greater variety of activities have higher
levels of academic and social self-concept, and general self-worth.”
So the question becomes not one of why (include the arts) but one of how to do it well. The
current evidence base suggests a number of strategies and principles:
•

Quality not quantity - The findings of Martin, et. als. (2013) research suggest that
practice should not simply be focused on the quantity of arts participation; rather,
there is a need to ensure quality factors such as engagement. Scripp (2007) has
identified the ‘Five Processes’ framework that suggests a means of enhancing arts
engagement through listening, questioning, creating, performing, and reflecting.
The specific dimensions of arts engagement in Martin, et. als. (2013) study were
persistence in arts subjects, happiness to continue with the arts at school, and
arts self-efficacy (consistent with tripartite models of engagement comprising
affective, cognitive and behavioural engagement). There is a long line of motivation
and engagement intervention research identifying ways to enhance persistence,
enjoyment, self-efficacy and this offers direction for practice. However, ‘transfer of
motivation, engagement, skill, and knowledge’ from one domain to another is not
necessarily easy. For arts participation to more substantially impact other curriculum
domains, teachers would need to teach for transfer, i.e. explicitly show how learning
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(Continued)
in English, for example, is directly linked to learning in drama. This should not be
based on superficial rules, but on a deep understanding for learning in the transfer
domain of interest. This is important to recognise when developing practice in arts
participation seeking to impact other curriculum areas.
•

Active participation, more than simply being an observer or audience member, yields
stronger positive effects on school and personal wellbeing outcomes (Martin, et. al.
2013).

•

Teach the arts through multiple means – the arts should be both integrated
throughout the curriculum and taught as separate curriculum subjects. Further, it is
apparent that elementary students should be provided with as many opportunities as
possible to learn in, about, and through the arts (Upitis, n.d.).

•

Research by Upitis (n.d.) suggests both generalist classroom teachers (primary) and
arts specialists can blend roles and skills to provide exceptional arts opportunities to
reach all of the children they teach. In order to provide rich daily arts experiences for
their students, teachers must directly experience the joy and the value of artistic work
for themselves – whether by involvement in the arts in their non-teaching time or by
enhanced professional development in the arts. Once teachers see themselves as artists,
the transition to bringing arts into the classroom becomes much more fluid (Upitis,
n.d.).

•

Technology and the Creative Process -students’ explorations in the arts can be
enriched through the use of web-based and other information technologies. Again
through research by Upitis (n.d.) when primary students were given the opportunity
to use Information and Communications Technology (ICT) in their creative work,
they demonstrated increased motivation, self-regulation, pride, and inventiveness
– particularly in situations involving creative expression or composition. Electronic
or web-based portfolios, used to store and organise text, images, video, and sound,
have been found to contribute to students’ abilities to self-regulate their learning
in the arts, as imbedded tools help students incorporate the planning, doing, and
reflecting cycle into their creative work (Upitis, n.d.).

•

Introduce the arts early – research by Smithrim and Upitis (2005) revealed that
student’s subject preferences are present as early as grade 1 and remained stable
through the elementary grades (this included students’ views of school subjects, of
schooling, and of the arts both within and outside of school). Of the three schoolrelated factors (core subjects, arts, and gym/computers/friends), the second
and third factors most fully embody the visual-spatial, interpersonal, and bodily
kinaesthetic forms of knowledge. However, as Smithrim and Upitis (2005) noted,
schools tend to emphasise other forms of knowledge, most notably linguistic and
logical-mathematical knowledge, both of which are contained in the first factor (core
subjects). They concluded that “If we are to engage all students fully in school, then it
would be wise to pay particular attention to the second and third factors, and to the
forms of knowledge that are embedded in those factors”.
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Appendix 2
MYPACE Target Area Community Profile
A targeted community profile was compiled to guide formative discussions regarding the
feasibility of a Mallee Youth Performing Arts Cultural Centre of Excellence and to inform
later applications for both in-kind and financial support. The community profile responds
to, and demonstrates, the need for and value of such a facility to Mallee communities.
The profile draws on 2016 ABS Census of Population and Housing data alongside data
collated by the Public Health Information Development Unit (PHIDU) and the Australian
Curriculum, Assessment and Reporting Authority (ACARA) as presented in their My School
website outlining key demographic data particularly related to the population of children
and young people both regionally and locally. The profile presents data at the Local
Government Area (LGA) level and the SA2 level (a smaller geographical level used by the
ABS for reporting):
•

Population by five-year age cohorts from 0-24 years (SA2)

•

Indigenous status by five-year age cohorts from 0-24 years (SA2)

•

Population projections (to 2031) by five-year age cohorts from 0-24 years (LGA)

•

Birthplace and non-English speaking residents (LGA)

•

Full-time participation in secondary school education at age 16 (LGA)

•

Learning or Earning at ages 15 to 24 (LGA)

•

Young people aged 16 to 24 receiving an unemployment benefit (LGA)

•

Children in low income, welfare-dependent families (LGA)

•

Single parent families with children aged less than 15 years (LGA)

•

Jobless families with children aged less than 15 years (LGA)

•

Children aged less than 15 years in jobless families (LGA)

•

Children in families where the mother has low educational attainment (LGA)

•

Index of Community Socio-Educational Advantage (ICSEA) (Robinvale schools only)

•

Distribution of Students along the Socio-Educational Advantage Quarters (Robinvale
schools only)

These indicators were selected as a means to both create a ‘picture’ of the local
communities and enable researchers to check they were reaching, in a representative
manner, the diversity of the immediate MYPACE communities.
The profile shows a current 0-24 year population of more than 26,000 across the study
area and projections would indicate this population will remain stable over the next
15 years. More fine grained analysis of this population demonstrates that despite the
strengths of cultural diversity there are vulnerabilities including disengagement from
school, lower levels of school completion and progression to further education, greater
welfare dependency, lower income and employment rates, higher proportions of oneparent families and families where mothers have low educational attainment. Taken
together, the picture speaks heavily to the role and power of the performing arts in keeping
young people socially and emotionally well, engaged in education and connected to their
communities.
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Population by five-year age cohorts from 0-24 years, by SA2
Based on the 2016 Census of Population and Housing there are a total of 26,182 children
and young people aged 0-24 years across the key SA2s within a 130 radius of the town of
Robinvale. Of these the current target cohort population, young people aged 10-24 years,
sits at 15,381.
These figures are detailed in the table below with SA2 totals summed vertically (for
example the total 0-24 years population for the Robinvale SA2 is 1,071), and five-year age
cohort totals summed horizontally (for example the total 0-4 years population for all SA2s
is 5,295). These figures are also displayed in graph form on the following page.

Age in
Five Year
Groups

Irymple

0-4 years 391

Merbein

Mildura
Region

Mildura Red Cliffs North

Mildura South

Robinvale Swan Hill

Swan Hill
Region

Wentworth-BalWentworth - ranald
Buronga
Region

291

193

373

914

230

341

367

1211

760

231

Total
(in age cohort across
all SA2s)

5,295

5-9 years 504

323

219

398

1135

916

247

671

440

402

254

5,511

10-14
years

523

300

224

385

1034

900

202

628

419

375

212

5,209

15-19
years

527

321

206

400

1107

945

174

699

397

361

194

5,351

20-24
years

341

253

171

279

1265

839

211

674

309

278

196

4,821

1,488

1,020

1,830

5,762

4,516

1,071

3,429

1,905

1,788

1,088

26,182

2,293
Total
(in SA2
across
all age
cohorts)

Source: ABS Census of Population and Housing 2016 Table Builder https://auth.censusdata.abs.gov.au/webapi/jsf/dataCatalogueExplorer.xhtml Accessed 08/01/2018

2016 Population by five-year age cohorts from 0-24 years (SA2s)
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Age in Five Year Groups and Indigenous Status by SA2
Across the SA2s shown in the table below the Wentworth-Buronga SA2 has the highest
proportion of 0-24 years population identifying as Aboriginal (17.3%), followed by Robinvale
(12.5%), Wentworth-Balranald Region (10.6%) and Mildura North (10.5%). The SA2 with
the lowest proportion of the SA2 population identifying as Aboriginal was Irymple (3.2%).
Across the entire area analysed of the 23,981 children and young people aged 0-24 years
91.4% identified as non-Indigenous, 8.2% identified as Aboriginal, and 0.2% each identified
as Torres Strait Islander and both Aboriginal and Torres Strait Islander. The highest
proportion of children and young people identifying as Torres Strait Islander was in the
Robinvale SA2 (0.8%).

Source: ABS Census of Population and Housing 2016 Table Builder https://auth.censusdata.abs.gov.au/webapi/jsf/dataCatalogueExplorer.xhtml Accessed 08/01/2018
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Population projections to 2031 by five-year age cohorts from 0-24
years, by LGA

**Note population projections for the Balranald LGA were only provided in grouped
cohorts.
Source: Victoria in Future, 2016 https://www.planning.vic.gov.au/land-use-and-populationresearch/victoria-in-future-2016 Accessed 05/01/2018
NSW Department of Planning and Environment Population Projections http://www.
planning.nsw.gov.au/Research-and-Demography/Demography/Population-projections
Accessed 05/01/2018
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Population Projections by 5 year cohorts, 2021 - 2031
for Buloke, Swan Hill, Mildura and Wentworth LGAs

Birthplace & Non-English Speaking Residents, by LGA
Across the LGAs shown in the table below the Buloke LGA has the highest proportion of
overall population born in Australia (83.9%) followed by the Wentworth LGA (83.2%) and the
Balranald LGA (81.6%). The LGA with the lowest proportion of Australian born population
was Swan Hill (74.6%). Regardless, all Mallee LGAs included in this research had a higher
proportion of Australian born population than their Victorian (64.9%) and NSW (65.5%)
counterparts.
Similarly the Swan Hill LGA had the highest proportion of population ‘born overseas who
speak English not well or not at all’ (2.6%), by comparison the Buloke Shire had the lowest
proportion (0.2%). As a collective the LGAs of interest had 1.8% of the population ‘born
overseas who speak English not well or not at all’ compared to 3.7% of their Victorian
counterparts and 3.8% of their NSW counterparts.

Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-local-government-areas Accessed 20/01/2018
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Full-time participation in secondary school education at age 16
In 2016, across Victoria, 86.1% of young people were participating in full-time secondary
school education at age 16, by comparison 84.1% of 16 year olds in NSW were participating
in full-time secondary school education. Amongst the LGAs included in this research the
Balranald LGA had the highest ‘full-time secondary school education at age 16’ participation
rate (95.8%) followed by Buloke LGA (95.2%). The lowest rate of participation in full-time
secondary school education at age 16 was in Wentworth LGA (72.9%) and Swan Hill LGA
(77.9%).

Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-local-government-areas Accessed
20/01/2018

Learning or Earning at ages 15 to 24 years, by LGA
Amongst the researched LGAs Buloke LGA had the highest proportion of young people
aged 15-24 years ‘Learning or Earning’ (87.4%) followed by Swan Hill LGA (79.0%). The lowest
proportion of young people aged 15-24 years ‘Learning or Earning’ was in Balranald LGA
(74.1%) and Wentworth LGA (74.8%). This compared to 86.2% across Victoria and 85.0%
across NSW.
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Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-local-government-areas
Accessed 20/01/2018

Young people aged 16 to 24 receiving an unemployment benefit,
by LGA
In 2016, across Victoria, 2.7% of young people aged 16-24 years were receiving an
unemployment benefit, by comparison 3.0% of 16-24 year olds in NSW were receiving
an unemployment benefit. Amongst the documented LGAs Mildura LGA had the highest
proportion of young people receiving an unemployment benefit (7.3%) followed by
Wentworth LGA (6.0%). The lowest proportion of young people receiving an unemployment
benefit were in the Balranald (2.1%) and Buloke LGA (3.1%).

Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-local-government-areas
Accessed 20/01/2018
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Children in low income, welfare-dependent families, June 2016, by
LGA
Amongst the documented LGAs Mildura LGA had the highest proportion of children in
low income, welfare-dependent families (33.4%) followed by Wentworth LGA (30.2%). The
lowest proportion of children in low income, welfare-dependent families was in the Buloke
LGA (25.6%) and Balranald LGA (20.0%). This compared to 21.5% across Victoria and 22.3%
across NSW.

Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-local-government-areas
Accessed 20/01/2018

Families with children less than 15 years, by LGA
Drawing on 2016 data 25.1% of documented LGA families with children under 15 years were
‘single parent families with children aged less than 15 years’, by comparison at the Victorian
level 18.3%, and at the NSW level 19.9%, of families were ‘single parent families with
children aged less than 15 years’. Amongst the LGAs this proportion was highest in Mildura
LGA (27.0%).

Collectively 16.5% of families with children under 15 years in the LGAs of interest were
‘Jobless families with children aged less than 15 years’ compared to their Victorian (11.0%)
and NSW (12.0%) counterparts. Amongst the LGAs this proportion was again highest in
Mildura LGA (17.5%).

Drawing on 2016 data 20.8% of documented LGA children under 15 years were ‘children in
families where the mother has low educational attainment’, compared to their Victorian
(12.7%) and NSW (19.6%) counterparts. Amongst the LGAs this proportion was highest in
the Wentworth LGA (23.3%).
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Source: Social Health Atlas of Australia, Data by Local Government Area, Published: December 2017
http://phidu.torrens.edu.au/social-health-atlases/data#social-health-atlases-of-australia-local-government-areas
Accessed 20/01/2018

Index of Community Socio-Educational Advantage (ICSEA)
The index of community socio-educational advantage (ICSEA) was created by the Australian
Curriculum, Assessment and Reporting Authority (ACARA) specifically to enable meaningful
comparisons of National Assessment Program – Literacy and Numeracy (NAPLAN) test
achievement by students in schools across Australia.
Key factors in students’ family backgrounds (parents’ occupation, school education and
non-school education) have an influence on students’ educational outcomes at school.
In addition to these student-level factors, research has shown that school-level factors (a
school’s geographical location and the proportion of Indigenous students a school caters
for) need to be considered when summarising educational advantage or disadvantage at
the school level. ICSEA provides a scale that numerically represents the relative magnitude
of this influence and is constructed taking into account both student- and school-level
factors.
ICSEA is set at an average of 1000. The lower the ICSEA value, the lower the level of
educational advantage of students who go to this school. Similarly, the higher the ICSEA
value, the higher the level of educational advantage of students who go to this school.
https://www.myschool.edu.au/glossary/ accessed 30/04/2018

Distribution of Students along the Socio-Educational Advantage
Quarters (Robinvale schools only)
The ‘Distribution’ table presented alongside the school ICSEA value shows the distribution
of students in the school across four socio-educational advantage (SEA) quarters,
representing a scale of relative disadvantage (bottom quarter) through to relative
advantage (top quarter). These quarters are calculated using only the student-level factors
of educational advantage. SEA quarters give contextual information about the socioeducational composition of students in the school. https://www.myschool.edu.au/glossary/
accessed 30/04/2018
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The figures below are drawn directly from the ACARA My Schools website for Robinvale
College (https://www.myschool.edu.au/school/52377/profile/2017) and St Mary’s School
(https://www.myschool.edu.au/school/45934/profile/2017) in Robinvale.

The data presented above draws on the ACARA My Schools website for Robinvale College.
Data was only available for the 2016 and 2017 years as a result longer term trends cannot
be offered.
In 2017 Robinvale College had a Index of Community Socio-Educational Advantage (ICSEA)
of 876, slightly improved from 867 in 2016 (where a higher number is associated with
greater levels of educational advantage). Corresponding to this, in 2017 66% of students
were in the bottom quarter of advantage (highest level of disadvantage) compared to
only 2% who were in the top quarter (highest level of advantage). By contrast these
measures were 69% and 2% respectively (highest level of disadvantage and highest level of
advantage) in 2016.
In 2017 25% of the student population identified as Indigenous and 32% identified as
language background other than English (both of these measures were down slightly from
the 2016 data).
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The data presented above draws on the ACARA My Schools website for St Mary’s School for
the 2010 and 2017 years.
In 2017 St Mary’s School had a Index of Community Socio-Educational Advantage (ICSEA)
of 974 (close to the national figure of 1,000), and slightly improved from 972 in 2010 (where
a higher number is associated with greater levels of educational advantage). In 2017 38%
of students were in the bottom quarter of advantage (highest level of disadvantage)
compared to only 5% who were in the top quarter (highest level of advantage). By contrast
these measures were 53% and 13% respectively (highest level of disadvantage and highest
level of advantage) in 2010.
In 2017 2% of the student population identified as Indigenous and 29% identified as
language background other than English. In 2010 3% of the student population identified as
Indigenous and 25% identified as language background other than English.
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Appendix 3
Language & Cultural Groups – Survey respondents
While a large majority of respondents spoke only English (90.2%), the remainder spoke a
mix of 26 different languages, including 1.8% who do not speak English at all.
The youth age groups were more linguistically diverse than the 21 or over group.
Languages listed included:
Aboriginal
Cambodian
Chinese
Dutch
English
Fijian

Filipino
French
Indonesian
Irish
Italian

Japanese
Korean
Lebanese
Malay
Mandarin

Maori
Muti Muti
Punjabi
Samoan
Spanish

Swedish
Thai
Tongan
Turkish
Vietnamese
Wakandan

Respondents were even more culturally diverse with respondents identifying with 73
different cultural backgrounds. The majority (55.6%) identified as Australian (45.7%) or
Australian plus other cultures (9.9%). ATSI and Pacific island backgrounds accounted for
16.2%. More of the 9 to 12 age group had multiple cultural backgrounds compared to the
other two age groups. The full list of cultural backgrounds included:
Aboriginal
African
American
Anglo Saxon
Asian
Australian
Barkindji

Danish
Dutch
Egyptian
English
European
Fijian
Filipino

Italian
Khmer
Kiwi
Koori
Lebanese
Malay
Malaysian

Nari-Nari
Native American
New Zealander
Niue
Non-Australian
North Korean
Pacific Islander

British
British Isles
Cambodian
Canadian
Caucasian
Celtic
Chinese
Cook Island

French
German
Greek
Hungarian
Indian
Indigenous
Indonesian
Irish

Maltese
Manila
Maori
Marra
Mater
Mauritian
Mixed heritage
Muslim

Peruvian
Polish
Polynesian
Russian
Samoan
Scottish
Spanish

Sri Lankan
Swedish
Swiss
Thai
Tokolauen
Tongan
Torres Strait
Islander
Turkish
Ukrainian
Vanuatu
Vietnamese
Welsh
Wonkimarah
Yita Yita
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Appendix 4
Who we are - Robinvale
Based on data drawn from the 2016 ABS
Census of Population and Housing the
Robinvale SA2 (shown in the image below
right) has a population of 3,313 with a median
age of 37 years. Of this population 51.2% are
male and 48.8% are female. A total of 7.8% of
the population identifies as Aboriginal and/or
Torres Strait Islander people (compared to 0.8%
across Victoria).
Drawing on the 2016 ABS Census of Population
and Housing slightly more than half of the
Robinvale population were born in Australia
(58.1%, compared to 64.9% across Victoria).
Countries of birth most commonly noted (other than Australia) include Vietnam (4.4%),
Tonga (3.5%), Malaysia (2.4%), Italy (1.7%) and New Zealand (1.5%). Households where a
non-English language is spoken comprised 30.9% of all households (compared to only
27.8% for their Victorian counterparts). Whilst 53.7% of people only spoke English at home,
other languages spoken at home included Tongan (7.0%), Vietnamese (5.2%), Italian (3.7%),
Mandarin (3.1%) and Greek (1.9%).
Data drawn from the 2016 ABS Census of Population and Housing for the Robinvale SA2
reveals the following about highest level of educational attainment: 6.7% of the Robinvale
population (aged 15 years and over) have a Bachelor Degree level and above compared
to 24.3% of their Victorian peers, 16.1% of the Robinvale population (aged 15 years and
over) have a Year 12 level education compared to 15.9% of their Victorian peers and
15.5% of the Robinvale population (aged 15 years and over) have a Year 9 or below level of
education compared to 8.9% of their Victorian peers. A further 22.9% of the Robinvale SA2
population’s highest educational attainment level was Not Stated compared to only 10.0%
at the Victorian level.
Occupations of note for the Robinvale SA2 included 21.9% of the population (aged 15 years
and over) as Labourers compared to only 9.0% of their Victorian counterparts, 20.7%
as Managers compared to 13.5% of Victorian counterparts and 9.9% as Professionals
compared to 23.3% of Victorian counterparts. Reflecting these occupations, the top
responses for Industry of Employment were Grape Growing (18.6%, compared to 0.1%
across Victoria), Other Fruit and Tree Nut Growing (8.4%, compared to 0.0% across
Victoria), Hospitals (except Psychiatric Hospitals) (6.0%, compared to 4.1% across Victoria),
Supermarket and Grocery Stores (4.3%, compared to 2.4% across Victoria) and Secondary
Education (2.9%, compared to 1.6% across Victoria).
Perhaps a reflection of both educational attainment and occupation were Median Weekly
Incomes which for all categories sat below their Victorian counterparts. For example, the
median personal income for people aged 15 years and over in the Robinvale SA2 was $547
(compared to $644 for their Victorian peers), the median family income for people aged 15
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years and over was $1,263 (compared to $1,715 for their Victorian peers), and the median
household income for people aged 15 years and over in was $1,085 (compared to $1,419 for
their Victorian peers).
Of the families in the Robinvale SA2 16.2% were one parent families compared to a slightly
lesser 15.3% across Victoria. Of these one parent families 23.1% were male led (17.8%
across Victoria) and 76.9% were female led (82.2% across Victoria).
In the Robinvale SA2 31.8% of households were identified as Internet not accessed from
dwelling (compared to only 13.6% across Victoria). Where internet is accessed this could
have been through a desktop / laptop computer, mobile or smart phone, tablet, music or
video player, gaming console, smart TV or any other device. http://www.censusdata.abs.
gov.au/census_services/getproduct/census/2016/quickstat/215031403?opendocument
accessed 01/03/2018.
Robinvale is geographically isolated with the closest medium sized service centres 83
kms away in Mildura and 136 kms away in Swan Hill. Robinvale is a further 400kms from
Bendigo and 500kms from Melbourne. As a result the Robinvale community and outlying
population draws heavily on Robinvale for servicing. There are both strengths and
challenges to this situation.
A key strength is that Robinvale’s local service providers are well networked (through
groups such as the Robinvale Early Years Network) and intuitively connected in the subtle
way small communities are. Visiting services who link well to these networks and are
able to maintain consistent outreach and a longevity to staffing can in turn provide great
support to the Robinvale community.
A further strength is that a ‘microcosm effect’ occurs in that changes to the community as a
result of insightful and integrated community efforts can realise real and tangible changes.
An example of this is the decade of early years initiatives and the impact they have
had on local Australian Early Development Census data. This also makes the Robinvale
community an exciting one for any funding body to invest in as the supports and services
the community accesses are more easily tracked, attributed and evaluated than is possible
in larger centres.
The most obvious of challenges from the community drawing heavily on local services
is of course where a service is simply not available locally to meet the specific need, or
not available to the level required to meet demand. And in some cohorts and for youth
specifically the demand can be high.
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Appendix 5
Preliminary RYPAC Model
Drawing on both the broad consultation of key stakeholders and the knowledge of the
project executive it was agreed that there were some ‘must haves’ underpinning the Model
for the Robinvale Youth Performing Arts Centre. These ‘must have’ principles and features
included:
•

Client base aged 5-18 years

•

World Class performance

•

A safe space

•

A zero-impact environmental policy

•

A focus on culture with a core Aboriginal Cultural performance component and
featured multicultural performance components

•

A prioritising of local knowledge, skill sets and staff

•

An adapted ‘Alpine’ Model for Year 9 students

•

Career pathways for participants (including Certificate III, Traineeships and trainer
roles)

•

Partnerships with World Class performance companies and Tertiary education
providers

Phase 1

0 - 24 Months

Timeframe

Location & Physical
Infrastructure

July 2018 - June 2020 • Robinvale College Music
Room
• Robinvale College
Multipurpose Centre
(for workshops and
presentations)
• Robinvale Community
Arts Centre (repairs to
roof)
• Murray Valley Aboriginal
Co-Op Hall (for some
cultural classes)
• Bush Camp (existing
sites)

Program Delivery/
Performances
• Aboriginal Cultural
Performance (Aboriginal
children and youth only)
• Aboriginal Cultural
Performance (all students)
• Year 9 model (3 week trial
program or 1 Term for
locals only [accommodation
restrictions]) Maximum
group size is 25 students
(ratio of 1 high needs
student : 1 ‘talented’
student)

Partnerships

Staffing

• Australian Ballet

4 EFT
1 x Manager
1 x Performing Arts
Curriculum Expert
2 x World Class live-in
trainers

• National Aboriginal
Islander Skills
Development
Association (NAISDA)
Dance College

• Physical Theatre (dance
/ theatre / film) style
classes to all Year levels (all
curriculum linked)
• Year Level performances
• Partnership based
performances (dance/
theatre/film)

Governance Model: Auspiced and led by Phunktional with cultural, local and professional advisors.
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Phase 2

2 - 4 years

Timeframe

Location & Physical
Infrastructure

Program Delivery/
Performances

• Robinvale College Music
Room

• Aboriginal Cultural
Performance (Aboriginal
children and youth only)

July 2020 – June 2022

• Robinvale College
Multipurpose Centre
(retro-fitted with pull out
theatre seating)
• Robinvale Community
Arts Centre (repairs as
required)
• Murray Valley Aboriginal
Co-Op Hall
• Bush Camp (existing
sites)
• Purpose built
accommodation (Stage 1,
to accommodate 25 Year
9 students and 10 staff)
• Plans and funding for
purpose-built PAC
finalised

• Aboriginal Cultural
Performance (all students)
• Year 9 model (running 2
terms / year), 1 group /
term
• Physical Theatre classes
to all Year levels (all
curriculum linked)
• School excursion program
• Corporate Performance
program
• Year Level performances
• Partnership based
performances (dance/
theatre/film)

Partnerships

Staffing

• Australian Ballet

10 EFT
AS ABOVE plus
1 x Asset / Accomm
Manager
1 x Year 9 Program
Manager
1 x Cultural Advisor
1 x front-of-house
2 x casual trainer
positions (Culturally
significant
International trainers)

• National Aboriginal
Islander Skills
Development
Association (NAISDA)
Dance College
• Circus Oz
• ABC / Channel 31
• Melbourne Theatre
Company
• Sydney Dance
Company
• Chunky Move
• Deakin University
• Sunraysia TAFE?

Governance Model: transitioning to a community led governance model.

Phase 3

5 - 6 years

Timeframe

Location & Physical
Infrastructure

• Mallee Cultural Centre
of Excellence on
July 2022 – June 2024
Performing Arts ‘living
building’ built around an
Blue Sky vision
upcycle of the Robinvale
CAC (to include a gallery
/ ‘keeping place’) and
‘growing’ towards the
river
• Accommodation Stage 2
• Exploring plans for
a bush camp ‘site’
(possibilities include the
Mallee Research Station,
Walpeup)

Program Delivery/
Performances
• Aboriginal Cultural
Performance (Aboriginal
children and youth only)

Partnerships

Staffing

AS ABOVE plus…..

AS ABOVE plus…..

• Aboriginal Cultural
Performance (all students)
• Year 9 model (running 4
terms / year), 1 ‘group’ per
term. 1 week / month at
Bush Camp
• Physical Theatre classes
to all Year levels (all
curriculum linked)
• School excursion program
• Corporate Performance
program

Governance Model: Community led with specialist advisors as required.
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